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Nassau Community College provides quite a number of support services; yet, none 

addresses students holistically.  Seeing how students’ emotional problems interfere with their 

academic performance led the investigator to initially develop a variety of multimodal 

Expressive Arts Therapy workshops that were open to students across campus.  Then, the 

researcher was requested to run two different kinds of workshops for classes; one type aimed 

at teaching participants how to manage stress and the other provided a hands-on approach to 

expand a theme covered in class in order to enhance learning.  The multiple positive 

responses received over the years indicated that music, meditation, visualization, movement, 

and art can be used to teach participants how to feel calmer, whether they attend a workshop 

voluntarily or with a class.  Additionally, if professors fully integrate the theme of a 

workshop given for academic purposes into their courses, complex themes can be understood 

more easily and these workshops can simultaneously address students’ emotional concerns as 

well as comply with the academic goals of a course.  This technique can be adapted to aid 

other age groups and populations, such as K-12, at-risk youth, those with special needs, 

people with addictions, the incarcerated, other trauma victims, and the elderly.  
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    CHAPTER 1 

PROBLEM FORMULATION 

Introduction 

 

 Nassau Community College (NCC) is the largest single-campus community college 

in the State University of New York (SUNY) system (NCC, n.d.a). 

From 2000 to 2015 there was a big shift in population.  The decrease in White 

enrollment ranged from 25% of students who completed high school in Seaford, Long Island, 

New York to 42% of high school graduates from Massapequa, Long Island, New York.  

However, the increase in enrollment of Black or African American and Hispanic or Latino 

students who finished high school ranged from 40% in Hempstead to 54% of high school 

graduates from Uniondale (NCC, Office of Institutional Effectiveness & Strategic Planning, 

2017d).  In the spring of 2017, NCC had 18,035 day and evening students.  Among them, 

38% were White, 26% Hispanic or Latino, 22% Black or African American, and 7% Asian.  

Among the students, 52% were female (NCC, Office of Institutional Effectiveness & 

Strategic Planning, 2017a) and 89 nations were represented among the international students 

enrolled in the college (NCC, Office of Institutional Effectiveness & Strategic Planning, 

2017e). 

 Besides its diverse student body, NCC has an open-admissions policy that gives many 

students the opportunity to be admitted despite their low grades.  For example, in fall 2012, 

23.1% of the students admitted had a HS GPA of 2.50–2.99, 26.4% had a 2.00–2.49, 15.9% 

had a 1.50–1.99, 6.9% had a GPA of 1.00–1.49, and 1.4% had a GPA of less than 1.00 

(NCC, Office of Institutional Effectiveness & Strategic Planning, 2016a). 
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The open-admissions policy that admits poorly prepared students creates the need for 

remediation.  In 2013, approximately 60% of admitted students required some level of 

remedial or developmental coursework in order to be prepared for college-level courses 

(NCC, Office of Institutional Effectiveness & Strategic Planning, 2016a). 

Background of the Study 

The investigator began trying to reach poorly prepared college students at this 

institution over 25 years ago as she questioned why her tutees in the Writing Center and her 

ESL students in the classroom made certain mistakes.  Rather than simply correct an error, it 

seemed natural to ask questions about it.  However, being told as a tutor to only focus on 

students’ writing—not on their lives—felt limiting and frustrating.  

The frustration increased after reading about the approach that a professor in the 

English Department took in an essay that a tutee showed the researcher in the Writing Center. 

The essay revealed that instead of addressing the emotional impact that the tutee’s attempted 

suicide brought on by sexual abuse had had on her, the professor had only asked for correct 

sentence boundaries, an outline, a thesis, and more details. The lack of empathy made the 

researcher realize that a different approach was necessary. 

The different approach, however, had to take into consideration the student body and 

the resources available on campus.  When the researcher first arrived at NCC, there were 400 

students registered in the Center for Students with Disabilities (CSD).  Even then, it was 

difficult for students to find a tutor to help them.  By the fall of 2016, the number of students 

receiving accommodations was up to 3775 (NCC, Office of Institutional Effectiveness & 

Strategic Planning, 2017b).  Over the years, due to the limited space in CSD, only students 

who get a reader, a scribe, use assistive technology, and/or need a quiet location can be tested 
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there.  The rest of the students who only receive extended time are asked to speak to their 

respective teachers so that their exams can be administered in their classrooms.   

In addition to students who are registered at the Center for Students with Disabilities, 

there has been an increase in enrollment of 2e (twice exceptional) students with LD, ADD, 

and ED (eating disorders), because, according to the Achilles Project link on the NCC 

website, two-year colleges are considered a “typical postsecondary pursuit” of youth with 

disabilities, youth on the autism spectrum (including Asperger’s Syndrome) and OMI (other 

health impairment), including Tourette’s Syndrome. 

Another challenge that we face at NCC is trying to help the ever-increasing number 

of students with very limited cognitive skills through the existing free support services. 

Among the free support services, the Basic Education Program offers remediation to 

students who placed into three remedial courses.  If within 3 weeks students do not show the 

ability to benefit, they are dismissed (unlike other courses across campus where students can 

fail a course three times before being told to leave).     

Before completing the Basic Education Program, students are retested to determine if 

they need to take other remedial reading courses (RDG001 and RDG002), remedial writing 

(ENG001 and ENG100), and remedial math courses (MAT001and MAT002) before taking 

credit-bearing courses.  Other students who initially place into one or two remedial courses, 

such as RDG001 or ENG001, do not need to take the courses in the Basic Education 

Program.  However, it must be pointed out that even after completing remedial courses, 

many students still have difficulty comprehending texts and understanding assignments.  

In addition to the Basic Education Program and other remedial courses offered on 

campus, another support service available to all students on campus is the Center for 
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Educational and Retention Counseling, which offers workshops twice a year to help with 

listening/note taking, studying and organizing for classes, reading college textbooks, test 

taking, and managing test anxiety.  This center also offers individual career counseling, 

group counseling sessions, vocational testing and interpretation, a career information center, 

a career resource network, a job placement office, a course in Career Orientation (SPS101) in 

which students can earn one credit, a course in Career Development and Exploration 

(SPS102) which allows students to earn three credits, and Career Management (SPS202) also 

worth three credits.  For students who are interested in transferring to another college, this 

center provides this type of counseling too. 

The college also has the Center for Veteran Affairs to address specific issues that 

veterans have on campus.  Among these services are:  Applying to the College and financial 

aid, counseling referral, assistance with class scheduling, ombudsman for student veterans, 

support of Student Veterans of America (NCC Chapter), and educational and leadership 

workshops. 

Besides, there is a Women’s Center that serves all students, faculty, staff, 

administrators, alumnae, and all other members of the College community with the goal of 

promoting respect for the dignity of all people, with particular emphasis on gender equality.  

It is a place where one can obtain referral information and resource material on birth control, 

careers, legal problems, health, and women's networks, as well as counseling for sexual 

harassment, date rape, or domestic violence. One can also attend programs on body image, 

healthy relationships, and current issues of concern to women in addition to being able to 

read, study, or browse through the many books and magazines, such as MS, Latina, and 

Essence. 
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For students who are having difficulty navigating what courses to take, a mentoring 

program is available through English Department faculty who meet with students on a one-

to-one basis. 

In addition to lacking adequate academic skills, encountering stressed students who 

are simultaneously trying to take as many courses as possible, hold down a job, and perhaps 

also take care of one or more family members is not uncommon, since a quarter of the 

student body is over the age of 27 (NCC, n.d.b.).  

(For example, surveys that were done at the beginning of each semester from Fall 2010 

through Fall 2013 indicated that 29.0% of students worked 11–20 hours/week, 22.2% worked 

21–30 hours/week, 21.4% occasionally worked or not at all, 13.2% worked 1–10 hours/week, 

11.6% worked 31–40 hours/week, and 2.6% worked over 40 hours/week (NCC, Office of 

Institutional Effectiveness & Strategic Planning, 2016a, Table 51).   

Not only do many students have to find enough time to do their homework and work 

outside the home, but some are single parents.  This reflects the 19% of people in Nassau 

County who, according to the 2015 U.S. Census American Survey, are in this predicament 

(NCC, Office of Institutional Effectiveness & Strategic Planning, 2017d, p. 2). 

Similarly, in the spring of 2017, 64% of students received financial aid (NCC, Office 

of Institutional Effectiveness & Strategic Planning, 2017c) considering that the 2015 U.S. 

Census American Survey in Nassau County reported that 6.2% of the population in this 

county lived below the poverty line (NCC, Office of Institutional Effectiveness & Strategic 

Planning, 2017d, p. 2).  Indeed, the lack of resources among many NCC students can be seen 

by the 2015 expansion of NCC’s food pantry, where there is so much need to replenish the 

supplies that volunteers are having difficulty keeping the facility well-stocked.    
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To get a glimpse into what some NCC students’ lives are like and to learn about the 

challenges that a group of remedial students anticipated having in this college, one can read 

the responses that Professor Posillico’s ENG100 students wrote in Appendix A Table 1 (from 

here on labeled A-1, A-2, and so on), as they took the fall 2015 diagnostic essay (B).   

Moreover, problems are compounded when people have the wrong expectations.  

Many students believe that they will do well at NCC despite their poor performance in high 

school.  They erroneously think that by moving to a different school, their problems will 

disappear.  This is why quite a few students with learning disabilities who received special 

services in high school do not register at the Center for Students with Disabilities on campus.  

Students do not want to be singled out, and unlike high school, where certain students were 

obligated to go to a resource room, in college it is up to the students to ask for help.  What 

happens is that sooner or later the rigors of college catch up with them if they do not use the 

accommodations that they had in high school. 

The same holds true for someone who has emotional problems.  If a student does not 

seek out help on his/her own from a counselor either on campus or elsewhere, the problems 

will go unsolved.   

In addition, most students are unaware of the impact that stress and trauma can have 

on learning.  Students simply comment that they are having trouble concentrating, but they 

do not connect it to a cause.   

For all these reasons, NCC also offers free psychological counseling.  However, there 

is so much demand for this support service, that weekly appointments for talk therapy are not 

available. 
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Despite all the free services across campus, a graduation rate of 18% over a period of 

3 years that only rises to 23.3% after 4 years (NCC, Office of Institutional Effectiveness & 

Strategic Planning, 2014, p. 9, 15) indicates that students are having great difficulty 

achieving their goals.   

Statement of the Problem 

Students at Nassau Community College are experiencing many problems that are not 

being solved, as attested by an 18% graduation rate after 3 years, (though students are 

expected to graduate in 2 years).  To gain information about how students are doing, the 

administration requires faculty to assess the number of students who are surpassing, meeting, 

approaching, or not meeting a particular learning goal of a course. To change a negative 

outcome, faculty members usually search within their same field to make improvements.   

Yet, this researcher wants to do something different.  She desires to apply the benefits 

of Expressive Arts Therapy to education, more specifically, to higher education. Not only has 

the field of Expressive Arts Therapy never been applied to education, but movement/dance 

therapy, drama therapy, music therapy, and/or art therapy are generally used one modality at 

a time.  This investigator perceives a need to combine these modalities.   

As a result, because Expressive Arts Therapy has not been applied to solve problems 

that many students have in higher education, there is no research to consult.  

New ground will be broken as this researcher looks at students holistically.  Instead of 

separating emotional support services from academic support services at this institution, the 

investigator wants to create one multimodal activity that can have both therapeutic and 

academic benefits.  
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The need to use a multimodal approach to help people is corroborated by McNiff 

(2004) who said that:  

Art, like the healing process, not only includes all of life but certainly the specific 

elements of gesture, body movement, imagery, sound, words, and enactment.  These 

elements complement one another and cannot be separated in either art or life.  

Dividing these therapies of art, music, dance, drama, and poetry into specialized 

professions adds to already factious atmosphere of the mental health field. (p. 169) 

Purpose of the Study 

This study will be the first of its kind, applying Expressive Arts Therapy to the field 

of education.  

The subjects of this study will be the students at NCC who will attend at least one of 

the free multimodal Expressive Arts Therapy workshops that the researcher will offer on 

campus—be it a workshop that will have an emotional component and/or an academic focus.  

It is anticipated that students will be able to attend voluntarily on their own to reap the 

emotional benefits that a workshop can provide and/or participate on a required basis, as part 

of a class. 

To examine the therapeutic and/or academic benefits of applying multimodal 

Expressive Arts Therapy workshops at NCC, the investigator will conduct qualitative 

research that will have a phenomenological approach.   

This study will have a dual purpose.  On the one hand, it will examine if taking a free 

multimodal Expressive Arts Therapy workshop on campus can have therapeutic benefits for 

students.  
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In addition, the study will investigate if a multimodal Expressive Arts Therapy 

workshop can also help students academically by processing difficult information more 

easily. 

Data will be gathered through oral feedback, written responses in students’ papers, 

and answers to questionnaires. 

Research Questions 
Can students at NCC benefit emotionally by attending multimodal Expressive Arts 

Therapy workshops? 

Can students at NCC benefit academically by attending multimodal Expressive Arts 

Therapy workshops?  

Importance of the Study 

To date, there is much research concerning the benefits of art, writing, movement/ 

dance, drama, music, mindfulness, art therapy, movement/dance therapy, drama therapy, and 

music therapy, as each of these disciplines is explored separately.  

In addition, some research exists on the use of the arts in secondary schools.  Yet, at 

the college level it is lacking.  This study looks not only at the effects of applying a 

multimodal Expressive Arts Therapy approach, but it examines the effects that this approach 

can have in higher education, which has never been done before.   

The potential value of this research is vast, because it can have several ramifications, 

not only for higher education.  At any level of instruction, regardless of educators’ 

specialties, even those working with special needs students across K-12, the results of this 

research could serve to teach pupils how to manage their stress.  Learning this technique 

could help students not only in school, but it could have positive effects in other areas of their 

lives.   
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The results of this research could also influence students academically.  Instead of 

using the typical linear approach that exists in schools, educators could approach their 

particular discipline through a variety of modalities, giving students the opportunity to 

process difficult information more easily through a hands-on multimodal activity.  

Other practitioners, such as mental health professionals who up to now have only 

practiced talk therapy, are likely to find this research useful too, regardless of their specialty 

and the age group of their clientele.  One of the ways their clients could benefit is by teaching 

them a technique to manage their stress, enabling their clients to cope better in adverse 

situations, and by having their clients engage in a hands-on-activity that they can later talk 

about and/or write about if they are physically able to do so. 

Limitations of the Study 

This case study focuses exclusively on the population of Nassau Community 

College—not on other institutions of higher learning or K-12.  This college has a very 

diverse student body, so the themes of some workshops might not resonate with faculty and 

students at other institutions, such as colleges in rural environments, religious schools, 

conservative colleges, upscale private universities, educational institutions that only serve a 

single gender, or institutions that do not have a progressive outlook. 

In addition, while looking at the data, one must ask whether participants responded 

honestly or the way they thought the researcher or their professor expected, since the latter 

was going to grade the homework assignments.   

Besides, to ascertain the validity of the study, the researcher planned to obtain 

feedback from several sources.  One of them was from the students who attended workshops 

on their own.  Another type of feedback was gathered from anonymous surveys given out at 
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the end of particular workshops offered to classes.  Lastly, homework assigned by each 

professor who brought his/her class to a required workshop was also to provide written 

feedback.   

Definitions 

Art mode:  An art form, such as movement, drawing, painting, sculpting, music, 

writing, sound and improvisation used to experience and express feelings, as Natalie Rogers 

recommended using in The Creative Connection (1993). 

Intermodality:  One mode of artistic expression that needs to give way to, or be 

supplemented by, another, as Stephen K. Levine and Ellen G. Levine suggested in 

Foundations of Expressive Arts Therapy (2005). 

In the study, mode and modality are used interchangeably and so are the terms 

intermodal and multimodal. 
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CHAPTER 2  

REVIEW OF THE LITERATURE 

 

Bessel van der Kolk (2012) stated that 80% of people in the United States have 

experienced trauma and in 2014, this expert on trauma gave specific statistics in The Body 

Keeps the Score: 

One in five Americans was sexually molested as a child; one in four was beaten by a 

parent to the point of a mark being left on their body . . . one in three couples engages 

in physical violence . . . a quarter of us grew up with alcoholic relatives, and one out 

of eight witnessed their mother being beaten or hit. (p. 1) 

In addition, Kuban and Steele (2011) reported that trauma is not specific to violence 

because PTSD reactions can result from non-assaultive incidents that can appear due to fires, 

hurricanes, burns, other serious accidents, medical procedures, drowning accidents, car 

fatalities, substance-abusing parents, divorce, and living with a terminally ill relative.  

Bessel van der Kolk (2014) acknowledged too that the fMRIs taken of people who 

experienced trauma show differences that do not appear among those who did not have the 

same experiences.  He explained that “trauma produces actual physiological changes, 

including a recalibration of the brain’s alarm system, an increase in stress hormone activity, 

and alterations in the system that filters relevant information from irrelevant” (pp. 2–3).   

Steele (2008) added that if a child/student who has been traumatized stays in an 

aroused state of fear and finds it difficult to process verbal information; it is hard to follow 

directions, recall what was heard, and make sense out of what is being expressed.  These 

difficulties occur because trauma significantly compromises cognitive development.  Kuban 
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and Steele (2011) added that traumatized children are more likely to do worse in school, 

have, decreased IQ and reading ability, lower grade point average, and miss more days of 

school.  

As one reads about the impact that trauma can have on the brain, one is reminded of 

the veterans who return with PTSD.  Van der Kolk (2014) attested that the more times 

soldiers are deployed, the less efficiently their executive memory functions and the more 

severe a person’s ADHD is, the less ability he/she will have to focus.  Also, Steele (2008) 

declared that while in the arousal state, not feeling safe at the sensory level is not uncommon 

to see aggression, agitation, exaggerated withdrawal, loss of small motor activities, stuttering, 

and inability to sleep.   

Looking at these behaviors, Pittam (2008) reminds us that “beneath anger there 

invariably lies hurt and pain” (p. 89).  In fact, van der Kolk (2014) explained that aggressive 

outbursts are “often symptoms of traumatic stress” (p. 353), adding that students’ disturbing 

behaviors start out as “frustrated attempts to communicate distress and as misguided attempts 

to survive” (p. 352). 

Additionally, Steele (2008) has concluded that cognitive deficits, such as poor 

problem solving, low self-esteem, and hopelessness have all been clearly linked to negative 

(traumatic) life events.  

In other words, as one examines the effects of trauma, van der Kolk (2014) pointed 

out that “trauma is much more than a story about something that happened long ago.  The 

emotions and physical sensations that were imprinted during the trauma are experienced not 

as memories but as disruptive physical reactions in the present” (p. 204).  According to 

Steinhardt School of Culture, Education, and Human Development, New York University 
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(SSCEHD), 2014, the research conducted by Blair found that “early stress—such as poverty, 

household chaos, and exposure to aggression—affects kids and families, especially the 

children’s ability to regulate their emotions, behavior, and thinking skills” (p. 3).   

In addition to trauma and the early stress factors mentioned above, Mounsey, 

Vandehey, and Diekhoff (2013) pointed out that anxiety symptoms were more prevalent 

among working university students than among those who did not work.  Likewise, Stallman 

(2010) found that there was more psychological distress in university students than among 

the general population. 

A number of researchers from Berkley also looked at the impact of stress on the brain 

and discovered that “stress may alter hippocampal function by promoting 

oligodendrogenesis, thereby altering the cellular composition and white matter structure” 

(Chetty et al., 2014, Abstract).  More recently, Lau, Bigio, Zelli, McEwen, and Nasca (2016) 

found that “neurons within . . . the middle amygdala retract as a result of chronic stress” (p. 

68) causing damage in the brain, which according to the Institute of Natural Resources 

(2014), impacts disruption in “planning, decision-making, initiation and control of emotions, 

. . . higher abstract thinking, insight, judgment, short-term or working memory, and the 

ability to retrieve long-term memories” (p. 13).   

Furthermore, SSCEHD (2014) and Makarewicz (2014) claimed that unresolved 

emotional stress contributes significantly to learning difficulties.  In fact, he pointed out that 

trauma affects the insula, which in turn affects reading comprehension. 

Likewise, SSCEHD (2014) pointed out that chronic stress creates long-term changes 

in the brain that may explain why people suffering chronic stress are prone to anxiety and 

depression later in life. As the researcher read about the various effects of trauma and stress, 
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she wonders if many of the problems exhibited by NCC students, such as anger, anxiety, 

depression, and learning disabilities (among them information processing difficulties) are 

caused by these factors.  

As one wonders what the best way to help people who are experiencing stress or 

those who suffered from trauma is, one sees that a variety of approaches have been used over 

time.    

One of the approaches recommended by the medical field is a pharmacological 

intervention that helps the patient “uncover dissociated material that leads, in turn, to 

disturbing symptoms, . . . but is not directed to help uncover dissociative memories” 

(Escudero, 2007, p. 5).  Yet, she pointed out that there is no controlled study that shows the 

efficacy of medication only with victims of disasters, accidents, and chronic childhood abuse.  

In fact, MacKinnon (2012) added that “the use of psychotropic medication on maltreated 

children has become a national disgrace in the United States” (p. 216) due to the use of many 

pharmacies, over-prescribing of antipsychotic medications, and poor monitoring of side 

effects. 

According to Bicknell-Hentges and Lynch (2009) “early models of treating trauma, 

typically involved talking about the traumatic event as a central component of treatment,” as 

opposed to using medication, because retelling the trauma was seen as “curative and 

necessary,” (para. 17).   

Among the talking models, Pearson (1994) lists 11 techniques to treat adult female 

survivors in individual therapy:  relationship-building techniques; questioning; family-of-

origin techniques; writing techniques; gestalt work role playing, and psychodrama; 
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transactional analysis and inner-child work; hypnotherapy and guided imagery; cognitive 

techniques, behavioral techniques, and life-skills training. 

To begin, Pearson (1994) found that relationship-building techniques that make 

clients feel that their counselors are accepting, validating, encouraging, and knowledgeable 

are more beneficial than using data and data collection by structured interview.  This is why 

the counselor endorsed emphasizing survivors’ strengths and positive qualities that 

encourage clients and alluded to self-disclosure and boundary setting as being useful too. 

Another technique used is questioning.  Pearson (1994) affirmed that making the 

point to question if someone was sexually abused is important because the shame and pain of 

the abuse may prevent clients from addressing it. 

Pearson (1994) added that family-of origin techniques, not to be confused with family 

therapy, can also benefit clients in gaining a better understanding of their past and present 

relationships and interactions with family members in individual therapy. 

Several writing techniques seem to be helpful with adult female survivors too.  

Among the techniques, is letter writing, which according to Pearson (1994), can be a safe 

way for the client to confront the perpetrator or the nonprotective parent whether or not the 

letter is sent.  What is more, he affirmed that “by writing letters to the abused child, the 

survivor can begin to reconnect with her child within and that child’s feelings” (p. 5). 

Moreover, according to Pearson (1994), keeping a journal can be used to express 

repressed feelings, and suggested that a journal can be useful to keep track of thoughts and 

feelings between sessions.  

Pearson (1994) also declared that gestalt techniques and psychodrama are useful for 

uncovering feelings, working with dreams, and integrating the incest experience because role 
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playing aids clients in expressing what they have difficulty verbalizing and it can also benefit 

clients by confronting their perpetrators and venting their feelings.  An example of this is 

using the gestalt empty-chair technique that allows clients to pretend to be speaking directly 

to another person (i.e., perpetrator or nonprotective parent) and to express genuine feelings. 

Though guided imagery and transactional analysis were used to relieve the lives of 10 

nonpsychotic women who were victims of child abuse, Pearson (1994) stated that the pre-

assessment and post-assessment procedures of the studies that Hopping, Frady, and Plaut 

conducted were not controlled rigorously. 

Pearson (1994) maintained that doing inner-child work with survivors to make it 

easier to reconnect with and own the feelings of the abused child within, is considered useful 

too. 

Pearson (1994) also alluded to hypnotherapy being suggested as the technique of 

choice when clients resist memories in the guided imagery procedure, as an alternative for 

uncovering repressed material related to incest and as a way to visualize the abuse while 

bringing in adult power/helpers that alter the outcome.  This is why Escudero (2007) reported 

that conjointly with psychodynamic therapy and desensitization, hypnotherapy showed a 

29%, 34%, and 41% mean improvement in the Revised Impact of Event Scale when 

administered on PTSD victims.   

In contrast to those who claim how advantageous hypnotherapy can be, Escudero 

(2007), O’Donnell et al. (2014), and MacKinnon (2012) asserted that Cognitive-Behavioral 

Therapy is beneficial too.  Those who ascribe to CBT do so because “cognitive techniques 

are typically designed to challenge distorted perceptions and beliefs . . . to replace them with 

accurate ones” (Pearson, 1994, p. 7).  He wrote that reframing can help clients attribute their 
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present complaints and relationship hardships to their abusive histories.  He added that 

reframing can also aid those survivors who feel ashamed of their self-destructive behavior by 

looking at it as a coping skill and contended that reviewing the PTSD symptoms and 

characteristics with clients enables survivors to recognize that their difficulties are trauma 

based rather than personality or psychosis based—alleviating them from the feeling they are 

crazy.  Similarly, he emphasized that descriptions of other survivors’ experiences can help to 

reduce clients’ feelings of shame, isolation, and loneliness. 

However, limitations of CBT were alluded to as well.  There was acknowledgement 

that PTSD patients, such as the perpetrators, may even deteriorate from CBT, according to 

Escudero (2007).  In addition, O’Donnell et al. (2014) questioned if the subjects who 

improved through CBT in the studies that were conducted in sub Saharan Africa were solely 

due to the intervention, and MacKinnon (2012) questioned whether high-risk populations can 

get help because of the inefficiency of the juvenile justice system and child protective 

services. 

Linehan et al. (1999) maintained that strategies that involve problem solving, 

behavior change, and emotional regulation can be implemented in dialectal behavior therapy 

to assist regulation and improve relationship skills. 

Other behavioral techniques that are encouraged include life-skills training.  Pearson 

(1994) posited that decision-making training can empower these women by increasing their 

self-esteem, self-confidence, and sense of positive control over their lives.  He also 

recommended that counselors train adult female survivors in communication skills, 

assertiveness training, social skills, parenting skills, and anger control.  Furthermore, he 
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suggested that therapists help clients to increase their coping skills repertoire regarding self-

care, building a support system, and especially when expressing anger. 

Another technique that is very powerful for supporting and nurturing adult survivors 

is touch, but Pearson (1994) stated that counselors should ask clients’ permission before 

using it.   

Besides encouraging the use of touch with prior permission, Pearson (1994) endorsed 

the use of drawing to enhance emotional expression.  He further explained that drawing helps 

clients to uncover memories and feelings associated with the abuse, the abuser, and the 

physical and emotional environment. 

Likewise, Bicknell-Hentges and Lynch (2009) suggested that while some people 

experience relief after discussing their trauma, others respond with exacerbated symptoms 

that can even harm some clients.  To avoid having this happen, Pearson (1994) affirmed that 

the goals of trauma treatment should include helping to develop more adequate coping 

strategies, such as relaxation training and stress reduction exercises.  He added that relaxation 

with guided imagery can improve recall of threatening memories.   

Moreover, Escudero (2007) declared that anxiety management techniques (AMT) 

provide patients with a set of procedures to manage anxiety.  Among these procedures, she 

recommended breathing techniques, positive self-statements, social skills training, and 

distraction techniques.  According to this psychologist, one of the best representatives of 

AMT is Stress Inoculation Training (SIT) that has been used effectively with female assault 

victims.  The psychologist later clarified that though anxiety management techniques cause 

less anxiety during the sessions, in the long run, these techniques are not as helpful as using 

Cognitive Behavioral Therapy.  
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Another kind of therapy is Eye Movement Desensitization and Reprocessing (EMDR) 

that is endorsed by Fine (2007), van der Kolk (2012, 2014), and Makarewicz (2016).   

Despite the endorsement of EMDR and cognitive interventions in talk therapy that 

use reason and logic to help people who experienced trauma feel that they are being listened 

to, van der Kolk (2014) believes that remembering the trauma does not resolve it, because 

talking does not make one’s body know that it is safe (van der Kolk, 2012).  Based on how 

trauma impacts the body, as seen on functional magnetic resonance imaging (fMRI) (van der 

Kolk, 2012), there is need to grow hippocampal cells (Makarewicz, 2016) and to readjust the 

amygdala (van der Kolk, 2014).  This is why Makarewicz (2016) recommended that EMDR 

be supplemented by exercise and passionate movement and van der Kolk (2014) added 

mindfulness, rhythms, action, and drama.  In 2012 the latter insisted that what is critical for 

trauma treatment is to engage the entire organism, body, mind, and brain through activities 

such as yoga, Rolfing, or Feldenkreis—not verbal therapies or medication as suggested by 

the West (van der Kolk, 2014). 

Other proponents of body interventions endorsed the sensorimotor approach that uses 

bottom-up processing and addresses physical sensations and movement inhibitions, as it 

explores somatosensory intrusions that block or inhibit present-moment experiences, thereby 

bridging more easily the right and left hemisphere.  This is why it is contended that body-

centered interventions reduce post-traumatic symptoms and improve one’s thoughts and 

feelings (Angelini, 2010). 

Likewise, Stien and Kendall (2014) found that using as many modalities as possible 

(i.e., images, thoughts, emotions, sensations, and movement), and designing experiences that 
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can activate both hemispheres, especially the left (i.e., experiences that stimulate positive 

emotions and encourage initiative and action) help children process traumatic experiences.  

Another approach that has been noted to be highly effective for trauma healing in 

adults and children is the use of clay.  Elbrecht (2012) declared that “touch, in combination 

with a sensorimotor approach” allows us to “tap into the vast healing potential that is stored 

beyond our cognitive functions” (p. 35), thereby helping to nurture the self.   

Besides the numerous interventions noted above, relaxation and mindfulness 

meditation are believed to help trauma victims too (Healthline, 2017).  Furthermore, in 

looking at what happens in schools where meditation is part of the curriculum, SSCEHD 

(2017) pointed out that one can actually feel the difference in the atmosphere in the 

classrooms where there is meditation as opposed to where there is not.  In fact, the article 

noted that there was an 80% drop in the suspension rate in a middle school that offered 

meditation, despite being in a very rough San Francisco neighborhood that was plagued with 

violence, academic failure, and gang activity.   

In addition to seeing the impact of meditation in schools where it is practiced, Cox 

Matthews & Associates Inc. (2007) reported that the calming sensation that students who 

have test anxiety can experience while spending a short time in the calming area before 

proceeding to the room where they will be taking a test at Northwest Mississippi Community 

College at DeSoto Center in Southhaven.  This room, decorated by a person who formerly 

worked in a spa, includes water running in a small fountain sitting on a small table, dimmed 

lighting, plants on a wall and on another table, and natural colors in a floor rug, the table 

covering, the lamp, and the clock on the wall.  The space also offers soft, natural music 

playing on a computer and a pleasant aroma emanating from liquid potpourri in a cup. 
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Likewise, the study by Brunyé et al. (2013) found that students who exhibit high 

anxiety before math tests perform better on their exams if they do brief focused breathing 

exercises right before a math test.     

Moreover, as one thinks of what might be better types of assignments, Pearson and 

Wilson (2009) explained that children who had behavior problems preferred to be given 

choices in the use of media, allowing for the use of a variety of intelligences that included 

non-directive play and the least intrusive interventions, as opposed to assignments that 

demanded the use of the logical/mathematical intelligence that is integral to most behavior 

management programs.  

This finding that does not rely on the reasoning process follows the recognition for 

the need to integrate emotional expression with somatic experience and cognitive insight that 

has been prevalent since the 1990s (Pearson & Wilson, 2009).  By merging the understanding 

gained by the pioneers in experiential therapies with the integration of contemporary, 

neuroscientific research, the field of Expressive Arts Therapy emphasizes “working through 

challenging emotional distress as a way to develop emotional resilience” (p. 14).  

Some of the techniques used in Expressive Arts Therapy include “self-awareness, 

body focus, expressive artwork, movement exercises, use of music, visualization, relaxation 

and simple forms of meditation” (Pearson & Wilson, 2009, p. 14) that simultaneously intend 

to develop long-term skills that enable stressed clients to regulate their emotional responses 

better.  

Furthermore, this kind of therapy helps to achieve well-adjusted self-esteem as well 

as emotional and physical integration by “encouraging healthy self-awareness, cognitive 
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clarity and creative, positive problem-solving, and providing opportunities for safe release of 

distressing unresolved emotions” (Pearson & Wilson, 2009, p. 15).  

Likewise, looking at the body from a holistic point of view, Pearson and Wilson 

(2009) affirmed that the mind is located throughout the body, and “bodily experiences . . . 

result from the relationship between body and brain, body and environment” (p. 90).  The 

therapists also pointed out that “mind is product of interactions within the environment” (p. 

90).   

Due to these interactions, Pearson and Wilson (2009) stated that the field of 

neuroscience recommends a holistic approach that does left and right brain activities, and 

uses body, sensory awareness, emotional connection, and cognitive reflection.  More 

concretely, Halprin (2003) contended that “as we explore the interplay between movement, 

drawing, and dialogue, we also explore the connections and discordance between body, 

emotion, and mind” (p. 171).    

Additionally, Pearson and Wilson (2009) claimed that one must first deal with 

emotions in order to improve cognitive focus.   

Keeping emotions in mind, several studies have looked at the influence that music 

can have on the brain.  Pearson and Wilson (2009) reported that music can create and alter 

moods, facilitate expression of emotions, reduce stress and anxiety, as well as capture and 

focus attention, elicit memories, and communicate feelings.  In addition, these specialists 

argued that music stimulates the brain and the body-mind connection and it is also known to 

support learning and engender a calm state in students.   

Besides using music, body-oriented interventions have been recommended.  Halprin 

(2003) asserted that these kinds of interventions can bring physical awareness, focusing on 



24 

 

 
 

sensory sensations, breath, body posture, and body parts.  Pearson and Wilson (2009) also 

expressed that a body-oriented intervention can promote the ability to live in the moment by 

becoming more aware, opening the body memory, and resolving blocks.   

In addition to using body-oriented interventions, the Institute of Natural Resources 

(2014) attested that meditation increases calmness, clarity, and concentration—achieving 

general mental well-being, as a byproduct of a reduction in negative rumination and 

emotional reactivity.  Meditation is also known to increase control of fear responses as well 

as boost focus and working memory, and cognitive flexibility—allowing those who practice 

it to have less anxiety, thereby reducing the symptoms of PTSD (Institute of Natural 

Resources, 2014).  Equally important, Pearson and Wilson (2009) declared that meditation 

expands communication skills which have an effect on interpersonal intelligence because as 

people connect “with self, they are better able to communicate and connect with others” (p. 

240).  What is more, they also asserted that meditation promotes emotional literacy.  

Likewise, Hinz (2006) agreed that meditation is conducive to increased creativity.  More 

specifically, Makarewicz (2014) and van der Kolk (2014) claimed that breathing with special 

focus on the outbreath with a long slow exhalation calms the parasympathetic system.  The 

latter added that people who pay attention to their breath get calm, because, as one of his 

patients commented, when we notice our breath, we are in the present because we cannot 

breathe in the future or in the past.   

Moreover, van der Kolk (2014) also stated that the only way we can change the way 

we feel is by noticing what is inside ourselves, pointing out that the most important phrases 

in trauma therapy are “Notice that” and “What happens next?” (p. 208).  He also gave a 

scientific explanation for what mindfulness does, it “increases activation of the medial 
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prefrontal cortex and decreases activation of structures like the amygdala that trigger our 

emotional responses,” thereby increasing “our control over the emotional brain” (p. 284). 

Research suggests that mindfulness meditation begin with the practice of “regulating 

attention by focusing on one thing: breathing, a phrase, or an image” (Institute of Natural 

Resources, 2014, p. 14).  While Pearson and Wilson (2009) noted that by starting with 

breathing, it expands consciousness and increases self-awareness. Marich (2015) began her 

dancing mindfulness session by asking the participants to pay close attention to what they 

felt, saw, smelled, tasted, and heard as they began to inhale and exhale with intention.  

As self-awareness increases, sensory awareness changes in relation to participants’ 

emotions (Pearson & Wilson, 2009), maintaining that if participants pay close attention to 

unaddressed, unresolved, unexpressed or blocked feelings that were denied or inhibited due 

to family, community, or cultural contexts, participants are likely to notice that energy is 

blocked, static, contracted, or heavy.  Consequently, it is important that people notice muscle 

tension and constricted breathing caused by blocked emotions that need to be released.   

Furthermore, Pearson and Wilson (2009) explained that by shifting the focus from 

problem to communication, participants can become crucial players in their healing process, 

and by accessing emotional messages, those involved can return to a more emotionally 

balanced and rational state.  This is why supporting the “development of somatic awareness 

through exploring and understanding mind-body connections” (p. 91) is useful.   

And as one thinks of the body and focuses on movement, Halprin (2005) declared 

that this modality gives the opportunity to reveal unknown parts of the self because “the 

physical body is full of messages about who we are, how we feel and what we think . . . Our 

bodies hold our entire life story and also carry an organic ability to heal themselves” (p. 135).  
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Halprin (2003) added that “when made conscious, movement expression brings a person 

firmly into the present moment” (p. 171).  She contended too that “through movement and 

multimodal art mediums . . . we are able to bring forward the material of our lives, reveal 

what has been hidden, and express old stories in new ways” (p. 21).  This is why she attested 

that “when we bring sound into our movement, we are giving voice to our feelings and 

stories” (p. 20).  And if an emotion such as anger emerges, “as we dance out our anger, we 

see it more clearly and find a more constructive expression for it” (p. 21).   

Besides looking at the importance of movement, various forms of art have been 

explored over time.  Snyder (1997) endorsed the use of expressive art, such as drawing, play, 

sand tray, writing, and storytelling for their capacity to relieve stress, by converting negative 

aggression into positive energy.  

Likewise, Kuban (2015) explained that art activities diminish the hyper-arousal of 

trauma by engaging the body’s relaxation response, giving youth a means by which they can 

manage overwhelming sensations.  What is more, she reported that art can help adolescents 

foster their identity and autonomy, giving them a sense of mastery, control, and future 

orientation.  Art is also known to “provide youth with a medium to express and explore 

images of self that are strength-based and resilience-focused” (p. 19).  This is why she 

affirmed that through art, traumatized youth improve their coping skills and self-regulation to 

become aware and non-judgmental.  While referring to art, Cohen, Barnes, and Rankin 

(1995) reminded us that throughout the ages, people have used creative expression to travel 

to places where words are seldom found.  In addition, Ganim (1999) explained that this has 

happened because “if emotions are held in the body-mind as images, then imagery rather 
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than words would be the most direct route to get in touch with these painful emotions” (p. 5), 

so art then becomes a way to release the images of these feelings and emotions. 

Within the realm of art, the use of drawing has been recommended by several people 

in the field.  Halprin (2003) observed that drawing is a “way to shape and make concrete our 

images” (p. 171).  Kuban (2015) referred to her study with Steele which found that drawing 

benefits youth when they use it to communicate safely and to symbolically represent their 

experiences.  These authors also declared that by drawing, youth can take an active role in 

their healing, giving them a sense of empowerment.  Furthermore, Pittam (2008) advanced 

that drawing itself is therapeutic for it begins the process of mastering the trauma. 

By incorporating movement, drawing, and dialogue, Halprin (2003) contended that 

these three art mediums “strengthen the interplay between the physical, emotional, and 

mental levels of expression” (p. 170), “bypass[ing] our preconceptions and allow[ing] 

resources from the unconscious to surface” (p. 131).   

Moreover, Halprin (2003) asserted that “writing helps us shape the meaning of our 

experiences and embody our insights” (p. 171) through “thoughts, feelings, attitudes, 

sensations, dreams, hopes and plans” (Pearson & Wilson, 2009, p. 160).  The latter further 

expressed that “integration activities are designed to support linking right-brain experience 

into left-brain language.  They support a connection between mind and body, and also 

reinforce the boundaries between ‘process’ and everyday relating” (p. 24).   

While using movement, drawing, and writing, Halprin (2003) declared that these 

modalities can be done in various ways.  This is why she stated that “we might start with 

movement, follow with drawing, and finish with a written dialogue, or we might start with a 

drawing, follow with movement explorations, and finish with a poem” (p. 132).  She further 
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explained that “as each medium relates to and informs the other, powerful insights are 

generated which shed light on the circumstances of our lives” (p. 133).  For instance, after a 

breath and movement exercise, one can ask the participants to respond verbally or in writing 

to these questions: “If your breath had a voice, what would it say?” (p. 137) and “If the 

physical sensations you have become aware of could talk to you, what would they tell you?” 

(p. 137).    

Though Halprin (2003) emphasized the use of movement, drawing, and writing, she 

directs our attention to Rogers, who claimed that other art forms, such as painting, sculpting, 

music, sound, and improvisation can be used in Expressive Arts Therapy too, for a process of 

self-discovery coming from emotional depth in a supportive setting can lead to growth and 

healing.   

Equally important, McNiff (2004) reported that “in order to heal, one must transform 

apathy, distraction, and discontent into the creative force of healing.  Creation and healing 

are the same energy; they transform pain rather than being destroyed by it” (p. 293).    

Besides using the arts for therapeutic purposes, it is contended that using the 

expressive arts can have academic advantages too.  Pearson and Wilson (2009) contended 

that by giving her secondary school students sentence starters and using different types of 

background music, the creative process in the activities broke down resistance to learning, 

enhanced focus, attention, learning, and made students feel calmer.  

Likewise, one is reminded of the lifelong importance of imagination, for unstructured 

imaginative play allows discovery, engages the world, and is exploratory, ensuring 

neuroplasticity, permitting learning, and flexible behavior as Marks-Tarlow (2015) opined. 
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She added that “imaginative play prepares us for a nonlinear world” because “play is open 

ended, nonlinear, creative, [and] leads to divergent thinking” (p. 10).  

Moreover, Hoyt (1992) suggested that expressive arts be integrated into all subject 

areas, especially where there are students with special needs because the arts stimulate the 

imagination, enhance learning, and deepen understanding.  

Similarly, Pearson and Wilson (2009) said that after using Expressive Therapy for 

only a few sessions, there was a significant transformation in attention span and academic 

interest in children.   

Pearson and Wilson (2009) also made reference to Gardner who observed that 

students’ learning increased when more than two or three intelligences were involved in the 

learning tasks.  The latter’s ideas were corroborated by Buk (2015) and by Pearson and 

Wilson (2009) who declared that when given access through one’s preferred intelligence/s, a 

person is more able to communicate openly, express more freely, process, learn and 

understand.   

As one examines learning, the importance of movement surfaces again, as 

Makarewicz (2016) illustrated, movement helps students retain information.  This 

practitioner also demonstrated how words do not lead anywhere if they are incongruent with 

the body.  

Likewise, Davis and Arend (2014) endorsed experiential learning, for it is a natural, 

multisensory process that emerges out of experience. 

What is more, studies done on the science of attention reveal that the gap between 

different socio-economic populations is narrowed through the whole body/whole spirit nature 
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of learning (Diamond, 2014).  For this reason, she endorsed the involvement of the full body 

because joy is one of the physical responses that it produces. 

And speaking about different socio-economic populations, Wexler (2014) reported 

that the common core affects poverty and disabilities because “these populations flourish 

when engaged in autonomous acts of discovery, experimentation, and hypothetical thinking” 

(p. 52), none of which is encouraged through the new reform.    

More attributes given to art and education affirm that fantasy art can enhance self-

learning and communication, as claimed by Pearson and Wilson (2009). 

Furthermore, it is recognized that some cognitive outcomes of Expressive Therapy 

include “improved attention span and interest in learning” as well as “increased capacity for 

creative problem-solving” (Pearson & Wilson, 2009, p. 139).   

Equally important is the notion put forward by Pearson and Wilson (2009) in which 

they acknowledged that “processing allows safe release and clears the way for creative 

problem-solving, improved ability to learn, and clear relating” (p. 140).   

Another reason that Pearson and Wilson (2009) endorsed using a multimodal 

approach that found that by using three Expressive Therapy modalities—symbol work, 

journal writing, and creative visualization—after a year, the secondary school students in the 

investigation became better learners, for the experience improved their emotional intelligence 

and gave students tools to safely express strong emotions.  Besides, by using Expressive 

Therapy exercises, teachers got to see students’ preferred learning styles.   

Pearson and Wilson (2009) also noted that giving people the freedom to experiment 

with words and ideas, without worrying about the correct way of connecting ideas, increased 

verbal expression and interest in literacy.  
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In short, the need to use a multimodal approach to help people is corroborated by 

McNiff (2004) who said that:  

Art, like the healing process, not only includes all of life but certainly the specific 

elements of gesture, body movement, imagery, sound, words, and enactment.  These 

elements complement one another and cannot be separated in either art or life.  

Dividing these therapies of art, music, dance, drama, and poetry into specialized 

professions adds to already factious atmosphere of the mental health field. (p. 169) 
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CHAPTER 3 

RESEARCH METHODS 

 

Research Approach 

Unlike studies that set out to measure the efficacy of a method or a product that has 

been used over time and has remained unchanged, this study describes a process that evolved 

as the researcher attempted to respond to the emotional and academic needs of students at 

Nassau Community College.  Due to the evolving nature of the interventions, the researcher 

decided to conduct a qualitative case study.   

Research Design 

Having an intrinsic interest in finding new ways of addressing students’ needs at 

Nassau Community College led the investigator to suggest two propositions that are the 

foundation of this qualitative case study.  This research report describes, in chronological 

order, the interventions that were made to help students.  These interventions in turn led to 

verbal and/or written responses that were then categorized, forming the data that was 

subsequently inserted into tables to show the reader what students said or wrote about the 

process that they experienced.  

Subjects 

All subjects who participated in the study were enrolled as full-time or part-time 

students at Nassau Community College in New York.  The students who attended the 

workshops on a voluntary basis were registered in a variety of majors across campus.  Other 

students were required to attend a workshop as a class.  Most of these were either in the 

Basic Education program, in remedial English, or in NCC101, a course for students who 
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placed into two remedial courses.  As mentioned before, to be a Basic Education student, one 

must have placed into three remedial courses.  Though the college is 40% white, 24% Latino, 

23% Black or African American, and 7% Asian, the great majority of the participants who 

attended the workshops were either Latino or African American. 

Instrumentation 

 Once each participant finished the artwork, regardless of the type of workshop 

offered, the investigator asked each person individually to speak about his/her artwork.  This 

dialogue was important, because it made the participant think if the music, the meditation, 

the movement, the visualization, a particular type of art supply, or perhaps a combination of 

factors had resonated more, advancing the participant’s integration by having the right side of 

the brain (involved in the art) speak to the left side, the analytical one.  The one-on-one 

exchange between the researcher and each participant also gave the latter the opportunity to 

say something about the experience that perhaps he/she did not want the whole group to hear. 

 In addition to this oral feedback, in a few therapeutic workshops that had voluntary 

participation, the researcher asked participants to write; the researcher also got to listen to the 

written comments as they were read.   

Likewise, following therapeutic workshops offered to classes, it was the intent of the 

investigator to get written feedback from students’ homework assignments that were meant 

to ask participants how they could apply the calming technique learned during the workshop 

to their lives.   

Furthermore, at the end of a number of content-based workshops, the researcher gave 

out surveys for everyone to answer.  The surveys included the following questions: 
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1. Did the workshop help you relate in a different way to the information which you 

have read about and/or discussed for this course?  If so, how did it help? 

2. What part of the workshop did you find the most beneficial?   

3. Why was this segment beneficial? 

4. Was there an activity that made you uncomfortable?  If so, which one? 

5. Why did it feel uncomfortable?  

6. In what other courses would you like to experience similar workshops?  

7. Please add any other comments. 

The aim of the investigator in giving out these surveys was to get immediate feedback 

without having to wait weeks before students’ papers arrived.  This way, for the next 

workshop, the researcher would be able to modify a technique if the comments indicated it 

was necessary. 

Data Collection Procedures 

The data provided for this study was gathered in several ways, depending on the type 

of workshop that was offered.  When attendance at a therapeutic workshop was voluntary, 

the investigator relied on verbal feedback that was provided at the end of each event.  In 

addition, students’ comments that were written during a few of the therapeutic workshops 

that had voluntary participation were considered too.  

Additionally, when the researcher offered a workshop for a course, whether the focus 

was therapeutic or academic, the investigator’s intention was for every faculty member who 

brought his/her class to a workshop, to give a required written assignment immediately 

following the event that would help students connect the theme of the workshop to the 

course, by asking questions that would demand students to think critically.  Ideally, after 
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students handed in their papers, before faculty made corrections on them, a copy of each 

paper would be sent to the researcher.   

Besides this last type of expected feedback, the researcher created surveys that she 

distributed at the end of workshops that were geared toward advanced courses, such as 

MDC101 (Making of the Modern Mind), ENG271 (Psychoanalytic Literature), HRS101 

(Human Rights), WST101 (Women’s Studies), and LAS101 (Latin American Studies).  The 

researcher intended these surveys to be answered anonymously by all participants, as a way 

of finding out if the investigator needed to modify one of her techniques.  That is, the 

investigator expected to first get back all the surveys at the end of the workshop and then 

wait for a copy of the well-thought-out papers that would follow, assuming that each 

professor had also given a required written assignment after the workshop. 

Data Analysis Procedures 

The entire data that the investigator received in person, through inter-office mail, or 

digitally, be it oral feedback, surveys, written homework, handwritten one-word answers or 

sentences that replied to specific questions, as well as typed reflective second drafts, were all 

organized by themes and entered into separate tables.  

Among the tables one can find, negative responses written for homework after 

therapeutic workshops were attended as a required class, difficulties experienced during 

therapeutic workshops that were given to entire classes, humorous responses to therapeutic 

workshops that were attended as a required class, negative responses to content-based 

workshops that were attended as a required class, positive reflective responses to therapeutic 

workshops run for Professor Posillico’s classes, positive reflective responses to content-

based workshops that were attended as a required class, ambivalent responses to therapeutic 
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classes that were attended as a required class, opinions that changed throughout therapeutic 

workshops that were attended as a required class, short global positive responses to content-

based workshops attended as a required class, positive art-related responses to therapeutic 

workshops attended as a required class, positive music-related responses to therapeutic 

workshops attended as a required class, positive meditation-related responses to therapeutic 

workshops attended as a required class, difficulties experienced during therapeutic 

workshops attended as a required class, positive movement-related responses to therapeutic 

workshops attended as a required class, neutral statements made after therapeutic workshops 

attended as a required class, positive place-related responses to therapeutic workshops 

attended as a required class, responses applicable to the future written for a required class, 

recommendations made to therapeutic workshops written for a required class, uncomfortable 

or self-conscious segments mentioned by faculty during content-based workshops, and 

positive responses given by faculty regarding content-based workshops. 
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CHAPTER 4 

RESULTS 

 

Summary 

 In this chapter, the researcher describes the difficulties that many of the students at 

NCC have and the attempt that was made to help this student body through a variety of 

workshops.  The highlights of the results and a detailed categorization of participants’ verbal 

and written responses are here too.  

Subjects 

For many years, faculty members at NCC have seen first-hand how difficult it is for 

many students to juggle school, work, and in many instances family too.  Surveys that were 

done at the beginning of each semester from Fall 2010 through Fall 2013 indicated that 

29.0% of students worked 11–20 hours/week, 22.2% worked 21–30 hours/week, 21.4% 

occasionally worked or not at all, 13.2% worked 1–10 hours/week, 11.6% worked 31–40 

hours/week, and 2.6% worked over 40 hours/week (NCC, Office of Institutional 

Effectiveness & Strategic Planning, 2016a, Table 51).   

Not only do many students have to find enough time to do their homework and work, 

but some deal with homelessness, an increasing number are single parents, and there are also 

those who suffer from abuse.  The recent expansion of NCC’s food pantry emphasizes the 

lack of resources among many of the students.    

As if these factors were not enough to stress students, there is also an increased 

number of students with disabilities and limited cognitive skills who need extra support.  The 

anxiety that many of these students experience can be witnessed in class and in the support 
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services across campus.  In fact, one can get a good idea about students’ problems as one 

reads the words written on the first day of ENG100 when Professor Posillico asked his 

students to write about the problems that they anticipated having in college (see Appendix A, 

Table A-1).  

Instead of addressing each problem separately, like the various support services do on 

this campus, the investigator wanted to find out if students at NCC can benefit emotionally 

and academically by attending free multimodal Expressive Arts Therapy workshops on 

campus. 

Results 

This qualitative case study involved running multimodal Expressive Arts Therapy 

workshops at Nassau Community College from February 13, 2012 through April 27, 2017. 

A-2 shows a visual representation of the process.  As one can see, a total of 854 unique 

participants attended 124 workshops.  Though the workshops were of two types: therapeutic 

and academic, because of the themes that four workshops covered, a new paradigm emerged: 

therapeutic/content-based (see A-3).  That is, these workshops had a dual effect.  

Besides this new type of workshop, the investigator ran 105 therapeutic workshops.  

Of these, 72 had voluntary participation.  Among these workshops, 61were open to anyone 

across campus.  These drew 163 participants who attended at various times of the day (see A-

4).  The researcher also ran seven therapeutic workshops with voluntary participation for 

clubs which attracted 113 participants (see A-5) and four therapeutic workshops for the 

Sexual Harassment Education Committee programs that were open to anyone across campus 

and drew 30 participants (see A-6).   
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Likewise, it is important to point out that among the 270 participants who attended 

therapeutic workshops voluntarily (as previously seen in A-2), 269 commented that they felt 

calmer after the experience, as noted in the summarized verbal responses that the investigator 

included in A-7 and in the written responses in A-8.  These workshops did not only have a 

calming effect on students.  In fact, four professors and two staff members participated too, 

and at the end of the process they all commented how beneficial it was.  The only participant 

who did not have something positive to say was very different from the other 269 who 

attended voluntarily.  She always spoke to herself and never let the researcher see her work.  

The only time that the student attended a workshop in which clay was available, she said she 

was not good at clay, tried to imitate the work that the student next to her was doing, got 

frustrated, grabbed her belongings, and left.  On the other occasions, instead of taking a few 

supplies from the table that had the art supplies, this student placed entire containers of 

supplies by her side as she worked, left all the garbage on the table for the researcher to clean 

up, after she was finished with her artwork, she took a handful of extra flower stickers and 

put them in her school bag, and never said a word as she exited the room.  Interestingly, 

though she stormed out once, she was the student who attended the therapeutic workshops 

most often; a total of 11 times (see A-9). 

In addition to running therapeutic workshops that students could attend voluntarily, 

the researcher conducted 33 therapeutic workshops for classes that were attended by 370 

participants (358 individual participants), as indicated in A-10.  

The therapeutic workshops that were offered to classes presented several challenges, 

because, in general, students were not informed ahead of time about what to expect.  This led 

to an initial negative response from some students as they entered the room and saw the art 
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supplies on the tables, asking if they were 4 years old, back in elementary school, or 

commenting that they did not know how to draw or were not good in art, wanting to turn 

away.  Also, when guided to take deep breaths during the meditation and/or when they were 

asked to move and become aware of new sensations and emotions in their body, giggling or 

snickering occurred among some students too.  Later into the workshop, however, once 

students found out the kind of work they could create and heard that there was no right or 

wrong way of doing this, the dynamics in the room changed.  It put participants at ease, and 

in most cases, allowed the majority of students to actually enjoy the process.   

Another problem that emerged after the therapeutic workshops were offered to 

classes was the manner in which professors handled the investigator’s request to immediately 

follow up this activity with a required written assignment that would ask students to reflect 

upon how, where, and/or when students anticipated applying the self-calming technique that 

they had just learned.  While some faculty followed through, in most instances the quality of 

the questions was watered down; other professors gave students the option of responding 

only if they were seeking extra credit.  This is why the number of responses was very small, 

as one can see in A-10.  

The responses varied according to the teacher who assigned the questions.  Though 

there were students who wrote negative comments (see A-11), others made neutral 

statements (see A-12), and still others indicated ambivalence (see A-13).  Additionally, some 

students described how they changed their minds throughout the process, because initially 

they felt the workshop was going to be a waste of time, yet by the end, they got much out of 

the activity (see A-14).  Other students answered with short global responses (see A-15).  

Among the positive responses, students mentioned that they enjoyed the music (see A-16), 
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the meditation (see A-17), the movement (see A-18), benefited from the art (see A-19), and 

felt transported to another place because of the experience (see A-20).  And then there were 

students who stated that the information that they learned is applicable to their future (see A-

21), and other participants recommended that many more people be invited to experience this 

type of workshop (see A-22).  

Therefore, examining the responses given by students who were required to attend the 

therapeutic workshops with their classmates, on the whole, one can consider that their 

feedback was positive.  

During the therapeutic arts workshops that the investigator offered to classes, all 

faculty participated in the meditation, movement, and visualization, but only five professors 

out of the 11 who requested 33 therapeutic workshops gave themselves permission to partake 

of the art.  Whether professors participated in the art segment or preferred to walk around the 

room to make sure all students were on task, at the end of each workshop, all faculty stated 

how calming it had been. 

In addition to wondering if NCC students could benefit emotionally by attending 

Expressive Arts Therapy workshops, the investigator wanted to find out if students could 

gain academically by attending these types of workshops. 

For this reason, the investigator ran 20 content-based workshops for classes.  Sixteen 

of these workshops had 241 participants (240 individual participants) (see A-23), and four 

workshops that were therapeutic/content-based that had 61 attendees—a type of workshop 

that was mentioned previously in A-3.   

In the same way that the investigator observed professors during the therapeutic 

workshops that she offered to classes, the researcher also looked at the interaction that the 
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professors had with their students during the workshops that were content-based.  Several 

professors surprised the investigator.  Of the three academic workshops that the investigator 

ran for one professor, on two occasions this person chose to eat lunch during the first part of 

the workshop and the third time she graded papers while her students worked on their art 

projects.  Another professor was busy texting while her students were doing the artwork, and 

a third professor commented that the workshop was fun, as if she had taken her class on an 

outing.   

In addition to examining this behavior, in the fall of 2014 and the spring of 2015, 

though the researcher had expected all 83 students to return the surveys that they were given 

before leaving these workshops, only 51 surveys were returned because many students were 

in a hurry to get to their next class or simply did not care (see A-23). 

The investigator had also counted on all faculty members giving out an assignment 

that would require everyone to think about how the process experienced during the workshop 

had helped connect to the course.  However, the only person who followed through with this 

recommendation was Professor Posillico.  Another professor gave students in her three 

classes the option of handing in a paper for extra credit; this is why only 14 students wrote 

something (see A-23).  The rest of the professors totally dismissed the researchers’ 

suggestion or gave such an assignment, that students responded with a few handwritten 

sentences on a piece of paper that was torn out of their notebooks and handed over to the 

investigator before they left.  

The feedback that the investigator received from running the content-based 

workshops varied.  Though there were negative responses (see A-24) and ambivalent ones 

too (see A-25), there were students who originally thought the workshops would be a waste 
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of time, yet by the end, they realized how useful they had been (see A-26).  While some 

students gave short global responses (see A-27), the rest commented about several aspects 

that they enjoyed, such as the music (see A-28), meditation (see A-29), movement (see A-

30), and art (see A-31).  In fact, some students even mentioned what they learned that can be 

applied later on (see A-32), and others made recommendations for future workshops (see A-

33).   

Moreover, as was the case among the written work turned in by students who 

attended the therapeutic workshop that the investigator ran for Professor Posillico’s students, 

the reflective quality and superior caliber of the essays written by Professor Posillico’s 

students who attended the workshops that were content-based (see A-34), demonstrate that if 

professors take the time to incorporate an Expressive Arts Therapy workshop (be it for a 

therapeutic purpose, a content focus, or a therapeutic/content-based emphasis), by giving 

proper assignments (see Appendix B), students would benefit even more.  

Regardless of how professors approached the workshop that they attended with their 

students, whether or not they felt awkward meditating with the students (see A-35), and 

whether or not they filled out surveys in which they suggested in what type of courses it 

would be worthwhile having similar workshops (see A-36), what became clear was how 

much faculty learned about the students by looking at their performance in a different setting.  

As a matter of fact, faculty were amazed at students’ alternate ways of expressing themselves 

and without exception, all faculty encouraged the researcher to continue running these 

workshops.         
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CHAPTER 5 

SUMMARY, DISCUSSION AND RECOMMENDATIONS 

 

Summary 

 This section covers the main points of the study, including the nature of the problem 

that led to adapting a specific technique, how it was implemented, as well as the findings, a 

discussion about them, and recommendations for the future. 

Problem 

Rather than continue providing at NCC the same services that do not seem to help 

students deal with stress, perhaps due to deficient coping skills, possible trauma, a learning 

disability, or trying to juggle school, work, and family obligations, the researcher decided to 

provide a different venue on campus.  Instead of separating therapeutic services and 

academic ones on campus, the investigator hoped to address both these aspects by providing 

multimodal Expressive Arts Therapy workshops that would be free and open to the entire 

campus.   

Ideally, from a therapeutic point of view, these workshops could help alleviate 

students’ stress by teaching them a technique that they could apply when needed—not only 

before taking a test on campus, but in other aspects of their daily lives.   

Likewise, from an academic standpoint, by attending a multimodal Expressive Arts 

Therapy workshop that would give students a hands-on experience based on previously 

explored material in class, information could become more easily understood.  

In other words, one activity could have a dual purpose, as it addressed therapeutic and 

academic needs to help students move ahead. 
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Method 

What began with the conviction to approach students at Nassau Community College 

holistically did not start out by asking if students at NCC can benefit emotionally or 

academically by attending multimodal Expressive Arts Therapy workshops.  

This study, however, explains the process that began when Professor Kurland, aware 

of the various ways that people learn, agreed to let the investigator run her first workshop on 

Discovering Your Strengths through the Arts, as part of the Evening Activity Hour on 

February 13, 2012.  The Evening Activity Hour is a 75-minute period on one Tuesday 

evening per month in which no classes are held, attendees are offered free refreshments, and 

are then encouraged to attend on a voluntary basis any free activity they prefer.  Getting 

students to participate in a serious activity like the investigator offered was challenging, 

because many students prefer to eat free food and then leave campus or attend an event that 

does not require thinking, such as a concert, a parade, a dance party, watching a popular film, 

or they prefer to eat delicious cookies while decorating a pumpkin (before Halloween) or 

creating a valentine (before Valentine’s Day).  

Receiving positive verbal feedback from running various therapeutic workshops and 

sharing this feedback with one of the investigator’s colleagues, led Professor Posillico to 

suggest that the researcher also run workshops with voluntary participation during Club 

Hour.  This is a 75-minute period on Tuesdays and Thursdays during the day when no classes 

are held, many student clubs meet, and free student activities—some of which provide free 

refreshments—take place.   

Wanting to also help other students at different times of the day, the researcher ran 

two therapeutic workshops in the early afternoon and one in the evening.  Since only three 



46 

 

 
 

students attended in the afternoon and no one showed up in the evening in the early stages of 

this study, the researcher decided not to offer workshops at these alternative times unless 

need arose (see A-4).   

To reach larger groups of students, the researcher also ran therapeutic workshops   

with voluntary participation for clubs (see A-5).  

Then in March of 2013, the investigator requested and was granted permission from 

Professor Kurland, who is also Chair of the Sexual Harassment Education Committee, to 

offer a workshop on Creating Safe Spaces through the Arts as part of the Sexual Harassment 

Education Committee Program that was offered campus wide.  As seen in A-6, the 

investigator has run several workshops for this committee ever since. 

Funding for all the workshops that the investigator has run for the Evening Activity 

Hour programs and the ones related to sexual harassment has been provided by the Office of 

Student Services. 

In addition to the workshops with voluntary participation that the researcher was 

running during the Evening Activity Hour and Club Hour, in the fall of 2013, Professor 

Posillico asked the investigator to do a workshop for each of his remedial English (ENG001) 

classes that were reading Warrior’s Heart, as a springboard to cover the encompassing theme 

of Speak Memory: Memory of the Self (Using sense and image), Memory of Place, and 

Memory of Culture.   

Running these workshops began a new phase for the investigator, giving her the 

opportunity to expand her services by creating Expressive Arts Therapy workshops with an 

academic focus, based on a particular theme covered in class.  These content-based 
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workshops were to give students the opportunity to experience a theme that was covered in 

class through a kinesthetic approach to improve understanding. 

Having seen the artwork and read the papers produced by students who attended the 

workshops that the researcher offered Professor Posillico’s students, in the spring of 2014, 

the researcher commented to Professor Urquhart, Chair of the English Department, that she 

wanted to continue running workshops.  Always a supporter of innovation, Professor 

Urquhart told the investigator to write a proposal to Professor Hammer, Dean of Arts and 

Humanities, asking for funds.  As a result of this proposal, since the fall of 2014, Dean 

Hammer has funded the researcher’s workshops too. 

Once funding was obtained, the investigator needed to advertise her work.  Whereas 

advertisement for all Evening Activity Hour programs is done by the organizers of these 

events, the investigator had to advertise for the rest of her work.   

 The investigator advertised in two different ways.  To promote workshops offered to 

classes, the researcher sent out an email to all faculty members across campus, describing the 

type of workshops that she offers, and explaining the importance of providing alternative 

venues that enhance student learning.  The researcher aimed the other type of advertisement 

at students who might want to attend therapeutic workshops on their own.  For this, the 

investigator created attention-catching-colorful flyers that briefly described each workshop 

and noted the date, time, and location where each event would take place.  

 Printing all flyers was done on campus.  Once the flyers were ready, the researcher 

distributed them in all the counseling offices, as well as the reading and writing centers.  The 

investigator then hung up the rest of the flyers on bulletin boards across campus. 
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Another turning point occurred in the spring of 2014, when Professor Esposito, a 

counselor from the Center for Students with Disabilities saw that the researcher was running 

voluntary therapeutic workshops on Discover Solutions to Help with Stress, Work Projects, 

and Personal Dilemmas.  This prompted Professor Esposito to ask the investigator to run a 

workshop for her SPS093 students too.  (SPS093 is one of four remedial college preparatory 

courses that every student enrolled in the Basic Education Program must take.)  After the 

investigator ran the workshop for her students, the counselor was so excited that she sent an 

email explaining the type of event it was to everyone in Student Personnel Services, where 

several types of counseling take place.  As a result of this email, since April 30, 2014, the 

researcher has gotten many requests to run therapeutic workshops for classes. 

In order to address the therapeutic and academic needs of students at this community 

college, the investigator relied on her own sources of inspiration, which she obtained by 

attending multiple workshops over the years.  First and foremost, she took JourneyDance 

with Toni Bergins in four different workshops.  In the last one, JourneyDance was combined 

with Aviva Gold’s Painting from the Source, as both seasoned practitioners interwove their 

specialties.  This latter experience made the researcher realize the importance of using more 

than words to help people emotionally and academically.  Also significant was participating 

in Dr. Michael Franklin’s 2-day workshop on “Intentional Embodiment:  Holding Self 

Through Clay, Silence, and the Studio Sanctuary” and a weekend with Elisabeth Osgood-

Campbell at the First East-Coast Tamalpa Institute Experience, based on Anna Halprin and 

Daria Halprin’s work.  Valuable too was taking part in day-long workshops given by Dr. 

Jane Goldberg (Art Therapy, Painting from Within); Dr. Linda Greischel (Transformational 

Arts and Mandala Making); Emily Day (Dance and Drama Therapy); Josie Abbernante 
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(Listening to Clay: Janie Rhyne’s Gestalt Art Experience); Elizabeth Baring (Focusing and 

Art Therapy:  Accessing Body Wisdom through Creative Expression), and Dr. Jamie Marich 

(Dancing Mindfulness: A Creative Path to Meditation, Healing and Transformation).  Much 

more recently was experiencing Anna Halprin and Daria Halprin in person during An 

Exploration of the Body in Movement and Imagination, Life and Art, Individual and 

Collective Dances, as well as Dohee Lee’s drumming session, and Jahan Khalighi’s 

Planetary Peace Dance, all at Mountain Home Studio.   

Not only did the researcher adapt portions of all of these presenters’ approaches for 

inspiration, but she compressed them to fit into 75-minute sessions, the length of a class 

period at the community college where she works.   

At the beginning of each workshop, all participants filled out a registration form that 

asked, among other information, permission to post their work.  (Therefore, only pictures for 

which permission was granted appear in the appendices).  

The procedures used during the workshops changed over time.  Initially, the 

investigator brought in soft music on CDs, asked able-bodied participants to join her in a 

circle on the floor, followed by a guided meditation, gentle movement, visualization, and 

lastly invited everyone to do art in order to create an image based on what came up during 

the process.  After each participant concluded his/her artwork, the researcher approached 

each person and asked about the experience.     

 However, paying close attention to the particular needs of each participant made the 

researcher realize that flexibility and tact were necessary.  Therefore, when a participant with 

a mobility issue was present, to avoid making him/her feel left out, no one was asked to stand 

or get on the floor.  Instead, people could move their arms.  
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When the investigator ran therapeutic workshops for a few students who attended 

voluntarily, the researcher recently incorporated writing at several intervals.  After the 

meditation, the researcher gave participants a piece of paper and asked them to take a few 

minutes to write down what sensations came up for them.  When they finished writing, the 

investigator inquired if someone wanted to share.  

Once they shared, the researcher continued with gentle movement and changed the 

music—adding a sense of exploration through a faster rhythm.  While participants moved, 

the investigator had them become aware of any shift in their sensations and emotions.  As 

Halprin (2003) suggests doing, students had to pay close attention to a possible shift and then 

ask themselves what a particular part of their body would say if it could speak.   

After students shared the second writing with the group, they were invited to continue 

exploring through any of the art materials that were in the room, as opposed to only using 

Cray-Pas as it is done in the Tamalpa approach.  Their expression could be in any shape or 

color, in 2D or 3D.  If they preferred to create an image, they could use Tempera paint, 

pastels, colored pencils, markers, construction paper, canvas paper, patterned paper, they 

could also use multiple pictures that they could cut and paste, and/or they could take different 

colored glass beads, stickers, rocks, shells, and/or hemp to make a collage, a mandala, or 

create any combination that felt right.  At the end of their process, instead of asking students 

“if the drawing could speak, what would it say?” (Halprin, 2003, p. 134), the investigator had 

everyone write about the experience as a whole, after which students shared once again.   

 Another difference between running therapeutic workshops for a few eager students 

who attended voluntarily as opposed to offering a therapeutic workshop for an entire class or 
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club, was that with few students the investigator did not need to give out a list of all the 

packets of pictures that she brought, because there were few packets.  

 In addition, the investigator adapted the visualization to the theme of each workshop, 

whether it was for therapeutic or academic purposes.  This is why when the researcher ran 

Creating Safe Spaces through the Arts for students who were victims of harassment the focus 

was different than when dealing with Increasing Concentration through the Arts.  In the same 

manner that Exploring Latino Identity through the Arts entailed a different emphasis than 

Exploring Human Rights through the Arts.    

 Not only was the visualization adapted to the theme of each workshop, but the 

packets of pictures that the investigator provided were meticulously selected according to the 

theme as well.  As a result, the packets used for Exploring Human Rights through the Arts 

were different than those for Exploring Latina Identity through the Arts.   

Likewise, the manner in which the researcher presented the packets of pictures to 

large groups changed after having seen how many of Professor Posillico’s students hovered 

over the packets of pictures to find out what was available during the first workshop that the 

investigator offered to his class.  To avoid having this happen again, Professor Posillico 

recommended that a list of all the topics represented in the packets be typed and distributed 

to every student.  Thereafter, the investigator made a separate list for every theme that she 

covered for a large group, and by giving the list to every student, while explaining what 

materials were available, it saved students time that could now be spent on art.  

Besides the materials that the researcher regularly brought to the workshops that she 

ran for classes, (whether the workshops had a therapeutic focus or were content based), the 

investigator included masks and fake hair when the theme dealt with identity.   
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 Though the materials were selected according to the theme of each workshop, 

dialoguing for a few minutes after every participant finished his/her artwork was a constant 

in every single workshop regardless of its type.  This was very important, because the 

investigator was able to ask everyone individually how he/she experienced the process.  

Speaking to each participant individually made the researcher realize that some students 

behaved differently during this one-on-one interaction than when they called attention to 

themselves in front of their peers. They took on a different attitude when they had the 

investigator’s full attention and sensed that she was genuinely interested in their experience.  

The majority appreciated having someone who listened to them as they described perhaps 

something new that they discovered about themselves.  

Moreover, before students left the room, the researcher explained to each participant 

who attended a Managing Stress through the Arts workshop how the calming sensation can 

be replicated whenever needed by concentrating on one’s breath and imagining being in the 

same place that he/she visualized before doing the artwork.  In fact, the researcher had 

students strengthen the calming sensation by telling them to choose the most important part 

of their artwork, put their hands there, and then close their eyes, giving them a tactile 

experience that reinforced the link between their imagination and their artwork.  

Lastly, all participants who attended a workshop were told that they could take their 

work home, whether the workshop was attended voluntarily or was required.  

Results 

This qualitative study that examined the 124 multimodal Expressive Arts Therapy 

workshops that evolved over time and reached 854 individual participants from February 13, 

2012 through April 27, 2017 at Nassau Community College (NCC) (see A-2), indicated that 
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most participants became calmer during the therapeutic workshops in which participation 

was voluntary or required.  Additionally, in general, the content-based workshops helped to 

improve understanding of the class material through a kinesthetic experience that made a 

topic more concrete.  What is more, a new paradigm with a dual purpose emerged as four 

workshops addressed emotional and academic issues simultaneously, giving 61 students new 

ways of approaching their lives. 

Moreover, if one takes into consideration that only one of the 270 participants who 

attended 72 therapeutic workshops voluntarily got frustrated and 16 faculty members 

requested 46 therapeutic, content-based, or therapeutic/content-based workshops that the 

investigator offered to classes (see A-37), one can say that in general, the 124 multimodal 

Expressive Arts Therapy workshops that the researcher ran at NCC were a success. 

One surprise, however, was the manner in which most faculty members approached 

the investigator’s recommendation to follow up right after the workshop with a written 

assignment that would serve to integrate the process experienced during the workshop with 

the theme covered in class.  The unwillingness of the majority of the faculty to truly 

incorporate these workshops into their curriculum can be seen in A-10 and A-23.  A-10 

indicates that out of the 360 people who attended therapeutic workshops that were offered to 

classes, 111 responded.  However, 21 of these responses were jotted down in less than 5 

minutes on a piece of paper before students left the workshop—they were not insightful 

answers.  Only 13 out of the 111 responses were well-thought out essays that were written by 

Professor Posillico’s students.  The rest were sometimes one-word answers—not even 

complete sentences—given to isolated questions that other professors assigned to their 

students.  Among the other essays, 14 of them were written by students who wanted to get 
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extra credit, making the investigator realize that unless professors wanted to integrate the 

workshop into their curriculum, all that could be done from the researcher’s point of view, 

was recommend that insightful questions be given.  Therefore, the second year that the 

researcher ran content-based workshops she no longer gave out surveys and did not expect 

any professors to give insightful assignments immediately following the workshops. zzz 

Also, though some teachers felt awkward meditating with the students (see A-35), 

and very few professors suggested in what type of courses they would like to see similar 

workshops offered (see A-36), all professors commented how much they learned about their 

students who had expressed themselves in surprising new ways and without exception, all 

faculty encouraged the researcher to continue running these workshops.       

Discussion 

The process that began in February of 2012 as a workshop that could be attended on a 

voluntary basis, evolved over time.  Though some workshops can still be attended 

voluntarily, the bulk of them are now required by the professors who request them.  In fact, 

the range of workshops evolved to such an extent that the investigator was also asked to 

provide the therapeutic workshop called Managing Stress through the Arts to students who 

are enrolled in the trade school called BOCES as well as at NCC, for they are taking a course 

that is facilitating their transition to this campus.   

By running this workshop, the researcher learned that instead of getting low 

performing students to transfer from NCC to BOCES, where they could learn a marketable 

skill, NCC is now welcoming BOCES students and telling them that they can graduate from 

a 2-year college.  It is difficult for the researcher to imagine how the cognitively and 

emotionally challenged BOCES students who attended this workshop can adapt to and 
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graduate from NCC if they are used to being in very small self-contained classes with no 

more than six students, are accustomed to traveling with one aide for every two students and 

are used to being transported to and from school in BOCES buses.  

If the researcher had not had ample experience running workshops for remedial 

students and had not interned in a rehabilitation center that had mentally ill patients in some 

of the floors of the facility, the investigator would have had a lot of difficulty coping with 

this population. 

Listening to one of the attendees from BOCES, who constantly complained about not 

wanting to be there because he was forced to attend, reinforced what the investigator learned 

over the years:  Giving students the opportunity to choose whether or not to attend a 

therapeutic workshop on their own after having read its description was important, because it 

avoided resistance toward the meditation and gentle movement.  Moreover, being in a small 

group, without their peers and teacher watching, students moved more freely without losing 

face, without being criticized for truly immersing themselves in every aspect of the workshop 

that not only calmed them but had a spiritual effect on them as well.  

Running Expressive Arts Therapy workshops in which attendance was voluntary 

taught the researcher that it is not about the number of people who attend an event, but about 

the impact that the person leading the workshop can have on an individual, one person at a 

time.  Often, this impact may be achieved by simply giving someone the opportunity to be 

listened to, which might be monumental if that person has not been allowed to express 

his/her opinion before, for it can lead to finding one’s authentic voice for the first time.   

Other types of workshops can satisfy teachers’ requests when they want their entire 

class to participate in a workshop.  However, to eliminate antagonism, teachers must 
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introduce the theme ahead of time, tell students what to expect, link the theme of the 

workshop to students’ lives, and give mandatory meaningful assignments that need to be 

returned typed in the correct format, creating a better outcome.  This way, giggling and 

negative comments made during the meditation and movement sections of a workshop will 

be avoided and introspective papers will be written by students—instead of professors simply 

bringing their classes to a workshop and treating it like an outing.  From the investigator’s 

point of view, that shortchanges the students.  In fact, if all faculty followed Professor 

Posillico’s example, students’ artwork would be reflective (see Appendix C), followed by an 

assignment (see Appendix D) that leads to much critical thinking (see Appendix E), 

demonstrating how, by fully integrating a workshop into the curriculum of a course, the 

process can simultaneously address students’ emotional and academic needs. 

Additionally, when time is short during a workshop, getting students to follow up 

verbally on the effects of that workshop can also be done in a different setting, as evidenced 

when the investigator was asked to attend the class that followed the second workshop on 

Exploring Human Rights through the Arts.  This additional time gave students the 

opportunity to see each other’s artwork and integrate the experience analytically.  In fact, 

during this short interaction, students made new comments that expressed how the artwork 

helped get deeper insight into the theme. 

Another observation that the researcher made concerned whether or not students took 

their artwork home after a workshop.  Up to the day that the investigator ran the first 

workshop on Exploring Identity through the Arts for the Pride Club, (NCC’s lesbian, gay, 

bisexual, transgender, straight, and questioning student organization), the only student who 

once thought that she had to leave her work behind, was the only student who spoke to 
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herself.  However, noticing that the student who was most expressive during both workshops 

offered to the Pride Club left her work behind on both occasions, made the investigator 

realize that the honesty that was expressed during the workshops was not appreciated at 

home and would probably create more antagonism.    

In addition to running various kinds of workshops, the researcher incorporated 

Expressive Arts Therapy into her tutoring in the Writing Center at NCC when it was needed.  

This is why she offered art supplies to tutees who either had to be comforted or who felt they 

could express themselves better through a different medium—not through written words (see 

Appendix F, Figure 1). 

Another indication of fluidity between the Expressive Arts Therapy workshops and 

the Writing Center was observed when Professor Posillico, who also tutors in the Writing 

Center, recommended a few of his tutees to attend one of the researcher’s workshops that 

were open to the public.   

Additionally, when a student had difficulty understanding the assignment that 

Professor Posillico gave after one of the workshops, the researcher was able to clarify the 

assignment for the student on a one-to-one basis in the Writing Center.   

Whether students participated on their own or were required to attend with their class, 

the majority of the verbal and written responses mentioned in Appendix A demonstrate that 

the scope of these workshops goes beyond helping students to become calmer.  As the 

investigator anticipated, these workshops can aid a student body that is experiencing multiple 

difficulties.  For instance, a student became aware of new issues connected to his prosthetic 

leg through the meditation and the creation of his mask (see Appendix F, Figure 2).  Another 

student, who was denigrated by her instructor in front of the class, came into the workshop 
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feeling crumbled (see F, Figure 3).  However, through music, meditation, movement, and 

later using clay, she was able to feel empowered, deciding not to drop two courses (see 

Appendix F, Figure 4).  Likewise, the investigator heard a participant realize at the end of a 

workshop that all the different personality traits displayed in the mask that he created, 

actually belonged to him, giving him a more integrated sense of self (see Appendix F, Figure 

5).  There was also the student who was finally able to express herself freely—something 

forbidden at home—by connecting to the issues that the researcher raised during the 

workshop on Exploring Latina Identity through the Arts (see Appendix F, Figure 6).  

Furthermore, the student who got to express her anger through clay as she thought of places 

in the world where there is no clean drinking water (see Appendix F, Figure 7) benefited too.  

Lastly, the student who attended Healing through the Arts several times commented that in 

her weekly talk therapy sessions dealing with PTSD, “nothing happened, but here amazing 

change occurs in every session.”  The rest of the figures in Appendix F, Figure 8 through 

Figure 26 are just a few examples of other issues raised by some of the students who attended 

the workshops. 

Similarly, the figures in Appendix C that were created during the content-based 

workshops on Exploring Identity through the Arts that the investigator ran on 10.6.16 and 

10.17.16 for each of Professor Posillico’s ENG100 classes indicate how a single workshop 

can simultaneously address students’ therapeutic and academic needs.   

In the same way that one workshop can have a dual purpose, the words in Appendix 

E demonstrate how taking the time to write a well-thought out assignment can serve to a) 

incorporate the content of a workshop into the curriculum, b) ask challenging questions that 

address emotional issues with which students may be grappling, c) promote critical thinking, 
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d) use themes that are relevant to students, e) promote student writing to comply with the 

aims of the course, and f) enhance student learning. 

As opposed to allowing students to give a simple comment written on a torn piece of 

paper, Appendix E shows the insightful papers that Professor Posillico’s students typed as a 

second draft in response to the assignment in Appendix D, after the content-based workshop 

that dealt with Exploring Identity through the Arts. 

In other words, the multiple favorable responses that the researcher received from the 

students and the faculty who attended these workshops throughout the years (see Appendices 

A and E) as well as the artwork displayed in Appendices C and F indicate that multimodal 

Expressive Arts Therapy workshops can help students deal with their emotional needs and 

can also serve to enhance student learning at Nassau Community College.   

Last but not least, being asked by licensed counselors and psychologists to offer 

multiple therapeutic workshops across semesters (see A-37), further validates this type of 

work.  It indicates that this hands-on multimodal experience that students go through in these 

workshops goes beyond what these licensed counselors and psychologists can offer in their 

individual sessions.  

Recommendations 

This qualitative study demonstrated that the multimodal Expressive Arts Therapy 

workshops offered at this community college can simultaneously address students’ emotional 

and academic needs.  It is recommended that workshops with voluntary participation be 

offered as well as those with required attendance because the former type, having a smaller 

audience possibly made up of strangers, can ameliorate participants’ initial hesitation to 

move as opposed to feeling self-conscious in front of one’s peers and instructor when asked 
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to move with the rest of one’s classmates.  Also, it is important to keep in mind that whoever 

requests a workshop, prepares his/her group ahead of time by telling them what to expect and 

integrates the theme of the workshop into the curriculum by following up with a required 

written assignment that asks students to consider how the workshop helped connect to the 

theme discussed in class. 

Though the majority of the positive feedback received suggested continuing these 

services on this campus, the investigator recommends that the benefits of this activity be 

spread to other institutions.  In fact, the investigator believes that this type of work can be 

adapted to help various populations, whether they have difficulty coping with stress due to 

cognitive, economic, educational, emotional, physical, and/or social reasons.  They might be 

in K-12, have special needs, be at-risk youth, veterans, be dealing with addictions, 

incarceration, have medical problems, be elderly, and/or may have experienced other kinds 

of trauma.  In other words, the benefits of this technique could assist many people—not only 

in a community college where this study took place. 

Moreover, as other professionals adapt this technique to other populations and age 

groups, further research should follow as well. 

Lastly, rather than have art therapists, dance/movement therapists, and music 

therapists each concentrate on their own specialty, this study indicates that it is important to 

combine modalities, giving students more than one source of inspiration. 

  



61 

 

 
 

LIST OF REFERENCES  

Angelini, S. (2010). [Review of the book Trauma and the body: A sensorimotor approach to 

psychotherapy by P. Ogden, K. Minton, & C. Pain]. Journal of the Society for 

Existential Analysis, 21(2), 369–374. 

Bicknell-Hentges, L. & Lynch, J. J. (2009, March). Everything counselors and supervisors 

need to know about treating trauma. American Counseling Association Annual 

Conference and Exposition [Conference proceedings]. Charlotte, NC.  

Brunyé, T. T., Mahoney, C. R., Giles, G. E., Rapp, D. N., Taylor, H. A., & Kanarek, R. B. 

(2013). Learning to relax: Evaluating four brief interventions for overcoming the 

negative emotions accompanying math anxiety. Learning & Individual Differences, 

27, 1–7. doi: 10.1.16/j.lindif.2013.06.008  

Buk, A. (2015, April 11). Facilitating the expression of dissociated experience using art 

therapy. Paper presented at the Third Annual Mid-Atlantic Play Therapy Training 

Institute, Arlington, VA.   

Chetty, S., Friedman, A. R., Taravosh, K., Kirby, E. D., Mirescu, C., Guo, F., . . .  Kaufer, D. 

(2014, February 11). Stress and glucocorticoids promote oligodendrogenesis in the 

adult hippocampus. Molecular Psychiatry, 19, 1275–1283; doi: 10. 1038/ mp.2013. 

190  

Cohen, B. M., Barnes, M. M., & Rankin, A. B. (1995). Preface. In Managing traumatic 

stress through art: Drawing from the center (p. ix). Baltimore, MD: The Sidran Press. 

Cox, Matthews & Associates Inc. (2007, April 23). ‘Calming area’ soothes the nerves of 

anxious students. Community College Week, Autumn Publishing Language, 19(17), 

15. Available from www.ccweek.com  

http://www.ccweek.com/


62 

 

 
 

Davis, J., & Arend, B. (2014, September). Seven ways of learning. NEA Higher Education 

Advocate. 31(4), 6–9. 

Diamond, A. (2014, August 10). The science of attention [Radio broadcast]. On Being. 

Washington, DC: NPR. 

Elbrecht, C. (2012). Trauma healing at the clay field: Sensorimotor art therapy approach. 

Retrieved from https://www.jkp.com/uk/trauma-healing-atthe-clay-filed.html 

Escudero, P. (2007, January 20). Post-traumatic stress disorder and panic disorder. Paper 

presented at the Training Institute of Mental Health, New York, NY.  

Fine, R. (2007, April 20). The body keeps score: How EMDR relieves trauma. Lecture 

presented at the Training Institute for Mental Health, New York, NY. 

Ganim, B. (1999). Art and healing: Using expressive art to heal your body, mind, and spirit. 

New York, NY: Three Rivers Press. 

Halprin, D. (2003). The expressive body in life, art and therapy: Working with movement, 

metaphor and meaning. Philadelphia, PA: Jessica Kingsley. 

Halprin, D. (2005). Living artfully: Movement as an integrative process. In S. K. Levine, & 

E. G. Levine, (Eds.), Foundations of expressive arts therapy: Theoretical and clinical 

perspectives. (pp. 133–149). London: Jessica Kingsley. 

Healthline. (2017, May). Stress and anxiety: Causes and management. Healthline. Retrieved 

from http://www.healthline.com/health/stress-and-anxiety 

Hinz, L. D. (2006). Drawing from within: Using art to treat eating disorders. Philadelphia, 

PA: Jessica Kingsley.  

http://www.healthline.com/health/stress-and-anxiety


63 

 

 
 

Hoyt, L. (1992). Many ways of knowing: Using drama, oral interactions, and the visual arts 

to enhance reading comprehension. The Reading Teacher, 45(8), 580–585. 

doi:8.31.2014/ebsco. 

Institute of Natural Resources (2014). PTSD, trauma, & anxiety disorders. [Seminar 

materials]. Uniondale, NY: Institute of Natural Resources Seminar PTSD, Trauma, 

and Anxiety Disorders.. 

Kuban, C. (2015, Summer). Healing trauma through art. Reclaiming children and youth, 

24(2), 19.  

Kuban, C. & Steele, W. (2011, Spring). Restoring safety and hope: From victim to survivor. 

Reclaiming children and youth, 20(1), 41–44.  

Lau, T., Bigio, B., Zelli, D., McEwen. B. S., & Nasca, C. (2017). Stress-induced structural 

plasticity of medial amygdala stellate neurons and rapid prevention by a candidate 

antidepressant. Molecular Psychiatry, 22(2), 227–234.  

Levine, S. K., & Levine, E.G. (Ed.). (1999). Introduction. In Foundations of expressive arts 

therapy: Theoretical and clinical perspectives (p. 11). London: Jessica Kingsley. 

Linehan, M. M., Schmidt, H., Dimeff, L. A., Craft, J. C., Kanter, J., & Comtois, K.A. (1999).     

             Dialectical behavior therapy for patients with borderline personality disorder and  

             drug-dependence. American Journal of Addiction, 8(4), 279–292. 

MacKinnon, L. (2012). The neurosequential model of therapeutics: An interview with Bruce 

Perry. The Australian and New Zealand Journal of Family Therapy, 33(3), 210–218. 

doi:10.1017/aft.2012.26     



64 

 

 
 

Makarewicz, K. (2014, November 6). Treating trauma and emotional dysregulation using 

expressive therapies. Lecture presented at the Expressive Therapies Summit, New 

York, NY.  

Makarewicz, K. (2016, November 10). Drums, drama and drawing: Treating trauma and 

emotional dysregulation through intermodal expressive therapies. Lecture presented 

at the Expressive Therapies Summit, New York, NY.  

Marich, J. (2015, November 7). Dancing mindfulness: A creative path to meditation, healing 

and transformation. Lecture presented at the Expressive Therapies Summit, New 

York, NY.  

Marks-Tarlow, T. (2015, April 11). What affective neuroscience reveals about creativity and 

the imagination. Paper presented at the Third Annual Mid-Atlantic Play Therapy 

Training Institute. Arlington, VA. 

McNiff, S. (2004). Art heals: How creativity cures the soul. Boston, MA: Shambhala. 

Mounsey, R, Vandehey, M. A., & Diekhoff, G. M. (2013). Working and non-working 

university students: anxiety, depression, and grade point average. College Student 

Journal. 47(2), 379–389. 

Nassau Community College. (n.d.a). About NCC. Retrieved from www.ncc.edu/aboutncc 

Nassau Community College. (n.d.b). Fast facts. Retrieved from 

www.ncc.edu/aboutncc/fastfacts.shtml 

Nassau Community College, Office of Institutional Effectiveness & Strategic Planning. 

(2014, February). Where we are…by the numbers. Unpublished manuscript. 

Nassau Community College, Office of Institutional Effectiveness & Strategic Planning. 

(2016a, April 14). Environmental Scan 2012-13. Unpublished manuscript. 

http://www.ncc.edu/aboutncc
http://www.ncc.edu/aboutncc/fastfacts.shtml


65 

 

 
 

Nassau Community College, Office of Institutional Effectiveness & Strategic Planning. 

(2017a, July 13). Enrollment at a glance. Unpublished manuscript. 

Nassau Community College, Office of Institutional Effectiveness & Strategic Planning. 

(2017b, August 28). Strategic enrollment management plan 2018-2021. Unpublished 

manuscript. 

Nassau Community College, Office of Institutional Effectiveness & Strategic Planning. 

(2017c, September 28). College enrollment plan. Unpublished manuscript. 

Nassau Community College, Office of Institutional Effectiveness & Strategic Planning. 

(2017d, September 28). The environment summary 2018-2021. Unpublished 

manuscript. 

Nassau Community College, Office of Institutional Effectiveness & Strategic Planning. 

(2017e, September 29). Five-year diversity plan 2017-2022. Unpublished manuscript. 

O’Donnell, K., Dorsey, S., Gong, W., Ostermann, J., Whetten, R., Cohen, J. A., . . . Whetten, 

K. (2014, December). Treating maladaptive grief and posttraumatic stress symptoms 

in orphaned children in Tanzania: Group-based trauma focused cognitive-behavioral 

therapy. Journal of Traumatic Stress. 27, 664–671. doi 10. 1002/jts 

Pearson, M. & Wilson, H. (2009). Using expressive arts to work with mind, body and 

emotions. London: Jessica Kingsley.   

Pearson, Q. M. (1994). Treatment techniques for adult female survivors of childhood sexual 

abuse. Journal of Counseling & Development, 73(1), 32–37.  

Pittam, S. (2008). Inside-out/ outside-in: Art therapy with young male offenders in prison. In 

M. Liebmann (Ed.), Art therapy and anger (pp. 87–101). Philadelphia, PA: Jessica 

Kingsley.  



66 

 

 
 

Rogers, N. (1993). The creative connection:  Expressive arts as healing. Palo Alto, CA: 

Science & Behavior Books, Inc. 

Snyder, B. A. (1997, December). Expressive art therapy techniques: Healing the soul through 

creativity.  Journal of Humanistic Education and Development. 36(2), 74–82.  

Stallman, H. M. (2010, December). Psychological distress in university students: A 

comparison with general population data. Australian Psychologist. 45(4), 249–257.  

Steele, W. (2008, December). Trauma’s impact on learning and behavior: A case for 

interventions in schools. 

Steinhardt School of Culture, Education, and Human Development, New York University. 

(2014, September 18). Exposure to aggression between parents can interfere with a 

child’s ability to regulate emotions, finds NYU Steinhardt study. Retrieved from 

https://steinhardt.nyu.edu/site/ataglance/2014/09/fighting-parents-hurt-childrens-

ability-to-regulate-emotions-finds-study-by-psychologists-at-nyu-steinhardt.html 

Steinhardt School of Culture, Education, and Human Development, New York University 

(2017, Spring). Can meditation help our schools? At a Glance, 2(29), 3. 

Stien, P. & Kendall, J. (2014).  Psychological Trauma and the Developing Brain: 

Neurologically based interventions for troubled children. New York, N.Y: Routledge. 

Van der Kolk, B. (2012, October 27). Frontiers of trauma treatment. Lecture presented at 

Kripalu Center for Yoga & Health, Stockbridge, MA.   

Van der Kolk, B. (2014). The body keeps the score: Brain, mind, and body in the healing 

trauma. New York, NY: Viking. 



67 

 

 
 

Wexler, A. (2014). Reaching higher?  The impact of the common core state standards on the 

visual arts, poverty, and disabilities. In Arts Education Policy Review,115(2), 52–61. 

doi 10.1080/10632913.2014.883897  

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                                                                                                                                       

 

68 
 

APPENDICES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                                                                                                                                       

 

69 
 

APPENDIX A 

                                                         LIST OF TABLES   

Table                                                                                                                                Page 

A-1.  Students’ Challenges in Their Own Words………...…………………………….…71 

            A-2.  Therapeutic and Content-Based Workshops Offered from 2.13.12- 4.27.17……….83 

            A-3.  Therapeutic/Content-Based Workshops Offered to Classes……….…………….….84 

            A-4.  Therapeutic Workshops (Voluntary Participation)………….……………………....85 

            A-5.  Therapeutic Workshops Offered to Clubs (Voluntary Participation)………….…....93 

            A-6.  Therapeutic Workshops Offered through the College-Wide Sexual Harassment                                                                                                         

          Education Committee (Voluntary Participation)…………………………………...94 

            A-7.  Oral Responses to Therapeutic Workshops (Voluntary Participation)………..........95 

            A-8.  Written Feedback to Therapeutic Workshops (Voluntary Participation)……..........96 

            A-9.  Participants Who Attended a Workshop More Than Once……………….……....100 

            A-10.  Therapeutic Workshops Offered to Classes…………………….……….……....104   

            A-11.  Negative Responses to the Therapeutic Workshops (Required Class)……….....109 

            A-12.  Neutral Statements to Therapeutic Workshops (Required Class)…………….…113 

            A-13.  Ambivalent Responses to Therapeutic Workshops (Required Class)…………..114 

            A-14.  Opinions That Changed throughout Therapeutic Workshops (Required Class)..117 

            A-15.  Short Global Positive Responses to Therapeutic Workshops (Required Class)..119 

            A-16.  Music-Related Responses to Therapeutic Workshops (Required Class)……….135 

            A-17.  Meditation-Related Responses to Therapeutic Workshops (Required Class…...138 

            A-18.  Movement-Related Responses to Therapeutic Workshops (Required Class…...142 

            A-19.  Art-Related Responses to Therapeutic Workshops (Required Class)……….....145 



                                                                                                                                                                                                                                                                                                       

 

70 
 

           A-20.  Place-Related Responses to Therapeutic Class (Required Class)………………151 

          A-21.  Responses to Therapeutic Workshops Applicable to the Future (Required  

                     Class)…………………………………………………………………………….153 

          A-22.  Recommendations from Therapeutic Workshops (Required Class)…………….163 

          A-23.  Content-Based Workshops for Classes………………………………..…….......166 

          A-24.  Negative Responses to Content-Based Workshops (Required Class)……..........168 

          A-25.  Ambivalent Responses to Content-Based Workshops (Required Class)…….….176 

          A-26.  Opinions That Changed during Content-Based Workshops (Required Class).....181 

          A-27.  Short Global Positive Responses to Content-Based Workshops (Required  

                     Class)…………………………………………………………………………….183 

          A-28.  Music-Related Responses to Content-Based Workshops (Required Class)….....194 

          A-29.  Meditation-Related Responses to Content-Based Workshops (Required Class) .197 

          A-30.  Movement-Related Responses to Content-Based Workshops (Required Class)...201 

          A-31.  Art-Related Responses to Content-Based Workshops (Required Class)………...203 

          A-32.  Responses to Content-Based Workshops Applicable to the Future (Required  

                    Class)……………………………………………………………………………...223 

       A-33.  Recommendations Written after Content-Based Workshops (Required Class).......224 

       A-34.  Positive Reflective Responses to Content-Based Workshops (Required Class)…..230 

       A-35.  Participating Faculty’s Negative Responses to Content-Based Workshops  

        (Required Class)…………………………………………………………………..250 

       A-36.  Participating Faculty’s Suggestions for Future Content-Based Workshops….........251 

       A-37.  Faculty Workshop Requests………….………………………………………….....253 

 

 



Table A-1

Students' Challenges in Their Own Words

Response Student Date Course Professor

I am not a morning person and I need my sleep.  Waking up at 3 a.m. in the M. J. 9.2.15 ENG100 Posillico

morning in order to make it to work on time is a challenge that I have been 

struggling with for quite some time now.  With public transportation being my only

source of mobility, it makes my challenge twice as difficult.  

The last solution I feel can maybe work in my favor is investing in a bike, but that M .J. 9.2.15 ENG100 Posillico

may possibly turn into another challenge because I am a student at NCC, with a

job in Garden City, while living in Valley Stream….It will take me about an hour

on a bike from school to home, compared to an hour and a half to possibly two

hours on the bus.  

Personally, I know I can type a much better essay, but this is all I have to type M. J. 9.2.15 ENG100 Posillico

being that I'm running on three hours of sleep and can barely think.

At this point in my life, where I'm old enough to work, yet having a great deal of J.G.C. 9.2.15 ENG100 Posillico

 pressure due to the importance of academics, I try to find a path that can fulfill

both elements.  

I found a way to get all my credits necessary as a full-time students crammed into J.G.C. 9.2.15 ENG100 Posillico

two days….  This way I can go to school these days and still have the rest of the

week to work.

The biggest obstacle or fear is that I am painfully shy and very much anti-social. D.K.B. 9.2.15 ENG100 Posillico
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Table A-1

Students' Challenges in Their Own Words

Response Student Date Course Professor

One personal characteristic that is an obstacle for me to overcome is being T. K. 9.2.15 ENG100 Posillico

constantly nervous. I have always been nervous when tossed into an environment

because I don't like the fact that I don't know anyone and I don't have someone 

by my side that could make it less awkward for me.  Being nervous all the time 

makes it difficult to meet new people because I am not that outgoing person who

can make conversation about anything.  Also, being nervous all the time makes it

hard to connect with teachers because I am clueless about how to approach them

with certain things I need help with.  I do consider myself a smart kid, but I have

trouble finding the correct words to say or ask when going up to a teacher 

because of the difficulty to spark a conversation.

I struggle due to lack of attention and boredom….  I am one who seeks attention. S. B. 9.2.15 ENG100 Posillico

This comes as a downfall because sometimes I do idiotic things to get what I 

want….Another way that I struggle is from laziness.  I am one who has very 

drastic mood swings.  The worst of my mood swings is laziness.  When I get into 

my "lazy" mood, I want to do absolutely nothing.  This is a problem because I 

never know when it's going to happen.  Since I can't really sense it coming on, it 

poses a conflict with school.  There are times when in class I get bored that 

instead of taking notes and listening, I go on my phone or sleep, which is pretty 

obvious why this would hinder me from prospering.  
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Students' Challenges in Their Own Words

Response Student Date Course Professor

It was never that I couldn't do the work, it was always that I didn't want to.  My S. K. 9.2.15 ENG100 Posillico

whole life I 've been very lazy and it affects everything I do.  Now that I'm in my

second year of college, my lack of motivation to do the work and come to class

is affecting me in major ways.  

Then there is boredom.  Boredom is the worst because it can cause the other S. B. 9.2.15 ENG100 Posillico

two.  It is also the worst because it happens the most frequently.  When boredom

strikes, I get aggravated, anxious, annoyed, and tired all in one.  This causes a

complete shut down and utter disregard for anything but seeking amusement. 

When this happens in class, unfortunately like the other two, I get nowhere.  One

difference between attention, laziness, and boredom is that when boredom 

comes, I'm pretty much done for the day until I do something I enjoy.

One particular quirk that has been with me my entire life, which some may see as J.K. 9.2.15 ENG100 Posillico

a pure handicap, I personally see as a double edge sword, is my diagnosis of

Asperger's Syndrome.

Being a diabetic is never easy nor manageable… Knowing that my symptoms A. S. 9.2.15 ENG100 Posillico

sometimes make it hard to focus, be extremely tired and jittery makes me

anticipate what my year will be like in a whole new environment.
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Students' Challenges in Their Own Words

Response Student Date Course Professor

I have always had certain troubles academically since I was a toddler.  One of L. M. 9.2.15 ENG100 Posillico

my most difficult tasks is sitting down and taking an exam in the allocated time.  

No matter how long I sit down in class, how many notes I take, how long I study, 

or how hard I pay attention in class, I get very anxious and blank.  This can be

troublesome at times since I only have a limited amount of time to finish my exam

and I don't want to receive a bad grade and for my professor to think I am not

trying my hardest.  My way to cope with these issues is to go and ask for help so

that I can receive just a little bit of extra time necessary for me to achieve my 

great success.  Some other ways I could try and deal with this problem is to try 

and sit down and relax and take my time with every question.

When I first set out for college, I was Hofstra bound.  Then slowly but surely it S. K. 9.2.15 ENG100 Posillico

became too much for me and my lazy nature consumed me.  I stopped going, 

doing the work, I stopped paying attention, and eventually stopped going to class

altogether.  I soon realized Hofstra wasn't the place for me, so I transferred to

NCC…. When the semester started I was on a roll.  I went to every class, paid

attention, and did my work.  Soon therafter, snow days kept piling up.  We hadn't

been to a Monday class in weeks.  Teachers weren't able to come to class.  It 

was free pass after free pass and I took advantage of it.  

Procrastination is my absolute worst weakness, especially when it comes to N. B. 9.3.15 ENG100 Posillico

academics.

74   



Table A-1

Students' Challenges in Their Own Words

Response Student Date Course Professor

From staying in bed all day yo watching TV all day, I had fallen into my lazy S. K. 9.2.15 ENG100 Posillico

habits again without even meaning to. I even started working more because I

thought it would be better to make more money than to go to school.  Then I 

really stopped caring.  I always hated school, so not having to go really appealed

to me.  One day I stopped going to my history class.  Then my math class, then my

English class, until finally stopped going to school altogether.  So, with a year of

school and $15,000 down the drain, I realized that my extremely lazy habits were

starting to become a major problem.

Now that the new fall semester has started, I can once again put this wasted year S. K. 9.2.15 ENG100 Posillico

behind me and hopefully start over again.  This time, I have a game plan and the

support of my friends and family to back me up…. Also, work can no longer 

have priority.  If I am going to commit to school, then I really need to commit.  

It's time for me to grow up and stop being lazy.

You're taught to go to school, get good grades, and work.  But I, like many, went M. P. 9.2.15 ENG100 Posillico

to "survive".  I was always one of those students who went just to pass and not

excel.  That's why my biggest possible obstacle in college will be my laziness.

I never had the best grades in school--not a reflection of my intelligence, merely

an outline of my work ethic.  I went to school, listened to the teacher, and went

home.  No thought of study occurred to me outside of school.  No more effort 

than needed.
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Students' Challenges in Their Own Words

Response Student Date Course Professor

I never reviewed how my academic strategy was going to affect me in the long M. P. 9.2.15 ENG100 Posillico

run until I was going into 11th grade.  It didn't hit me that I was setting up for 

academic failure until that point.  It hit me like a truck.  

I will not let laziness control me throughout college because I know what it has M. P. 9.2.15 ENG100 Posillico

done to me in the past.

Shyness is a disadvantage of mine that greatly affects me academically more so M. B. 9.3.15 ENG100 Posillico

than socially.  Academically I tend to shy away from participating in classroom

discussions and volunteering to either read aloud or just giving my opinions.

In case of weaknesses, my downfall is procrastination.  Throughout most of my J. C. 9.2.15 ENG100 Posillico

life, procrastination has always brought me down.  Whether it be chores or 

school work, I would always put it off to the last minute.  I noticed it in middle 

school when I would always be up to three in the morning typing papers or 

completing projects that were due the next day.  I'm not completely sure why or

where it started, but it has been trouble for me ever since.  Even in my last days 

of high school I would put off papers to the night before.

The lack of confidence prevents you from achieving in such a way that you may S. G. 9.3.15 ENG100 Posillico

be too timid to express yourself.  Being scared can also cause many academic

and social experiences.
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Students' Challenges in Their Own Words

Response Student Date Course Professor

…I'm very quiet and don't interact with others as much as I should or as much V. P. 9.3.15 ENG100 Posillico

as I feel I should be able to.  Throughout high school I stayed in a very close

group with about nine friends and I really didn't talk to others unless I had to, so

I feel my lack of interactive skills will hurt me in the future.  I'm afraid of raising 

my hand in class to ask a question out of fear of being judged by my peers.

The biggest challenge I will face as a new college student is my laziness; I am J. M. 9.3.15 ENG100 Posillico

not just too lazy to do work, I am also too lazy to leave my house unless I am 

forced to, even to hang out with friends.

Throughout my elementary and middle school years I was classified with a learning S. V. 9.3.15 ENG100 Posillico

disability.  I had an extra class period in my school day, called academic support,

which contained about four other people, so each of us could have more one-on-

one time to go over the things that we did not understand from class…. I had extra

time on tests, extra one-on-one help, and a quiet place to study and take my tests.

Going into high school…I got declassified.

Throughout high school I was a very lazy and unmotivated person.  I didn't like to J. H. 9.3.15 ENG100 Posillico

do much work at all.  I used to wake up late for high school, not really caring

about if I missed 1st or 2nd period.  In high school I put everything off to the 

side, thinking I had forever to complete the project or essay.
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Students' Challenges in Their Own Words

Response Student Date Course Professor

A certain weakness, disadvantage I have that I believe will keep me from A. B. 9.3.15 ENG100 Posillico

prospering in college is that I have a lot of self-doubt.  It's very easy for me to

get bored and lose interest which leads to distraction.  When this disease takes

place, I tend to lose motivation, lose interest, and get depressed.  The reason why

I get depressed is because I start to overthink things and question if it's even 

worth being in college.  I start to think less of myself and feel as though I'm not

smart enough.  This is one of my biggest challenges that I deal with every day.

I am determined to overcome my shyness and accomplish things I have never A. V. 9.3.15 ENG100 Posillico

been able to do before.  Shyness can become a gigantic obstacle in academic and

social prosperity.  It can cause you not to be vocal in your class when you need 

to ask a question or confirm something you think you already know.  It can also

affect making friends because you don't know how to talk to them.  It can also

cause extreme anxiety when talking or presenting to the class.

Words have never been one of my strengths.  I have always had the issue of F. T. 9.3.15 ENG100 Posillico

taking what I'm thinking and putting it on paper or into words.  Sometimes I feel

weird around new people and don't know what to say.  Once I become too

comfortable, I start acting stupid and doing things that aren't appropriate for the

situation at hand.  

Distraction has always been a personal weakness of mine. E. A. 9.3.15 ENG100 Posillico
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Students' Challenges in Their Own Words

Response Student Date Course Professor

I myself have a great problem with shyness.  The fact that I am shy, I believe will F. F. 9.3.15 ENG100 Posillico

hold me back in what I want to accomplish in college.

I also have never been good at keeping up with school work.  In high school I F. T. 9.3.15 ENG100 Posillico

wasn't exactly the best student.  I wouldn't pay attention and would often get 

thrown out of class.  After ninth grade I went to an alternative high school which

was a much more one on one environment and I used that time to take advantage

of the freedoms and would just hang around with my friends instead of 

completing school work.

Truthfully, I feel as if I've never been a great student…. Opportunity starts now V. M. 9.3.15 ENG100 Posillico

and it will not wait for my old habits of procrastination and careless tendencies

to go away….I will do my homework correctly and in a timely fashion--not on 

the way to school or during the class like I used to.

I'm concerned with being judged. Almost everyone is older than me and talks A. E. 9.3.15 ENG100 Posillico

with decorum or some sort of higher education than me.

My biggest problem is that I am very shy.  If I get invited to any social situation, L. C. 9.3.15 ENG100 Posillico

like a party, my immediate reaction is to think of an excuse not to go… The 

reason why I have difficulty communicating naturally is because I overthink

everything I say and I'm alwas worried about saying the wrong thing.
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Students' Challenges in Their Own Words

Response Student Date Course Professor

…my weakness is lack of commitment to education.  I am fully capable of doing S. L. 9.3.15 ENG100 Posillico

all the work, it is just a matter of staying in class and staying interested.  

Throughout high school I was always late to first period…  My lack of 

commitment to education landed me on academic probation frequently during my

high school years.  I often showed up late to class or not at all except for test 

days and maybe review days.

I myself have a great problem with shyness.  The fact that I am shy, I believe will F. F. 9.3.15 ENG100 Posillico

hold me back in what I want to accomplish in college.

All throughout high school I let my lack of self-confidence get in the way of J. C. 9.3.15 ENG100 Posillico

trying out new things.  I was always quiet and shy….  This year I intend to 

change and not let my anxiety get the best of me.

Procrastination is my particular weakness and major characteristic flaw that A. M. 9.3.15 ENG100 Posillico

I deal with.

Throughout my educational career I have always had a hard time keeping B. W. 9.2.15 ENG100 Posillico

organized.  I would never be able to find my work in a timely manner, it would

always take a while to find it because of the lack of organization in my books.
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Students' Challenges in Their Own Words

Response Student Date Course Professor

The major problem I believe will set me back is prioritizing my tasks and T. F. 9.3.15 ENG100 Posillico

completing what is most important and time management.  I often find myself

completing tasks that may not be as important compared to others.  I find it hard

to prioritize and often more times than not, I don't complete the task or job that

should have been high on my priority list.  For example, I would have high 

school essays to write, but instead I found myself going to the gym for three or

more hours.  Instead of typing that essay that was due the next day, I would fall

asleep and not complete the essay.

One characteristic that might provide challenges to me in college is that I am a J. S. 9.2.15 ENG100 Posillico

very shy person.

A personal characteristic that I have trouble with for college success and A. D. 9.2.15 ENG100 Posillico

contentment is speaking outloud in front of others.  

One weakness I believe that would keep me from prospering academically and K. L. 9.2.15 ENG100 Posillico

socially is being a little shy.  Sometimes my shyness affects me academically 

because I don't regurlarly ask for help with the school work even though I know I

could use the extra advice.  Shyness then affects me on the day of the exams and 

tests because I don't understand the material in the first place, so I end up doing

poorly on those exams…  My shyness has also led to having poor participation

grades over my years of high school.
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Students' Challenges in Their Own Words

Response Student Date Course Professor

Personally, what makes me insecure is the lack of experience in college. D. M. 9.2.15 ENG100 Posillico

I'm going for Accounting and what if I end up not liking it?  I would have to start D. M. 9.2.15 ENG100 Posillico

off again with a different major.  I am afraid this could actually happen to me,

because it would take me longer to achieve my goals.  It also frightens me, 

because it will not only affect me, but it will affect my family as well.  They have

high aspirations of me, and I am afraid I may fail them.  Overcoming insecurity is

challenging for me.  It is an obstacle that prevents me from focusing clearly on 

my goal of becoming a Certified Public Accountant, because if I end up not 

liking the course, what will I do if I presently do not have a backup plan.
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Table A-2  

All Therapeutic and Content-Based Workshops Offered from 2.13.12 through 4.27.17 

124 workshops* 

105 Therapeutic Workshops 20 Content-Based Workshops 

Therapeutic 

workshops with 

voluntary 

attendance  

72 

Therapeutic 

workshops for 

classes with 

required 

attendance 

33 

Content-Based 

workshops for 

classes with 

required 

attendance 

16 

Therapeutic/Content-

Based workshops 

with required 

attendance         

4 

270 participants 370 participants 241 participants 61 participants 

Total 937 participants (854 unique) attended 

 

*One of the workshops was open to the entire campus community and required 

attendance for students registered in Prof. Liberopoulos’ HED251course, the honor’s 

section of the Human Sexuality class. This is why there were 124 workshops—not 125, 

though there were 105 therapeutic workshops and 20 content-based workshops. 

 

 

 

 

 



Table A-3

Therapeutic/Content-Based Workshops for Classes

Response Date Course Professor Attended Number 

yes no responding

1 Exploring Identity through the 10.6.16 ENG100 Posillico 19 yes  14 essays

Arts

2 Exploring Identity through the 10.17.16 ENG100 Posillico 17 yes   13 essays

Arts

3 Exploring Civility through the 11.17.16 NCC101 Smalls 11 no 0

Arts

4 Healing from Sexual Assault 3.22.17 HED251 Liberopoulos 16 no 0

through the Arts*

Totals 63 27 essays

* Planned for campus-wide Sexual-Harassment Education Committee program

Required assignment
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Table A-4

Therapeutic Workshops with Voluntary Participation

Theme Date Students Faculty/ Club Hr Afternoon Evening

attended Staff Activity

attended Hour

1 Discovering Your Strengths through the 2.13.12 9 1

Arts

2 Discovering Your Strengths through the 3.19.12 2 1

Arts

3 Discovering Your Strengths through the 10.9.12 8 1

Arts

4 Discovering Your Strengths through the 2.12.13 1 1

Arts

5 Discovering Your Strengths through the 3.19.13 5 1

Arts

6 Getting Rid of Negative Energy through 10.22.13 7 1

the Arts

7 Discover Solutions to Help with Stress, 10.23.13 1 1  1

Work Projects, and Personal  Dilemmas
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Table A-4

Therapeutic Workshops with Voluntary Participation

Theme Date Students Faculty/ Club Hr Afternoon Evening

attended Staff Activity

attended Hour

8 Discover Solutions to Help with Stress, 10.28.13 2 1

Work Projects, and Personal  Dilemmas

9 Discover Solutions to Help with Stress, 11.5.13 3 1

Work Projects, and Personal  Dilemmas

10 Discover Solutions to Help with Stress, 11.7.13 2 1

Work Projects, and Personal  Dilemmas

11 Discover Solutions to Help with Stress, 11.14.13 2 1 1

Work Projects, and Personal  Dilemmas

12 Getting Rid of Negative Energy 11.19.13 1 1

through the Arts

13 Discover Solutions to Help with Stress, 11.21.13 4 1

Work Projects, and Personal  Dilemmas

14 Discover Solutions to Help with Stress, 12.12.13 2 1

Work Projects, and Personal  Dilemmas
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Table A-4

Therapeutic Workshops with Voluntary Participation

Theme Date Students Faculty/ Club Hr Afternoon Evening

attended Staff Activity

attended Hour

15 Discover Solutions to Help with Stress, 12.17.13 1 1

Work Projects, and Personal  Dilemmas

16 Discover Solutions to Help with Stress, 1.28.14 1 1

Work Projects, and Personal  Dilemmas

17 Discover Solutions to Help with Stress, 3.13.14 2 1

Work Projects, and Personal  Dilemmas

18 Discover Solutions to Help with Stress 5.6.14 1 1

19 Discover Solutions to Help with Stress 5.13.14 1 1

20 Managing Stress through the Arts 9.16.14 1 1

21 Managing Stress through the Arts 9.18.14 1 1

22 Managing Stress through the Arts 9.30.14 8 1

23 Exploring Emotions through Modeling 10.9.14 7 1

Clay

87  



Table A-4

Therapeutic Workshops with Voluntary Participation

Theme Date Students Faculty/ Club Hr Afternoon Evening

attended Staff Activity

attended Hour

24 Exploring Emotions through Modeling 10.16.14 4 1

Clay

25 Exploring Emotions through Modeling 10.23.14 2 1

Clay

26 Managing Stress through the Arts 10.28.14 2 1

27 Exploring Emotions through Modeling 11.4.14 4 1

Clay

28 Managing Stress through the Arts 11.18.14 7 1

29 Managing Stress through the Arts 11.25.14 1 1

30 Managing Stress through the Arts 12.2.14 1 1

31 Managing Stress through the Arts 12.4.14 1 1

32 Managing Stress through the Arts 12.9.14 1 1

33 Managing Stress through the Arts 12.11.14 1 1
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Table A-4

Therapeutic Workshops with Voluntary Participation

Theme Date Students Faculty/ Club Hr Afternoon Evening

attended Staff Activity

attended Hour

34 Exploring Emotions through Modeling 2.10.15 5 1

Clay

35 Exploring Emotions through Modeling 2.12.15 2 1

Clay

36 Exploring Emotions through Modeling 2.24.15 4 1

Clay

37 Exploring Emotions through Modeling 3.10.15 6 1

Clay

38 Exploring Emotions through Modeling 3.12.15 2 1

Clay

39 Exploring Emotions through Modeling 3.24.15 3 1

Clay

40 Exploring Emotions through Modeling 4.21.15 3 1

Clay
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Table A-4

Therapeutic Workshops with Voluntary Participation

Theme Date Students Faculty/ Club Hr Afternoon Evening

attended Staff Activity

attended Hour

41 Exploring Emotions through Modeling 4.28.15 2 1

Clay

42 Increasing Concentration through the 9.29.15 5 1

Arts

43 Increasing Concentration through the 10.1.15 3 1

Arts

44 Increasing Concentration through the 10.15.15 3 1

Arts

45 Increasing Concentration through the 11.17.15 2 1

Arts

46 Increasing Concentration through the 12.1.15 3 1

Arts

47 Exploring Emotions through Modeling 2.23.16 2 1

Clay

48 Focusing Better through the Arts 3.3.16 2 1
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Table A-4

Therapeutic Workshops with Voluntary Participation

Theme Date Students Faculty/ Club Hr Afternoon Evening

attended Staff Activity

attended Hour

49 Exploring Emotions through Modeling 3.10.16 1 1

Clay

50 Exploring Emotions through Modeling 4.12.16 1 1

Clay

51 Focusing Better through the Arts 4.14.16 1 1

52 Exploring Emotions through Modeling 4.21.16 1 1

Clay

53 Self Discovery through Rock Painting 10.18.16 1 1

54 Exploring Emotions through Modeling 11.22.16 3 1

Clay

55 Transforming Anger through the Arts 2.14.17 7 1

56 Transforming Anger through the Arts 3.21.17 1 1

57 Healing through the Arts 3.31.17 1 1
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Table A-4

Therapeutic Workshops with Voluntary Participation

Theme Date Students Faculty/ Club Hr Afternoon Evening

attended Staff Activity

attended Hour

58 Healing through the Arts 4.5.17 1 1

59 Healing through the Arts 4.7.17 1 1

60 Healing through the Arts 4.21.17 1 1

61 Transforming Anger through the Arts 4.27.17 1 1

Total 163 3 36 6 19
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Table A-5     

Therapeutic Workshops Offered to Clubs (Voluntary Participation)

Theme Date Club Total attended Students attended Faculty/Staff attended

1 What does it feel like to be 1.29.13 Achilles 10 10

Twice Exceptional

2 Getting Rid of Negative Energy 5.2.13 LEAP* 18 16 2

through the Arts

3 Commemorating the Holocaust 4.29.14 Jewish Student 13 10 3

through the Arts Organization

4 Managing Stress through the Arts 10.30.14 Psychology 35 35

5 Exploring Latina Identity 10.8.15 SOL** 18 18

through the Arts

6 Exploring Identity through the 11.1.16 Pride 10 10

Arts

7 Exploring Identity through the 4.20.17 Pride 9 9

Arts

Totals 113 108 5

* LEAP (Learn to Execute and Achieve Priorities)

** SOL (Student Organization of Latinos)
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Table A-6

Therapeutic Workshops Offered through the College-Wide Sexual Harassment Education Committee*

Theme Date Total attendees Students Faculty/Staff

1 Creating Safe Spaces through the Arts 3.21.13 5 4 1

2 Creating Safe Spaces through the Arts 3.20.14 2 2

3 Creating Safe Spaces through the Arts 3.18.15 5 4 1

4 Healing from Sexual Assault through 3.22.17 18 16 2

the Arts**

Totals 30 26 4

* voluntary participation

** This workshop became one of the

Therapeutic/Content Based Workshops

for participants who attended with their

HED251 professor.
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Table A-7   

 

Oral Responses to Therapeutic Workshops (Voluntary Participation) 

 

Most frequent non-specific responses What was the source of inspiration? 

“It was very helpful”. “Your words.” 

“It helped me express myself.” “The pictures of the waterfalls reminded me of my country.” 

(10.28.14) 

“It helped get rid of unpleasant emotions.” “The music was very soothing.” (Y.V.) (2.11.14) 

“It was very liberating.” “This music was better than what I listen to.” (11.17.15) 

 “The materials inspired me and made me calm”. (11.8.14) 

How did you feel about making masks? How did you feel about working with clay? 

“It made me aware of new thoughts.” (3.10.14) (See C-1) “It helped me feel better because I buried my friend yesterday.” 

(10.9.14) (See C- 5) 

“Making the mask made me feel like a warrior.” (3.10.14)       

(See C-2).  

“Creating this piece made me feel like a survivor—not a victim.” 

(10.9.14) (See C-6) 

“Making the mask made me realize that all the parts are mine.” 

(2.23.15) (See C-3)  

“It helped me express my anger because people in that country 

don’t have clean water.” (10.9.14) (See C-7). 

How did you feel about the movement? “It made me feel more protected.” (10.15.14) 

“It reminded me of throwing rocks at the shore when I’m 

frustrated.” (V.L.) (11.7.13) (See C-4) 

“Doing this made me realize that I don’t need to be perfect.” 

“The stress disappeared and I feel whole and happy. I feel like I 

was transported to another place without worries.” (11.25.14) 

“It made me feel free from people’s expectations.” (10.23.14) 

“It made me feel calm, at peace, and relaxed” (L.M.) (2.1.15) “It made me feel calm like when I row.” (10.9.14) 

“I felt renewed and empowered like a flower had opened.” 

(12.1.15) 

“I felt free.” (D.B.) (2.12.15) 

How did you feel about the meditation? “I found it powerful and useful.” (M.B.) (3.10.15) 

“The breathing exercises were the most helpful.” (2.11.14) “It reminded me of my friend’s powerful hands”. (I.H.) (3.12.15) 

(See C-8) 

“I need to start meditating again.” “The longer I worked with the clay, the calmer I got.”  

(4.28.15) (See C-9) 

“The meditation really helped me.”  (Y.V.) (2.11.14) “It felt great not having to create the perfect piece.” (2.23.16) 



Table A-8

Written Feedback to Therapeutic Workshops (Voluntary Participation)

Response Student Date Theme

Upon entering the workshop, my mind was very distracted by upcoming anonymous 10.1.15 Increasing Concentration 

exams, homework, friends, and my future plans in life.  I was not really through the Arts

focused on any one thought but the feelings of frustration, fear, and anxiety

were present.  When we sat on the floor and got more in tune with our 

bodies, I was able to completely relax and empty my mind.  Listening to 

the music helped me focus on breathing rather than other things.  I was

able to feel how tired my body was and how the stress was affecting me 

physically.  When we were told to focus on an image, the image of two

shadows came to my head.  One was kneeling like he/she was praying 

and the other was standing near by.  There was a negative energy around 

the person kneeling.  The energy was sad and worried.  After being told

to listen to our body or the part of the body that was speaking to us, the

image became lighter.  The kneeling figure was standing and being 

embraced by the other figure and the workds "let go" came across my 

mind.  The feeling of worry remained but the fear and stress slowly 

changed to a sense of calmness and peace.

I had not noticed how much stress I had been carrying until this workshop. anonymous 10.1.15 Increasing Concentration 

I was told to focus on what part of my body I felt compressed, then I through the Arts

I felt tension in my lower back, going up the middle back.  I felt tension in anonymous 10.1.15 Increasing Concentration 

my neck and arm too. through the Arts
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Table A-8

Written Feedback to Therapeutic Workshops (Voluntary Participation)

Response Student Date Theme

Being an ESL student I felt weird and strange during this semester, but I anonymous 10.1.15 Increasing Concentration 

realized that I have to be more receptive and open through this journey. through the Arts

Sometimes it's all about the journey and not just about the end result.  

Although it's important, the process is what makes you who you are 

about life in general.  We have "I want it now" type of attitude, and that

just frankly, isn't good enough.  But, I don't think I want anything "instant"

or "easy".  I want something worth working towards. Rather it be my faith,

academics, or love life, I want it all with substance and meaning, true

meaning.  I just have to remind myself what's the feeling that I truly want,

when I'm faced with obstacles.  I choose to be in it for the long hawl with

God's grace.

This art piece is a transition of emotions.  If you see the first third of the anonymous 10.1.15 Increasing Concentration 

piece, you see a lighter happier side.  I was excited to come inside and do through the Arts

art.  The second third of the piece is calmer and relaxed.  That's why its's 

blue and green.  The last part of the piece was red because I was annoyed

with the breathing exercises.  I just wanted to paint.  As I painted, I felt

calmer.  That's why you saw blue stones in the end.

As I moved, I felt good.  All the movements and all the stretching were anonymous 10.1.15 Increasing Concentration 

very relaxing. through the Arts

Breathe, breathe, relax.  This I will remember to do from now on… anonymous 10.1.15 Increasing Concentration 

through the Arts
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Table A-8

Written Feedback to Therapeutic Workshops (Voluntary Participation)

Response Student Date Theme

When I walked in here, I was feeling very stressed, but as I started anonymous 10.1.15 Increasing Concentration 

stretching, I relaxed.  I learned that we need to stop during the day to through the Arts

breather, because we live a very busy life and we forget to do that.  

I thought I got more pain in my right shoulder because I am right-handed, S. C. 3.3.16 Focusing Better through

but then my left shoulder and elbow got stiffer and painful. the Arts

I did not feel any big difference. S. C. 3.3.16 Focusing Better through

the Arts

Right now I am feeling better and calmer with the music and the instructor. S. C. 3.3.16 Focusing Better through

the Arts

I just felt that the shoulder's pain was connected to the stiff neck.  I felt that anonymous 4.12.16 Exploring Emotions 

my rolling my neck and head it helped to smooth the pain of my neck and through Modeling Clay

shoulder.

I connected with my body.  I wasn't so focused on what was around my anonymous 4.12.16 Exploring Emotions 

body.  I felt relaxed as I focused on each feature of my body.  I felt a through Modeling Clay

weight on my shoulders that was very heavy.

It felt good not to have to form the clay a certain way because my hands anonymous 4.12.16 Exploring Emotions 

were expressing the feeling.  Also, when I closed my eyes, the clay was through Modeling Clay

different.
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Table A-8

Written Feedback to Therapeutic Workshops (Voluntary Participation)

Response Student Date Theme

I walked into this workshop not knowing what this workshop was going to S. E. M. 4.14.16 Focusing Better through

be about.  Initially, I thought I was going to walk into a lecture style the Arts

workshop where the teacher was going to present us tips on how to focus

better on our school work, but this was completely different.  We began

meditating, similar to how yoga is, then sat down and released what was

boggling my mind, making my body feel tense lately.  And after doing some

yoga stretches and doing an artwork piece, I do feel better.  I feel liberated

as my mind has cleared up from everything that's been stressing me out.

Workshops like these should be given more often, because the key to 

success starts with how we feel mentally.  If we don't feel good mentally,

not only does it increase our chances of getting body pain, but it also 

steers us from achieving our goals.  This was a good workshop.
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Table A-9

Participants Who Attended a Workshop More Than Once

Participant Workshop Type

Student                        Faculty Workshops attended Therapeutic Content Therapeutic/ Number of Unique Number of

Voluntary Required Content Teachers Themes Semesters

BV 2 2 1 1

BD 2 2 2 1 1

BS 2 2 1 1

CE 2 1 1 1 2 1

CD 2 2 1 2

CS 2 1 2

DA 2 1 1 2 2 2

DS 2 1 1 1 2 1

DC 1 1 1 1 1 2 2

DJ 2 2 2 1

EG 2 1 3 2

FS 2 1 1

FT 2 1 2
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Table A-9

Participants Who Attended a Workshop More Than Once

Participant Workshop Type

Student                        Faculty Workshops attended Therapeutic Content Therapeutic/ Number of Unique Number of

Voluntary Required Content Teachers Themes Semesters

HF 2 1 1 1 2 1

HW 2 2 1 1

HV 2 1 1 1 2 1

KB 2 2 2 1 2

LM 3 1 3

LV 1 1 2 1 2 2

LV 2 2 1 1

LR 2 1 1 1 2 1

MM 2 2 2 2

MM 2 2 1 2

MJ 3 1 3 1 1 2 1

ND 2 1 1 1 2 1

NS 2 1 1 1 2 1
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Table A-9

Participants Who Attended a Workshop More Than Once

Participant Workshop Type

Student                        Faculty Workshops attended Therapeutic Content Therapeutic/ Number of Unique Number of

Voluntary Required Content Teachers Themes Semesters

OA 3 1 3

PB 1 1 1 1 1 2 2

PC 2 1 1 1 2 1

PG 2 1 1 1 2 1

RL 3 3 1 1

RB 2 2 1 1

RH 2 2 2 1

SN 2 2 1 2

SS 2 1 1 1 2 1

SM 2 2 2 2 2

SD 1 1 2 1

SY 11 11 7 4

WT 2 2 2 1 1
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Table A-9

Participants Who Attended a Workshop More Than Once

Participant Workshop Type

Student                        Faculty Workshops attended Therapeutic Content Therapeutic/ Number of Unique Number of

Voluntary Required Content Teachers Themes Semesters

WA 2 2 1 2

Total 40 participants
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Table A-10

Therapeutic Workshops Offered to Classes

Theme Date Course Professor Attended Required  assignment Number responding

yes no forwarded

1 Discover Solutions to 4.30.14 NCC101 Esposito 11 yes 6

Help with Stress

2 Discover Solutions to 5.1.14 SPS093 Esposito 8 yes 2

Help with Stress

3 Discover Solutions to 7.17.14 NCC101 Fox 10 no 0

Help with Stress

4 Managing Stress 10.3.14 SPS093 Orologio 15 yes 8

through the Arts

5 Managing Stress 11.17.14 SPS093 Smith 16 no 0

through the Arts

6 Managing Stress 11.21.14 SPS093 Ramprasad 11 yes 5

through the Arts

7 Managing Stress 12.1.14 BEP091 Squires 13 yes 11

through the Arts

8 Managing Stress 12.12.14 NCC101 Fox 13 no 0

through the Arts
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Table A-10

Therapeutic Workshops Offered to Classes

Theme Date Course Professor Attended Required  assignment Number responding

yes no forwarded

9 Managing Stress 2.13.15 SPS093 Friedman 11 yes 5

through the Arts

10 Managing Stress 4.17.15 SPS093 Smith 10 yes 0

through the Arts

11 Managing Stress 4.17.15 SPS093 Ramprasad 10 no 3

through the Arts

12 Managing Stress 9.17.15 NCC101 Dr. Lannon 11 yes 8

through the Arts

13 Managing Stress 10.8.15 SPS093 Friedman 12 yes 7

through the Arts

14 Managing Stress 10.9.15 SPS093 Smith 13 yes 8

through the Arts

15 Managing Stress 10.20.15 SPS093 Dr. Segadelli 16 yes 14

through the Arts

16 Managing Stress 11.20.15 SPS093 Ramprasad 13 no 0

through the Arts
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Table A-10

Therapeutic Workshops Offered to Classes

Theme Date Course Professor Attended Required  assignment Number responding

yes no forwarded

17 Managing Stress 3.3.16 ENG100 Posillico 14 yes 13

through the Arts

18 Managing Stress 3.11.16 SPS093 Smith 7 yes 0

through the Arts

19 Managing Stress 3.14.16 NCC101 Dr. Lannon 14 no 0

through the Arts

20 Managing Stress 4.4.16 SPS093 Esposito 2 no 0

through the Arts

21 Managing Stress 4.22.16 SPS093 Ramprasad 6 no 0

through the Arts

22 Managing Stress 10.6.16 SPS093 Smith 17 yes 0

through the Arts

23 Managing Stress 10.13.16 SPS093 Orologio 17 yes 0

through the Arts

24 Managing Stress 10.24.16 SPS093 Esposito 12 yes** 12**

through the Arts
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Table A-10

Therapeutic Workshops Offered to Classes

Theme Date Course Professor Attended Required  assignment Number responding

yes no forwarded

25 Managing Stress 10.25.16 SPS093 Dr. Segadelli 16 yes 0

through the Arts

26 Managing Stress 11.3.16 BOCES Lopez, Daniu 9 no 0

through the Arts Corrado

27 Managing Stress 11.23.16 SPS093 Ramprasad 10 no 0

through the Arts

28 Managing Stress 12.8.16 SPS091 Squires 8 yes 0

through the Arts

29 Managing Stress 2.28.17 SPS093 Smith 8 yes 0

through the Arts

30 Managing Stress 3.10.17 SPS093 Orologio 9 yes 0

through the Arts

31 Managing Stress 3.13.17 SPS093 Esposito 9 yes** 9**

through the Arts

32 Managing Stress 3.15.17 NCC101 Dr. Lannon 10 no 0

through the Arts
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Table A-10

Therapeutic Workshops Offered to Classes

Theme Date Course Professor Attended Required  assignment Number responding

yes no forwarded

33 Managing Stress 4.19.17 SPS093 Ramprasad 9 no 0

through the Arts

Totals 370 111

* 370 participants (358 unique participants) across semesters

** students spent five minutes writing about the process at the end of the workshop

108  



Table A-11

Negative Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

Already familiar with meditation. J.D. 4.30.14 SPS093 Esposito Discover Solutions 

to Help with Stress

 

I felt a little awkward breathing very heavily. E.Z. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

The class was a waste of time. T.W. 11.21.14 SPS093 Ramprasad Managing Stress 

through the Arts

We're all 18 years and older, so most of us know T.W. 11.21.14 SPS093 Ramprasad Managing Stress 

how to deal with stress.  It might not always be a through the Arts

good way, but it is a way.

What I didn't like about this workshop was when P.L. 4.17.15 SPS093 Ramprasad Managing Stress 

we had to get up and do the activity. through the Arts

 

If I could change one thing about the workshop, it P.L. 4.17.15 SPS093 Ramprasad Managing Stress 

would be not getting up and actually doing the through the Arts

doing the activity.

Students in the class did feel a little embarassed, P.A. 4.17.15 SPS093 Ramprasad Managing Stress 

but I thought it was very interesting and different. through the Arts

I thought that the first thing we were doing was anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

really weird.  I felt that it didn't really do anything through the Arts

when we were rolling on the floor.
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Table A-11

Negative Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

When I first walked in, I didn't know what was J.S. 10.8.15 SPS093 Friedman Managing Stress 

going to happen.  I couldn't stop laughing while through the Arts

the music was playing because it triggered me.

When I first walked in, I thought it was going to M.K. 10.8.15 SPS093 Friedman Managing Stress 

be boring. through the Arts

I won't use the techniques that I learned from this M.K. 10.8.15 SPS093 Friedman Managing Stress 

workshop because I have a technique that works through the Arts

works for me….One of my ways to relieve stress

is to get outside and just go somewhere.  Another

way to relieve stress is to just pay attention to

something else.

When I first arrived in the class, I thought about V.L. 10.8.15 SPS093 Friedman Managing Stress 

arts and crafts, but then I kind of thought that it was through the Arts

that it was a joke, for doing arts and crafts in 

college.  

I don't believe those techniques could apply to me V.L. 10.8.15 SPS093 Friedman Managing Stress 

because I get stressed real easily and those through the Arts

stretches seemed kind of ridiculous and sort of

dumb.

I feel that there should have been more space in M.F. 10.9.15 SPS093 Smith Managing Stress 

the classroom. through the Arts
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Table A-11

Negative Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

I disliked the music, it was odd and nothing like S.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

what I listen to. through the Arts

I learned nothing.  Everything that the teacher was S.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

talking about, I knew. through the Arts

I think that the class was funny for everything that J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

the professor made us do, especially when she through the Arts

especially when she asked us to close our eyes.

I thought that was funny.  Then I found out that this

this was embarrassing because we all had to make

a circle and we all had to close our eyes and put

put our hands up.

What was embarrassing to me was trying to dance. S.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

 through the Arts

I was also slightly embarassed to stand in that A.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

circle.  The moving part was a little uncomfortable, through the Arts

that's why I didn't want to move.

I can't say I liked this class because I didn't learn M.M. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

anything from it. through the Arts

The stress class was very strange because it was B.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

different for me. through the Arts

I didn't see the point in doing the arts and crafts. B.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 
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Table A-11

Negative Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

through the Arts

What I would change about the room because it B.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

was too hot. through the Arts

She spoke really slow which kind of made me D.B. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

sleepy. through the Arts

It was embarassing to be spoken to like I was a D.B. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

child. through the Arts

Certain people felt uncomfortable having to dance. D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

What I disliked was the warm up in the beginning. D.J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

I felt as if it was unnecessary.  I think people can through the Arts

automatically know their stress instead of finding

points within the body.

What was embarrasing about the class was the D.J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

dancing.  I think it was unnecessary. through the Arts

The class was not hard, it was just boring and the D.D. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

teacher played creepy and annoying music. through the Arts

Change the class by not playing creepy music, D.D. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

make it more funny and age appropriate. through the Arts
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Table A-12

Neutral Statements to Therapeutic Workshops (Required Class)

Responses Student Date Course Professor Theme

It was different. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It was a little bit different. A.F. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It was very different. O.R. 4.30.14 SPS093 Esposito Discover Solutions 

to Help with Stress

Last week's class was very different from what we do. D.B. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts
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Table A-13

Ambivalent Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

It was weird but interesting. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I liked the concept and idea of it, but it personally anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

did not help me.  It may have helped others in the through the Arts

class, but I relieve of stress in other ways, not 

involving the ways we focused on in the class.

At first it was a little akward, but overall it was stress anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

relieving because we got to take some time off. through the Arts

The de-stress workshop was good, but it was hard anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

to do meditation in the small room.  through the Arts

My first impression when I came to the workshop J.S. 10.8.15 SPS093 Friedman Managing Stress 

was I was surprised.  I didn't expect any of that through the Arts

when I walked in the room and the music was 

throwing me off, but was peaceful.

It felt a little weird with the technique the other M.F. 10.9.15 SPS093 Smith Managing Stress 

teacher was doing, but it was relaxing and it's through the Arts

something I might be able to use in the future for

relaxing.
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Table A-13

Ambivalent Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

The class that we had last week was weird, but I J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

liked it. through the Arts

Then I found out that this was embarrassing because J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

we all had to make a circle and we all had to close through the Arts

our eyes and put our hands up.

I had mixed feelings about this class.  I didn't like all A.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

the standing and hand thing that we did.  But I really through the Arts

did like making something of my own with the art.

In class I really didn't learn anything educational, but M.M. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

I learned how to relieve my stress. through the Arts

Not much can apply to my own personal life.  It M.M. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

didn't benefit me in school what so ever, but I did through the Arts

learn how to relieve my stress.

I didn't like the class, but the idea was fun. B.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

It was a good way to express ourselves, even though R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

the music was weird. through the Arts
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Table A-13

Ambivalent Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

I really enjoyed the art and creativity that we were D.B. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

able to accomplish in this class, but there were through the Arts

definitely things that were really weird that I disliked,

such as the teacher speaking to me like I'm five.

The class that we attended was very interesting D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

because it was not like a normal type of class.  The through the Arts

The class was a natural, art type of learning

environment.  I disliked the class in certain ways

because it felt like it was a very weird type of class

because certain aspects of the class had no point.

I really disliked this class.  We had to stand in a D.D. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

circle, we basically had to dance.  I did like that we through the Arts

sat down and made a craft.
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Table A-14

Opinions That Changed Throughout Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

At first I was very skeptical about it, it seemed dumb. O.R. 4.30.14 SPS093 Esposito Solutions to

Then I got really into it, and it really helped. Help with Stress

I thought it would be a waste of time.  But… I was C.M. 10.3.14 SPS093 Orologio Managing Stress 

wrong. through the Arts

It looks a little funny walking in a circle and jiggling V.A. 11.21.14 SPS093 Ramprasad Managing Stress 

your arms, but if you actually close your eyes and think through the Arts

about what you're doing, it can really help you in the

long run.

 

At first I was a little skeptical of the class, wondering D.L. 2.13.15 SPS093  Friedman Managing Stress 

why we were doing this here. How can I benefit through the Arts

anything important from this class?  But after I said to

myself, "I'm going to relax and give this teacher a 

chance." Then I thought that if what she was teaching

weren't important, the school wouldn't have her here

teaching this.   

 

I then started to realize the benefits of stress reduction. D.L. 2.13.15 SPS093  Friedman Managing Stress 

… I found the class very useful and relaxing. through the Arts

I didn't know exactly what I would be walking into, but M.S. 2.13.15 SPS093  Friedman Managing Stress 

I envisioned what I was walking out with. through the Arts
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Table A-14

Opinions That Changed Throughout Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

When I first got to the workshop, I was very confused J.K. 2.13.15 SPS093  Friedman Managing Stress 

to see lots of art materials lying on the table.  I through the Arts

discussed the workshop with my peers, but we couldn't

make it out.  But the most important technique that I

I learned is that stress can be reduced by doing 

meditation.

When I first came in, I didn't know what to expect, but R.C. 10.8.15 SPS093  Friedman Managing Stress 

I found the class to be very relaxing and I had fun. through the Arts

I didn't think it would really work. R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

I also enjoyed the creative portion of the exercise.  I E.S. 3.3.16 ENG100 Posillico Managing Stress 

don't consider myself a creative person, so the thought through the Arts

of doing artwork was scary at first.  Dr. Litvak gave us

so many materials and cut outs to work with, that even

I was able to create an artwork masterpiece.

When the class first started, it felt a little weird to me. B.D. 3.3.16 ENG100 Posillico Managing Stress 

As the class went on, I was more comfortable. through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

It was very different from my other classes. O.R. 4.30.14 NCC101 Esposito Discover Solutions to  

 Help with Stress

I enjoyed it. D.S. 4.30.14 NCC101 Esposito Discover Solutions to  

Help with Stress

I enjoyed the setting. D.S. 4.30.14 NCC101 Esposito Discover Solutions to  

Help with Stress

It helped me relax. V.B. 4.30.14 NCC101 Esposito Discover Solutions to  

Help with Stress

My stress was gone. O.R. 4.30.14 NCC101 Esposito Discover Solutions to  

Help with Stress

I really loved it.  O.R. 4.30.14 NCC101 Esposito Discover Solutions to  

Help with Stress

It was wonderful. D.S. 4.30.14 NCC101 Esposito Discover Solutions to  

Help with Stress

Accessing the calm sensation has helped me stay C.G. 4.30.14 NCC101 Esposito Discover Solutions to  

relaxed throughout the week. Help with Stress

I really have been calm since last class. J.D. 4.30.14 NCC101 Esposito Discover Solutions to  

 Help with Stress
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

It helped me worry less about my upcoming finals. S.P. 4.30.14 NCC101 Esposito Discover Solutions to  

Help with Stress

Studying has been less stressful. S.P. 4.30.14 NCC101 Esposito Discover Solutions to  

Help with Stress

It reminded me that through simple things you can J.D. 4.30.14 NCC101 Esposito Discover Solutions to  

find peace. Help with Stress

 

It was interesting. I.M. 5.1.14 SPS093 Esposito Discover Solutions to  

Help with Stress

It was good. I.M. 5.1.14 SPS093 Esposito Discover Solutions to  

Help with Stress

I enjoyed it. K.W. 5.1.14 SPS093 Esposito Discover Solutions to  

Help with Stress

It was very relaxing. K.W. 5.1.14 SPS093 Esposito Discover Solutions to  

Help with Stress

I just thought about happy things. O.R. 5.1.14 SPS093 Esposito Discover Solutions to  

Help with Stress

It was excellent. I.M. 5.1.14 SPS093 Esposito Discover Solutions to  

Help with Stress
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

It was different. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It was a little bit different. A.F. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It was interesting. A.F. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It was pretty interesting. A.F. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I'm very glad that I had the opportunity to C.M. 10.3.14 SPS093 Orologio Managing Stress 

experience the stress reduction workshop. through the Arts

 

I enjoyed it. B.B. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I enjoyed it very much. A.S. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I liked it. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I really liked everything that we did together as a A.F. 10.3.14 SPS093 Orologio Managing Stress 

class. through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

I liked the lesson. C.M. 10.3.14 SPS093 Orologio Managing Stress 

I really liked how it was really quiet. A.S. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

It was a great program. J.K.C. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It was a great session. B.B. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It had a positive effect. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It was beneficial. J.K.C. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It was very helpful. A.F., A.S. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I felt at ease. E.Z. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I felt calm. C.M., C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

I felt free. E.Z. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I felt happy. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I felt relaxed. C.M., E.Z. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It helped me let go of and relieve the stress. B.B. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

It helped me relax. A.F. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It released stress. E.Z. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It relieved stress. B.B. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It helped me feel more motivated to finish school. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It helps to avoid thinking about too many negative C.M. 10.3.14 SPS093 Orologio Managing Stress 

thoughts. through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

It really helped decrease my college anxiety. C.M. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

It was very helpful in reducing our own stress A.F. 10.3.14 SPS093 Orologio Managing Stress 

every day. through the Arts

It gave us time not to worry or think about what B.B. 10.3.14 SPS093 Orologio Managing Stress 

was outside the room. through the Arts

 

It gave us time that we deserve. B.B. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

The value of this session was to bring more B.B. 10.3.14 SPS093 Orologio Managing Stress 

relief to all of us. through the Arts

It was excellent. I.M. 5.1.14 SPS093 Esposito Managing Stress 

through the Arts

For the rest of the day I was very calm and happy. A.S. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I feel happier than I was before. B.B. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

It made me feel calmer and more relaxed than C.M. 10.3.14 SPS093 Orologio Managing Stress 

ever. through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

I am blessed where I am now. B.B. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

It showed me how grateful I am to have my life. B.B. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

It showed me how grateful I am to have a loving B.B. 10.3.14 SPS093 Orologio Managing Stress 

family. through the Arts

It showed me how grateful I am to have things B.B. 10.3.14 SPS093 Orologio Managing Stress 

that make me happy. through the Arts

 

It made me realize there's a lot more to life. B.B. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

We have to keep our heads up and stay strong. B.B. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

It showed me no matter how bad things get for us, B.B. 10.3.14 SPS093 Orologio Managing Stress 

things will always get better. through the Arts

 

It was very informative. Y.T. 11.21.14 SPS093 Ramprasad Managing Stress 

through the Arts

It was a good experience for me to relax.  The T.P. 11.21.14 SPS093 Ramprasad Managing Stress 

workshop was a good resting point in our class to through the Arts

finally be at peace and tone our bodies.
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

It kind of made me less stressed. V.A. 11.21.14 SPS093 Ramprasad Managing Stress 

 through the Arts

This was the most interesting class I have been in D.L. 2.3.15 SPS093 Friedman Managing Stress 

so far. through the Arts

I really enjoyed the experience. D.L. 2.3.15 SPS093 Friedman Managing Stress 

through the Arts

A calm scene of peace is what I felt. M.S. 2.3.15 SPS093 Friedman Managing Stress 

 through the Arts

It felt like heaven. M.S. 2.3.15 SPS093 Friedman Managing Stress 

through the Arts

We created art that came from within the soul.  M.S. 2.3.15 SPS093 Friedman Managing Stress 

Yup, it was that free. through the Arts

 

That class really helped me with stress. M.S. 2.3.15 SPS093 Friedman Managing Stress 

 through the Arts

Loved it. M.S. 2.3.15 SPS093 Friedman Managing Stress 

through the Arts

How I felt was very relaxing. J.M. 2.3.15 SPS093 Friedman Managing Stress 

through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

I felt less stress when I was in the workshop. J.M. 2.3.15 SPS093 Friedman Managing Stress 

through the Arts

It calmed me, it helped me find my tension, and M.L.C. 2.3.15 SPS093 Friedman Managing Stress 

let go and free myself from worrying too much through the Arts

about life.

 

I had a very wonderful experience in the J.K. 2.3.15 SPS093 Friedman Managing Stress 

workshop. My body was feeling very relaxed and through the Arts

I was in a very happy mood.  The workshop was

very helpful for me.  

I enjoyed the workshop because it put me in a P.L. 4.17.15 SPS093 Ramprasad Managing Stress 

really good mood. through the Arts

I am thankful for the workshop we attended; it's P.A. 4.17.15 SPS093 Ramprasad Managing Stress 

not every day you get to sit down and release through the Arts

your inner feelings with relaxing music in the

background in college!

 

It was cool; it was also pretty relaxing. anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

 through the Arts

The second thing where we sat down, did anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

whatever we felt, I thought was really relaxing. through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

 

I thought the workshop was a good way to deal anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

with stress and it also gave tips on how not to let through the Arts

stress consume you and it got people to be more

creative.

Last week was definitely different.  Needless to anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

say, it was calming. through the Arts

 

The de-stressing workshop was definitely a anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

unique experience.  I think the concept of painting through the Arts

what you find comfort in is a positive way to 

reduce stress because many people have a happy

place, but they may/may not be able to visualize it.

My first impression when I first came into the J.C. 10.8.15 SPS093 Friedman Managing Stress 

stress relieving workshop was that I was going to through the Arts

have a relaxing experience.

The workshop was enjoyable. J.C. 10.8.15 SPS093 Friedman Managing Stress 

through the Arts

My first impression going into the workshop was E.H. 10.8.15 SPS093 Friedman Managing Stress 

that I felt happy because I like doing art when I through the Arts

have free time.

I enjoyed the managing stress through the arts. N.S. 10.9.15 SPS093 Smith Managing Stress 

 through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

I felt very relaxed. E.F. 10.9.15 SPS093 Smith Managing Stress 

through the Arts

I felt calm and relaxed. N.S. 10.9.15 SPS093 Smith Managing Stress 

through the Arts

On Friday, I really felt relaxed in the "Managing H.A. 10.9.15 SPS093 Smith Managing Stress 

Stress through the Arts" workshop we attended. through the Arts

I felt alive, connected and free. anonymous 10.9.15 SPS093 Smith Managing Stress 

through the Arts

There was nothing hard about the class, it was D.B. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

very peaceful. through the Arts

The class was very cool because of the many art S.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

sceneries, and many of the art items to choose from. through the Arts

I didn't really dislike anything about the class. S.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

Everything was much likeable. through the Arts

Nothing I would change about the class. S.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

I personally liked the class. It was quite S.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

interesting and mind opening. through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

 

The easy part was putting together my peaceful S.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

place. through the Arts

I wasn't embarassed about anything.  I felt S.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

completely comfortable. through the Arts

I liked the class because it helped me to relieve R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

my stress.  through the Arts

I liked how the class was very optimistic; it had R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

a very positive vibe to it. through the Arts

 

The peaceful environment released my stress.  R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

 

There was really nothing embarassing about the R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

 class. through the Arts

I wouldn't change anything. R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

The peaceful class where we did the art projects M.M. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

was different, but no so different from high school through the Arts

work, but I got the same results.

I liked the class. J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

This certain type of stress relieving class did D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

relieve certain type of emotions. through the Arts

The professor was very peaceful, fun, and D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

different. through the Arts

The class did calm me down. D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

There wasn't anything hard about the class D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

basically because it was a class based on how through the Arts

you can express yourself.  

What made me actually like the class was the D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

work was based on your feelings and emotions. through the Arts

I didn't feel embarassed doing these activities D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

because I am a dancer, and my personality is through the Arts

very outgoing. 

I wouldn't change the way the class is being D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

taught because it was very unique. through the Arts

The difference between this class and other D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

classes is that you have to express yourself to through the Arts

relieve stress.
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

I liked the class because it was a place where you J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

could go to take your mind off stressful things.  through the Arts

You could make art out of things that relieve you

from stress.

What was easy about the class was that we just J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

had to do things about ourselves.  If you know through the Arts

yourself, then the class is very easy.

The class was relaxing and soothing.  It helped me D.J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

channel all the stress that I had and took all the through the Arts

stress that I had and all the bad energy away.

What I liked the most about the class was how D.J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

creative everyone got as well as the arts and crafts. through the Arts

The easiest part was creating a scene of what helps D.J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

us manage stress. through the Arts

I thought the class was actually useful. R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

It helped me, it relaxed me. R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts
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Table A-15

Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

I found it helpful to reduce some stress.  I was so R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

focused on my art work, I forgot about a lot of through the Arts

things.

I think it was helpful, not only to me, but to R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

everyone else.  It gave us a chance to create. through the Arts

It gave us a chance to create something to express R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

ourselves, it helped us think of our favorite place, through the Arts

and it reduced stress all at the same time.  I think

I think it was a helpful and fun session.

The art workshop was very helpful. E.S. 3.3.16 ENG100 Posillico Managing Stress 

 through the Arts

All in all, I have to say it was a fun common class. E.S. 3.3.16 ENG100 Posillico Managing Stress 

 through the Arts

I'm happy I got the opportunity to do this anonymous 3.3.16 ENG100 Posillico Managing Stress 

workshop, and I hope to use these things in the through the Arts

future.

I had fun doing this and I wouldn't mind doing it anonymous 3.3.16 ENG100 Posillico Managing Stress 

again. through the Arts

Overall, the workshop was a pleasant experience anonymous 3.3.16 ENG100 Posillico Managing Stress 

and I was definitely more relaxed by the end of it. through the Arts
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Short Global Positive Responses to Therapeutic Workshops (Required Class)

Response Student Date Class Professor Theme

During the breathing, movement, and creative anonymous 3.3.16 ENG100 Posillico Managing Stress 

portion of Dr. Litvak's art workshop, I felt very through the Arts

relaxed.  
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Table A-16

Music-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

I enjoyed the music. D.S. 4.30.14 SPS093 Esposito Discover Solutions  

Help with Stress

The music was relaxing. A.S. 10.3.14 SPS093 Orologio Managing Stress  

through the Arts

The music was calming. A.S. 10.3.14 SPS093 Orologio Managing Stress  

through the Arts

Relaxing music helped calm us down. A.F. 10.3.14 SPS093 Orologio Managing Stress  

 through the Arts

Relaxing music helped get away from all the stress A.F. 10.3.14 SPS093 Orologio Managing Stress  

that we've been dealing with all our lives. through the Arts

I loved the music. V.A. 11.21.14 SPS093 Ramprasad Managing Stress  

through the Arts

The music was very relaxing. V.A. 11.21.14 SPS093 Ramprasad Managing Stress  

through the Arts

The soothing music made my imagination wander J.M. 2.3.15 SPS093 Friedman Managing Stress  

even more. through the Arts
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Table A-16

Music-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

First she made everyone feel calm by playing soft D.C. 4.17.15 SPS093 Ramprasad Managing Stress  

music and stand in a circle and stretch.  This made through the Arts

me forget about all the things that were stressing me

out.

What I really liked about the class was the soothing

music in the background, the birds chirping, and the S.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress  

ocean waves. through the Arts

 

The music also helped. R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress  

through the Arts

The music calmed everyone down. J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress  

through the Arts

The music was soothing and relaxing. J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress  

 through the Arts

The sound of the water flowing soothed and relaxed J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress  

us. through the Arts

Music can be regularly used and can be useful to J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress  

others. through the Arts
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Music-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

When the music started to play, I felt calm.  Then B.D. 3.3.16 ENG100 Posillico Managing Stress

she told us to close our eyes and feel the music through the Arts

going through our bodies.  I felt like I was in a stress

free place.  All of my problems were gone at that

moment.
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Table A-17

Meditation-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

Breathing techniques were the most helpful. M.T. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

I liked how she made us close our eyes and breathe in and Y.T. 11.21.14 SPS093 Ramprasad Managing Stress 

out. through the Arts

Breathing in and out made me feel less tense. Y.T. 11.21.14 SPS093 Ramprasad Managing Stress 

 through the Arts

Meditation helped me feel calmer and relaxed. C.M. 10.3.14 SPS093 Orologio Managing Stress 

 through the Arts

Next time just breathe in and out and everything should get V.A. 11.21.14 SPS093 Ramprasad Managing Stress 

 better. through the Arts

What I liked the most were the breathing exercises. M.T. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I felt the vibrations of relief while we used some yoga H.A. 10.9.15 SPS093 Smith Managing Stress 

techniques. through the Arts

This has always been a helpful tool to calm a stressful E.S. 3.3.16 ENG100 Posillico Managing Stress 

situation. through the Arts
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Table A-17

Meditation-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

Dr. Litvak's workshop was calming and peaceful.  Simple J.D. 3.3.16 ENG100 Posillico Managing Stress 

meditation and breathing techniques have always been through the Arts

enough to relax me.  The experience was refreshing, 

something I didn't expect walking into English 100 on a

Thursday night.   

My mind felt closer as my body felt further, just by closing J.D. 3.3.16 ENG100 Posillico Managing Stress 

my eyes and focusing my energy on specific portions of through the Arts

my body.  It felt magical and almost like I was able to 

send my pain and my problems away.  I used these 

techniques in the past when my anxiety levels reached a 

certain peak.  My three year relationship with my boyfriend 

ended last week, so I couldn't think of a better time to put 

these exercises to good use.

When I first got to the workshop, I was very stressed out; S.J. 3.3.16 ENG100 Posillico Managing Stress 

however, as the workshop progressed, I began to through the Arts

experience relaxation throughout my body.  When my 

peers and I began to do the breathing exercise, my whole 

body started to loosen up.

It also made me achieve an overall calmness.  anonymous 3.3.16 ENG100 Posillico Managing Stress 

through the Arts
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Table A-17

Meditation-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

The breathing portion of the exercise was the most relaxing. E.S. 3.3.16 ENG100 Posillico Managing Stress 

Anytime I feel like there's too much going on, I take a through the Arts

minute to myself and breathe deeply.

I enjoyed each portion of Dr. Litvak's art workshop.  The anonymous 3.3.16 ENG100 Posillico Managing Stress 

breathing portion helped me to relax by helping me to focus through the Arts

just on my breathing and to block out everything else.  

The breathing exercise will most likely be the exercise to anonymous 3.3.16 ENG100 Posillico Managing Stress 

come in handy the most, due to how easy it is to do and the through the Arts

fact you can do it pretty much anytime and anywhere.  It is

also very efficient with helping me to clear my mind and to

refocus.  I can see myself using the combination of the 

breathing and movement exercises along with the "Happy

Place" I've created to help me unwind in the near future.

During the breathing exercises I felt so calm, I felt relieved.  anonymous 3.3.16 ENG100 Posillico Managing Stress 

through the Arts

The breathing exercises were nice.  I got to stretch and anonymous 3.3.16 ENG100 Posillico Managing Stress 

remove kinks I had.  I became calmer and my body felt through the Arts

more relaxed.  When I first came in, I didn't know what to 

expect, but I got used to it as time went on.  
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Table A-17

Meditation-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

During Dr. Litvak's art workshop, I experienced a anonymous 3.3.16 ENG100 Posillico Managing Stress 

tremendous and a sudden mood of calmness during the through the Arts

breathing control exercises.  That night I experienced better

sleep.  The breathing exercise helped me to focus on the 

tasks that I had at hand for the moment and helped me to 

depict a plan for the weekend.

When she had the music on and told us to breathe in and anonymous 3.3.16 ENG100 Posillico Managing Stress 

out, as we were doing it, my body felt like it was floating through the Arts

off the chair.  The breating portion was the most relaxing

for me.
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Table A-18

Movement-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

By stretching, letting my body be loose, I can feel G.F. 12.1.14 SPS093 Squires Managing Stress 

relaxed. through the Arts

Stress reduction exercises helped to calm us down. A.F. 10.3.14 SPS093  Orologio Managing Stress 

through the Arts

Stretching can help manage my stress. E.A. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

These exercises really helped me reduce my stress  A.F. 10.3.14 SPS093 Orologio Managing Stress 

and even relax. through the Arts

I love to dance because I forget about any stress or S.T. 10.9.15 SPS093 Smith Managing Stress 

bad energy I have.  I think it was awesome to experience through the Arts

something like that, it made me think and get rid of 

stress. 

Being in the circle doing movements, made our bodies S.T. 10.9.15 SPS093 Smith Managing Stress 

less tense. through the Arts

I enjoyed doing the exercise that we did in the beginning N.S. 10.9.15 SPS093 Smith Managing Stress 

to take the stress away because it took some of the through the Arts

stress away.
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Movement-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

I would change the class by including more movement. J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

Yoga would make this class perfect due to the type of through the Arts

relaxing music she would play.

The hand movements helped me a lot. R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

The movement portion was helpful as well.  Sometimes E.S. 3.3.16 ENG100 Posillico Managing Stress 

our bodies stiffen up and we need to stretch slowly to through the Arts

loosen up the joints in our bodies, which can relieve

stress and tension.  Doing this exercise made me feel

more comfortable and at ease.

The movement therapy that Dr. Litvak made us perform S.J. 3.3.16 ENG100 Posillico Managing Stress 

gave my muscles a relaxation that I only get after a good through the Arts

night's sleep.

The breathing and movement exercises were also anonymous 3.3.16 ENG100 Posillico Managing Stress 

soothing and helped me lift unneeded weight off my through the Arts

body.  This also made me feel more worn out and in 

need of sleep for some reason. 

The movement portion helped me to release any tension anonymous 3.3.16 ENG100 Posillico Managing Stress 

I had built up.  through the Arts
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Movement-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

Although I felt this way, I was very relaxed and felt at anonymous 3.3.16 ENG100 Posillico Managing Stress 

ease and peaceful with my mind and body.  This through the Arts

experience will encourage me to continue what I 

normally do to relieve stress and motivate me to use 

Dr. Litvak's movement and breathing techique as well.

For example, sometimes drawing out my feelings does anonymous 3.3.16 ENG100 Posillico Managing Stress 

not completely diminish my stress. Dr. Litvak's breathing through the Arts

and movement expertise would help me more along side

my way, I believe.  This showed me true calmness and 

ability to be stress-free among peers in a non-stressful 

way. 

Stress free while the movement exercise began, I was anonymous 3.3.16 ENG100 Posillico Managing Stress 

the only person in the class who actually went on the through the Arts

floor during that exercise.  I felt free.  When it was time

to make our collages, my mind had so many ideas and

everything seemed to connect.  

The movement and stretching part really helped to anonymous 3.3.16 ENG100 Posillico Managing Stress 

alieviate some stress from muscles in my upper body through the Arts

especially my back and neck muscles.
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Table A-19

Art-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

By drawing, coloring, and painting, I can destress myself G.F. 12.1.14 SPS093 Squires Managing Stress 

after a long day. through the Arts

 

Drawing was a great stress reliever. W.I. 12.1.14 SPS093 Squires Managing Stress 

 through the Arts

Drawing was relaxing.  N.R. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

I enjoyed making the arts and crafts. E.Z. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I liked decorating my piece of work. A.S. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I got a chance to actually draw what made me happy. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I liked getting to be able to express myself through A.S. 10.3.14 SPS093 Orologio Managing Stress 

painting. through the Arts

Painting helped to clear my mind. M.T. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts
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Table A-19

Art-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

Sometimes expressing yourself with pictures and drawing T.W. 11.21.14 SPS093 Ramprasad Managing Stress 

can help deal with your stress. through the Arts

 

Every picture I pasted just displayed the positive things B.B. 10.3.14 SPS093 Orologio Managing Stress 

about life and showed that we will all reach the happiness through the Arts

and peace we desire one day if we don't have it now.

We created art, free art.  M.S. 2.3.15 SPS093 Friedman Managing Stress 

through the Arts

I made something easy, but something that expressed my M.S. 2.3.15 SPS093 Friedman Managing Stress 

sense of tranquility and love. through the Arts

…the drawing, my imagination, the way I just want to J.M. 2.3.15 SPS093 Friedman Managing Stress 

escape reality to a new world felt good. through the Arts

When the professor asked us to draw our imagination, I M.L.C. 2.3.15 SPS093 Friedman Managing Stress 

felt happy and relieved.  It was very effective and very through the Arts

helpful.

…after drawing that picture, I felt very nice; my stress J.K. 2.3.15 SPS093 Friedman Managing Stress 

was gone. through the Arts
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Art-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

We created drawings that help us when we're feeling P.L. 4.17.15 SPS093 Ramprasad Managing Stress 

stressed. through the Arts

We painted and drew our happy place that makes us not P.L. 4.17.15 SPS093 Ramprasad Managing Stress 

have stress anymore. through the Arts

What I liked the most was when we were drawing and P.L. 4.17.15 SPS093 Ramprasad Managing Stress 

painting our special place that makes us feel happy. through the Arts

The craft activity was good and was nice to do such nice, anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

relaxing work. through the Arts

As I was painting the scenery, it made me want to visit K.B. 10.9.15 SPS093 Smith Managing Stress 

that place again. through the Arts

 

The artwork actually took me to the place of no stress, it S. T. 10.9.15 SPS093 Smith Managing Stress 

was like being there in dance class. through the Arts

I had fun doing the artwork. N.S. 10.9.15 SPS093 Smith Managing Stress 

through the Arts

I liked it because we were doing artwork and this is J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

something that could help someone to relax. through the Arts

147  



Table A-19

Art-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

The art work was easy to do, being able to create your S.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

own peace board. through the Arts

 

I liked how we used creativity to make a picture of what S.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

we thought was our "happy place". through the Arts

The easy part was putting together my peaceful place.  It S.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

was easy because I like to draw and do arts and crafts, so through the Arts

I already knew how to put the crafts together.

I hadn't done the art in a long time. A.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

If it were my class, I would keep the students into art more M.M. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

simply because it was the only activity in which everyone through the Arts

wanted to be involved.

I liked the art work. J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

Using many art supplies helped channel stress and express D.J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

yourself. through the Arts
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Table A-19

Art-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

I felt that the art helped me with some stress. A.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

 through the Arts

The easy part was doing the art project. R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

When my peers and I began the creative portion exercise, S.J. 3.3.16 ENG100 Posillico Managing Stress 

I was already completely relaxed and drew something through the Arts

that I connect to when I need relaxation and stress relief.

Being able to express myself through the art collage really J.D. 3.3.16 ENG100 Posillico Managing Stress 

helped me visualize everything and everyone important to through the Arts

my life.  After this break-up, I hadn't been able to focus on

myself and my aspirations because they were sadly the 

furthest thing on my mind.  However, constructing and

appreciating what I do and what I want, really helped me

move a little past the pain.

During the creative part, I especially felt more relaxed anonymous 3.3.16 ENG100 Posillico Managing Stress 

and calm since I normally use art to manage my stress.  I through the Arts

also felt freedom during this portion by watching everyone

show their own unique ideas of a stress-free environment.
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Table A-19

Art-Related Responses to Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

Drawing has always helped me control my stress, but Dr. anonymous 3.3.16 ENG100 Posillico Managing Stress 

Litvak has given me a new understanding of stress relief.  through the Arts

Also, since I already draw to relieve stress, the creative anonymous 3.3.16 ENG100 Posillico Managing Stress 

portion showed me that I can also use more materials and through the Arts

media.  I feel I would use this more if I were unable to get

my other supplies; that would cause me distress if that

would ever happen.  

The creative portion was probably my favorite part. anonymous 3.3.16 ENG100 Posillico Managing Stress 

Being an interior design major, art/drawing has become through the Arts

associated with work for me, so it was nice to draw for 

fun again without having to worry about being graded on

my work. 

The creative portion really just eased my mind. anonymous 3.3.16 ENG100 Posillico Managing Stress 

through the Arts

I was quiet, but also cheerful as I worked on the canvas.  I anonymous 3.3.16 ENG100 Posillico Managing Stress 

just sort of let my mind wander to think on different things. through the Arts

I enjoyed the exploration and hope I can do it again.

Sadly the art did not relax me.  Instead, the art made me anonymous 3.3.16 ENG100 Posillico Managing Stress 

feel energetic, surprisingly. through the Arts
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Table A-20

Place-Related Responses to Therapeutic Workshops (Required cCass)

Response Student Date Course Professor Theme

I forgot I was even in school. O.R. 4.30.14 SPS093 Esposito Discover Solutions 

to Help with Stress

It helped me go to my happy place. V.B. 4.30.14 SPS093 Esposito Discover Solutions 

to Help with Stress

It helped me think about the place I like to go to C.G. 4.30.14 SPS093 Esposito Discover Solutions 

relieve stress more often. to Help with Stress

It took me to a different place. O.R. 4.30.14 SPS093 Esposito Discover Solutions 

to Help with Stress

I forgot I was even in school. E.Z. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

Imagining being taken to different places helped A.Z. 10.3.14 SPS093 Orologio Managing Stress 

us relax and calm down a lot. through the Arts

I enjoyed drawing and finding the place that E.Z. 10.3.14 SPS093 Orologio Managing Stress 

made me relax.  through the Arts

The place I imagined felt so relaxing. Y.T. 11.21.14 SPS093 Ramprasad Managing Stress 

through the Arts
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Place-Related Responses to Therapeutic Workshops (Required cCass)

Response Student Date Course Professor Theme

I liked my place that I imagined the most because Y.T. 11.21.14 SPS093 Ramprasad Managing Stress 

it took the stress of the college off my back for a through the Arts

second.

All the pictures brought me into a relaxing place. Y.T. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

It helped and it was peaceful, like my mind was N.S. 10.9.15 SPS093 Smith Managing Stress 

in another place. through the Arts
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

Breathing can help manage stress. K.Z. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

Breathing and stretching can help manage stress. I.J. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

By drawing, coloring, and painting, I can destress G. F. 12.1.14 SPS093 Squires Managing Stress 

myself after a long day. through the Arts

 

By stretching and letting the body be loose, I can feel G.F. 12.1.14 SPS093 Squires Managing Stress 

relaxed. through the Arts

Drawing can relax me. V.L. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

Drawing can be a great stress reliever. T.W. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

Get the negative energy out of you. T.H. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

I truly never thought before about what stresses me out. B.B. 12.1.14 SPS093 Squires Managing Stress 

through the Arts
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

It helped me know what I'm stressed about. B.B. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

It helped to know what I can do if I ever get stressed out I.M. 5.1.14 SPS093 Esposito Discover Solutions 

or overwhelmed with stuff. to Help with Stress

I can relax myself. I.M. 5.1.14 SPS093 Esposito Discover Solutions 

to Help with Stress

I can not worry. I.M. 5.1.14 SPS093 Esposito Discover Solutions 

to Help with Stress

I can use it when I get really stressed out. V.A. 5.1.14 SPS093 Esposito Discover Solutions 

to Help with Stress

I learned a lot from this workshop. Y.T. 5.1.14 SPS093 Esposito Discover Solutions 

to Help with Stress

I learned that stress can take a toll on your body. B.F. 11.21.14 SPS093 Ramprasad Managing Stress 

through the Arts

It showed me ways of exhaling to get rid of anxiety or D.S. 4.30.14 SPS093 Esposito Discover Solutions 

stress before taking a test. to Help with Stress
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

It taught me that if I take a couple of deep breaths and A.S. 10.3.14 SPS093 Orologio Managing Stress 

listen to soothing music, it helps me relax. through the Arts

It teaches how to remain calm and be peaceful. J.K.C. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

I will breathe in and out and think of things I'm grateful V.A. 11.21.14 SPS093 Ramprasad Managing Stress 

for. through the Arts

Meditation can help to manage stress. J.L. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

Next time I start to get stressed out, I'm just going to V.A. 11.21.14 SPS093 Ramprasad Managing Stress 

remember what I did in seminar class and actually try to through the Arts

do that.

Now I know that whenever I am feeling stressed, I can M.T. 10.3.14 SPS093 Orologio Managing Stress 

use these techniques to help myself out. through the Arts

Releasing stress keeps the body healthy and peaceful. E.Z. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

When I'm dealing with something, I can go back to the A.S. 10.3.14 SPS093 Orologio Managing Stress 

happy place and feel calm again. through the Arts
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

Staying calm and meditating can help manage stress. J.W. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

Stretching, relaxation techniques, and breathing can help E.A. 12.1.14 SPS093 Squires Managing Stress 

to manage stress. through the Arts

Taking a deep breath can help to manage stress. M.C. 12.1.14 SPS093 Squires Managing Stress 

through the Arts

Taking a couple of deep breaths and listening to soothing A.S. 10.3.14 SPS093 Orologio Managing Stress 

music helps me to relax. through the Arts

Throwing the anger out the window helps to manage D.D. 12.1.14 SPS093 Squires Managing Stress 

stress. through the Arts

We learned how to deal and get rid of the stress we have B.B. 10.3.14 SPS093 Orologio Managing Stress 

in our lives. through the Arts

Working out, yoga, playing the guitar, and meditating A.G. 12.1.14 SPS093 Squires Managing Stress 

help manage stress. through the Arts

It sent me to a place where I can go to find peace. M.L.C. 2.13.15 SPS093 Friedman through the Arts
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

This is the place that I feel like I'm at peace, calm, relaxed M.L.C. 2.13.15 SPS093 Friedman Managing Stress 

and happy.  This is the place where I can feel free and through the Arts

stop worrying about life.

Stress can be reduced by doing meditation and art. J.K. 2.13.15 SPS093 Friedman Managing Stress 

through the Arts

I learned a lot from the stress-reduction workshop. M.L.C. 2.13.15 SPS093 Friedman Managing Stress 

through the Arts

I learned to use the art technique and meditation to help M.L.C. 2.13.15 SPS093 Friedman Managing Stress 

me reduce my stress. through the Arts

I didn't even know that we can use art as a technique to M.L.C. 2.13.15 SPS093 Friedman Managing Stress 

reduce stress. through the Arts

The most important technique that I learned is that stress J.K. 2.13.15 SPS093 Friedman Managing Stress 

can be reduced by doing meditation and art. through the Arts

The workshop instructor informed us that there are other D.C. 4.17.15 SPS093 Ramprasad Managing Stress 

other ways to deal with stress like drawing. through the Arts
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

What I learned from this workshop is that when you're P.L. 4.17.15 SPS093 Ramprasad Managing Stress 

feeling stress, think of a place that makes you happy and through the Arts

puts you in a good mood.

We learned how to locate where we hold the most stress P.A. 4.17.15 SPS093 Ramprasad Managing Stress 

throughout the body. through the Arts

I learned that art is an expression of the inner feelings. P.A. 4.17.15 SPS093 Ramprasad Managing Stress 

You can express your feelings through art and sometimes through the Arts

this actually makes you feel a lot better instead of holding

in all these feelings that are trapped inside of you.

I learned that sometimes you have to have some time to P.A. 4.17.15 SPS093 Ramprasad Managing Stress 

yourself, because we tend to over work ourselves, through the Arts

especially being a college student and working.

I learned a lot about how to relieve my stress from school. J.C. 10.8.15 SPS093 Friedman Managing Stress 

through the Arts

I also learned how I can easily manage my stress while J.C. 10.8.15 SPS093 Friedman Managing Stress 

having fun. through the Arts

What I learned in the workshop is that there are many J.C. 10.8.15 SPS093 Friedman Managing Stress 

ways to relieve stress. through the Arts
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

What I learned from the workshop is that I will try to J.S. 10.8.15 SPS093 Friedman Managing Stress 

reduce my stress before doing my work, so I can be open through the Arts

minded. 

I noticed that I like going to my peaceful place to relieve S.A. 10.9.15 SPS093 Smith Managing Stress 

stress. through the Arts

I can apply what I learned in the workshop by taking five E.F. 10.9.15 SPS093 Smith Managing Stress 

minutes out of the day to just close my eyes and forget through the Arts

about things.  I need to spend the day concentrating on

positive things.

I learned of a place where I feel relaxed and where I don't J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

worry about anything that could make me stressed. through the Arts

I learned pretty much how to be stress free and calm. S.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

I learned many things about myself in the class.  I found S.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

peace within myself. through the Arts

I learned that I liked my peaceful place more than I S.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

expected. through the Arts
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

I learned how to bring out my inner self through art. R.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

What I learned about myself is that the arts and crafts B.A. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

didn't help me.

I definitely learned a lot about myself and how I can D.B. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

handle certain situations, such as not letting things affect through the Arts

my day and my attitude towards people.

What I learned in that class is that music can calm people J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

down and change their whole mood. through the Arts

I learned that I am very relaxed when it comes to slow J.W. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

calming music.  I become focused on the work I'm doing. through the Arts

What I learned about this specific class was that it was D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

very creative from any other class in college. through the Arts

I learned a lot about myself.  When I express myself D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through art, I feel a weight has been lifted.  My stress through the Arts

level lowers.
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

I learned about how to deal with stress and how I need J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

to think about a peaceful place. through the Arts

The class made me understand how to manage stress in a D. J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

positive way. through the Arts

I learned how to tolerate my stress. D. J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

through the Arts

I also learned how art can really guide us with emotions D. J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

and it can help us understand ourselves. through the Arts

What I learned about myself is that I hold grudges D. J. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

towards situations and I get myself all stressed because through the Arts

of that.

I learned that I just need to sit down and calm down.  I D.D. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

have to look at my peaceful place or think about it. through the Arts

I learned a couple of things while taking the stress reliever R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

session.  I learned how I can be creative and how art can through the Arts

be a helpful stress reliever.  Letting go of stress when you

need to is helpful for your mental health.
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Table A-21

Responses to Therapeutic Workshops Applicable to the Future (Required Class)

Response Student Date Course Professor Theme

The session showed me how creative I can be when I R.Z. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

want to. through the Arts

The technique that helped me the most was the one about anonymous 3.3.16 ENG100 Posillico Managing Stress 

my happy place.  It allowed me to remember the fun times through the Arts

which made me forget about my stress.  I think that doing

this will help me out a lot and hopefully I will be able to go

to my happy place some time in the future.
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Table A-22

Recommendations from Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

I would recommend people to go to it. I.M. 5.1.14 SPS093 Esposito Managing Stress 

through the Arts

I would recommend that people who have a really bad C.M. 10.3.14 SPS093 Esposito Managing Stress 

time at NCC try this workshop out. through the Arts

It can help students in school and all over excel in what J.K.C. 10.3.14 SPS093 Orologio Managing Stress 

they want to achieve. through the Arts

It could help people think of when they can graduate. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

People at NCC should check this workshop out and I A.S. 10.3.14 SPS093 Orologio Managing Stress 

hope it helps them as much as it helped me. through the Arts

People would feel optimistic. C.M. 10.3.14 SPS093 Orologio Managing Stress 

through the Arts

This program would have a huge positive benefit in J.K.C. 10.3.14 SPS093 Orologio Managing Stress 

schools all around. through the Arts

Someone who is overly stressed can definitely use what V.A. 11.21.14 SPS093 Ramprasad Managing Stress 

I did last week. through the Arts
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Table A-22

Recommendations from Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

I think these types of workshops should be in college to J.K. 2.3.15 SPS093 Friedman Managing Stress 

reduce the stress of the students. through the Arts

I hope we get to do this again; it's by far my favorite P.A. 4.17.15 SPS093 Ramprasad Managing Stress 

workshop I have been to this semester. through the Arts

I wouldn't change anything about the program. D.C. 4.17.15 SPS093 Ramprasad Managing Stress 

through the Arts

I wouldn't mind going again. anonymous 9.17.15 NCC101 Dr. Lannon Managing Stress 

through the Arts

It was so amazing that I thought about bringing the H.A. 10.9.15 SPS093 Smith Managing Stress 

techniques to church and introducing them to my through the Arts

brethren.

This class can benefit people by helping them to release D.G. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

They can release stress for life situations, college through the Arts

situations, college grades, and certain stress.  It can help

people balance their stress in life so they can do better

in many things.  

We could dance instead of meditating, and still have the J.R. 10.20.15 SPS093 Dr. Segadelli Managing Stress 

meditating, and still have the art work. through the Arts
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Table A-22

Recommendations from Therapeutic Workshops (Required Class)

Response Student Date Course Professor Theme

I will recommend the breathing technique to anyone that anonymous 3.3.16 ENG100 Posillico Managing Stress 

is feeling stressed because it really does relax you through the Arts

emotionally and physically.  
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Table A-23

Content-Based Workshops for Classes

Theme Date Course Professor Attended Number 

yes no responding

1 Getting in Touch with a Memory 11.6.13 ENG001 Posillico 16 yes 10 essays

of Place through the Arts

2 Getting in Touch with a Memory 11.8.13 ENG001 Posillico 18 yes 13 essays

of Place through the Arts

3 Getting in Touch with a Memory 11.6.13 ENG001 Posillico 15 yes 6 essays

of Place through the Arts

4 Discovering Cultural Identity 5.5.14 ENG102 Rousseau 24 no 0

through the Arts

5 Exploring Human Rights through 10.23.14 HRS101 Dr. Cushman 22 no 13 surveys

the Arts

6 Exploring Latino Identity through 10.28.14 LAS101 Dr. Fruchter 10 no 5 surveys

the Arts

7 Exploring Gender through the 11.19.14 WST101 Dr. Hosey 16 no 8 surveys

Arts

8 Discovering New Worlds 2.4.15 BEP091 Sipley 10 no 0

through the Arts

9 Discovering New Worlds 2.4.15 BEP091 Sipley 11 no 0

through the Arts

Required assignment

166  



10 Exploring Modernism through 2.9.15 MDC102 Dr. Drucker 10 no 2 essays

the Arts 11 surveys

11 Tapping into the Unconscious 2.23.15 ENG271 Dr. Drucker 21 no 4 essays

through the Arts 15 surveys

12 Exploring Human Rights through 4.5.16 HRS101 Dr. Cushman 13 no 0

the Arts

13 Tapping into the Unconscious 4.11.16 ENG271 Dr. Drucker 16 no 8 essays

through the Arts

14 Exploring Identity through the 9.29.16 NCC101 Smalls 16 no 0

Arts

15 Exploring Identity through the 10.24.16 NCC101 Esposito 20 no 0

Arts

16 Exploring Identity through the 11.9.16 NCC101 Esposito 9 no 0

Arts

17 Exploring Civility through the 11.17.16 NCC101 Smalls 11 no 0

Arts 0

Totals 258 43 essays

52 surveys
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Table A-24

Negative Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

The workshop didn't help me relate in anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

a different way to the information which through the Arts

we read about for this class.

Crawling on the floor made me anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

uncomfortable because I just didn't think through the Arts

that it was important.

The workshop didn't really help me anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

relate to the course in a different way. through the Arts

Crawling on the floor made me anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

uncomfortable because I didn't through the Arts

understand how it relates to human rights.

Crawling on the floor made me anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

uncomfortable because it felt a little through the Arts

childish.

The crawling around I found very strange. anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

It was very awkward and I don't through the Arts

understand why we did it.
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Table A-24

Negative Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

The workshop didn't really help relate N.M. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

in a different way to the information through the Arts

which I have read about for this course.

Crawling on the ground didn't seem to 

have a purpose in the meditation.  I

understand that it was supposed to ease

us all out of our comfort zone, but I 

personally feel that it had the reverse

effect.  My entire class including me was

thinking what was going on.

If I were more interested in art or M.N. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

expressive classes, this would have been through the Arts

a wonderful and welcome change of pace.

While I understand where Dr. Litvak was

getting at, I don't believe the experience

is applicable to the class.  I did enjoy the

activity, but not at the cost of missing 

class time.

Crawling on the floor didn't seem to anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

serve any purpose and I could not through the Arts

connect this in any way to Human Rights.
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Table A-24

Negative Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

Crawling around on the floor seemed a N.M. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

little out of the ordinary.  I am through the Arts

pedophobic (fear of feet), so 20 people 

crawling around in a small area made me 

very uncomfortable.

I don't think the workshop helped in any anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

way.  I don't see the connection between through the Arts

human rights and the workshop.  I didn't

find anything beneficial.

Walking on all fours made me anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

uncomfortable because it's not something through the Arts

something I normally do and it was a 

little weird and didn't have anything 

relaxing about it.

The activity that made me uncomfortable anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

was the one where we moved on all 4s through the Arts

because the energy coming off everyone

else was uncomfortable.  Also the space

was a little tight and I felt I couldn't get

the full benefit.
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Table A-24

Negative Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

The stretching and being on the floor R.D. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

made me uncomfortable because it was through the Arts

out of my comfort zone, for I was 

surrounded by people that I didn't know.

Crawling on the floor made me J.K. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

uncomfortable because I had not done through the Arts

this activity for a long time and it wasn't 

that it was uncomfortable, but it was

awkward doing it in college.

It was not clear to me how the relaxation anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

and crawling on the floor portion of the through the Arts

workshop relate to our course material.

It didn't really help.  anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

through the Arts

I found no relationship between the D.R. 10.28.14 LAS101 Dr. Fruchter Exploring Latino Identity 

workshop and the course, but I can see through the Arts

how others would, probably because I

was late.
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Table A-24

Negative Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

The time limit and some discontent anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino Identity 

coming from other students made it through the Arts

uncomfortable because it put on a lot of

pressure.

Even though I missed it, watching D.R. 10.28.14 LAS101 Dr. Fruchter Exploring Latino Identity 

everyone crawl on the floor was through the Arts

uncomfortable because it was awkward.

The breathing in and out and moving anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

around made me feel uncomfortable through the Arts

because it felt like a religious/Buddhism

style.

Dancing made me uncomfortable because anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

it was in public. through the Arts

The beginning made me feel anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

uncomfortable because I didn't through the Arts

understand it.

It was uncomfortable when I was sticking anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism

the paper. through the Arts
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Table A-24

Negative Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

There were a lot of people in the room I anonymous 2.9.15 MDC102 Exploring Modernism

didn't know and how I feel is my through the Arts

business.

The workshop didn't help me relate in a anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism

different way to the information which through the Arts

we have read about an/or discussed for

this course.

The beginning was kind of uncomfortable anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism

because I didn't think we do that. through the Arts

The workshop didn't really help to relate anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the Unconscious 

to the information in a different way. through the Arts

The pre-art meditation made me uncom- anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the Unconscious 

fortable because there was not much through the Arts

room and the floor was dirty.

The workshop did not help me relate anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the Unconscious 

differently to the information covered in through the Arts

class. 

173 



Table A-24

Negative Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

The workshop did not help me relate anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the Unconscious 

differently to the class. through the Arts

The workshop did not help me relate anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the Unconscious 

differently to the information. through the Arts

Sharing emotions and exposing felt anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the Unconscious 

uncomfortable. through the Arts

The meditation part didn't work for me, S.D. 2.23.15 ENG271 Dr. Drucker Tapping into the Unconscious 

but then again, meditation is all about through the Arts

freeing the mind and relaxing the body 

and not thinking about anything

whatsoever and I knew that takes time to

really be able to do it.  As for me, I 

couldn't comply with the meditation 

exercise at all because in my mind, I was 

trying to figure out how I could print out 

a copy of my paper on Edgar Allan Poe, 

so it wouldn't bebe considered late.  

When I was told that I could email my 

paper before the start of our next class, 

I was able to relax a little and focus my 

attention on the class activity.

174 



Table A-24

Negative Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

I don't think the meditation helped me to L.D. 4.11.16 ENG271 Dr. Drucker Tapping into the Unconscious 

get in touch with my feelings. through the Arts

175 



Table A-25

Ambivalent Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

I felt the topic of torture didn't fit into where the workshop N.M. 10.23.14 HRS101 Dr. Cushman Exploring Human 

came in.  However, I believe the workshop was beneficial Rights through

because it was almost stress relieving being able to take a the Arts

break from book learning in a classroom.

The work with arts and crafts was more beneficial than the anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

segment where we sat with our eyes shut and/or we were Rights through

crawling on the floor. the Arts

Although there were little topics relating to our human anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

rights class, it didn't help me learn anything.  It could help Rights through

me process my emotions when I am feeling down. the Arts

Fun but a little silly when we walked around on all fours.  I anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

wouldn't really take it unless requested by a teacher. Rights through

the Arts

The workshop didn't help me relate differently to the anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

course, but it helped me better understand how the Rights through

information affects me and it allowed me to release some of the Arts

that emotion.
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Table A-25

Ambivalent Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

I wouldn't say the workshop was counterproductive, but it M.N. 10.23.14 HRS101 Dr. Cushman Exploring Human 

certainly didn't help me undestand the content any better. Rights through

My view wasn't changed, weakened or strenghtened, but it the Arts

was at best an emotional revitalization.

It really didn't help relate to the course in a different way, anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

but the most beneficial part of the workshop was where I through the Arts

had to be creative and come up with something that was

unique because it helped me realize what I love to do.

I was uncomfortable, but got over it.  Art needs a little bit K.L. 2.9.15 MDC102 Dr. Drucker Exploring

of emotional investment and I don't usually do it. Modernism

through the Arts

The workshop didn't help me relate to the information anonymous 2.9.15 MDC102 Dr. Drucker Exploring

covered in class, but the part that was most beneficial was Modernism

being able to express ourselves freely.  It also helped us through the Arts

realize how we would have felt during a difficult time.

My experience in the workshop was quite interesting.  I felt anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

that it was a little weird at first, forming a circle first and Unconscious

trying to find our inner meaning.  Although I felt that way, it through the Arts

was very helpful, it allowed me to think outside the box.
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Table A-25

Ambivalent Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

I didn't feel that it made me relate to the course differently, anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

but the art made me think. Unconscious

through the Arts

I didn't feel like it related to the course, but it was a good anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

stress reliever that exceeded epectations. Unconscious

through the Arts

It didn't help me relate differently to the course, but the anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

relaxing music was very beneficial because I've been Unconscious

experiencing stress lately. through the Arts

I found myself unable to focus, I mean the breathing was K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the 

spot on, but the clearing of mind for me proved elusive.  I Unconscious

did manage to find a little peace towards the end of the through the Arts

meditation exercise.

First I found this meditation process to be silly and strange, J.V. 2.23.15 ENG271 Dr. Drucker Tapping into the 

nothing that I would find myself doing on a daily basis. Unconscious

However, it is not everyday that people get to take an hour through the Arts

from their busy lives to just relax and release all negative

vibes in their bodies.  I thought it was refreshing and it

definitely helped process what I planned to put on paper.

178 



Table A-25

Ambivalent Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

The workshop didn't make me relate to the course in a anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

different way, but the art section was the most beneficial Unconscious

because it made me realize even if for a short time, how all through the Arts

the different aspects of self can come together for a goal.

The workshop was quite interesting for me.  My first S.D. 2.23.15 ENG271 Dr. Drucker Tapping into the 

impression of the place was what the hell?  At first I felt Unconscious

weird, uncomfortable and confused.  But I wanted to through the Arts

proceed with an open mind and was curious to see what I

could do to make the most out of the situation.  Looking

around, I first took an interest in the large brown envelopes,

so I went to see what they were about; there were a bunch of

cut-out pictures of all types of different things and people.  I

stumbled across a picture of a family which got me thinking

about my family.  I was inspired to do something for my son

who tends to inspire me to do a lot with my life, like going

back to school…. My son is a big motivation for me, so I

grabbed some paint and a face mask and began to paint it

like our favorite characters from the Teenage Mutant Ninja

Turtles.  As I was painting the mask, I was filled with joy,

and when I got home and gave it to him, he really loved it.

The joy I saw in him made me even happier.
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Table A-25

Ambivalent Responses to Content-Based Workshops (Required Class)

Response Student Date Class Professor Theme

Personally I don't feel this art project helped me in any way L.D. 4.11.16 ENG271 Dr. Drucker Tapping into the 

to tune into my feelings.  This doesn't mean I didn't enjoy the Unconscious

art project; I just don't feel any more creative than I did through the Arts

before.

Although meditation is said to be beneficial, I honestly L.D. 4.11.16 ENG271 Dr. Drucker Tapping into the 

didn't feel any differently after we meditated.  Despite this, Unconscious

I understand the reason for the instructor wanting us to through the Arts

meditate before we started; it was a way to take our minds

off stress in order to concentrate on the art we were going to

do. Although this was the intention, I don't think the 

meditation helped me to get in touch with my feelings.

180 



Table A-26

Opinions That Changed during Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

Earlier in the semester, we had to go to a mandatory A.E. 11.6.13 ENG001 Posillico Revisiting a Memory  

workshop, which consisted of us painting.  At first I thought of Place through

"what can I possibly paint, I've never done this before".  I through the Arts

thought it would be a waste of time until a flashback crossed

my mind.  The flashback was of me on the beach in 

Europe. I remember sitting there underneath the sun, 

thinking about life and who I would become in the future.  It 

inspired me to paint a beach with me as a little black dot, 

and my problems were represented as red paint 

surrounding the page.  The painting represents a turning 

point in my life, it was an experience at first, but when I was 

done, it felt like the beginning of a new chapter.

When I first entered the room, the scene reminded me of an H.H. 11.8.13 ENG001 Posillico Revisiting a Memory  

art class I took in elementary school.  Although this exercise of Place through

at first seemed childish, I saw the true value when it broke through the Arts

the awkward moment students usually have when they don't 

know each other, putting everyone at ease and relaxing 

them.  This exercise brought about several different feelings, 

such as the sense of security, peace of mind, and the fun I 

had while on vacation in Nassau, Bahamas.  Then she told

us to get on all fours and crawl around, and this activity

reminded me of my baby cousin crawling around on the 

sand as I played volleyball with my sister.  Although these

activities at the time seemed childish, they helped us relieve 

a lot of tension and just laugh.
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Table A-26

Opinions That Changed during Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

I responded quite well to the workshop.  The day that we L.D. 4.11.16 ENG271 Dr. Drucker Tapping into the 

were supposed to have the workshop, I was expecting to Unconscious

see a few stacks of white paper and markers, only thinking through the Arts

we were going to draw pictures of images that came to 

mind, or something of that nature.  But the day the 

workshop took place, my expectations were completely 

blown away out of the water.  When I walked into the 

library, I was shocked to see three tables worth of arts and 

crafts supplies.  The fact that the chairs were set up in a 

circle was something that also caught me by surprise.  

When we sat on the chairs, I thought we were going to go 

right into the art projects, but, to my surprise, we started a 

session. 

The initial meditative portion threw me off a little bit. C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

Throughout the continuation of it, I began to appreciate it Unconscious

and I ultimately relaxed my mind. through the Arts

At first I felt a bit awkward because although I take A.O.B. 4.11.16 ENG271 Dr. Drucker Tapping into the 

meditation seriously, it is not so easy to do in front of a Unconscious

group of peers in the middle of a library.  Apart from this through the Arts

aspect, as soon as I saw all of the supplies laid out on the

tables, I actually felt like a kid again.  I was excited about

what the task at hand would be and jumped right into it.
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

It helped me get in touch with my "inner self". anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

Rights through the

Arts

There was no activity that made me uncomfortable. anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

Rights through the

Arts

The experience was a lot of fun. anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

Rights through the

Arts

It made us picture more deeply into this course's J.K. 10.23.14 HRS101 Dr. Cushman Exploring Human 

material.  Creating something on our own makes it Rights through the

more meaningful. Arts

The workshop cleared my head of all other R.D. 10.23.14 HRS101 Dr. Cushman Exploring Human 

responsibilities and thoughts, so I could really think Rights through the

clearly about Human Rights. Arts

The workshop made the theme more realistic J.K. 10.23.14 HRS101 Dr. Cushman Exploring Human 

because now we have a clearer picture about the Rights through the

course. Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

It was a good experience.  J.K. 10.23.14 HRS101 Dr. Cushman Exploring Human 

Rights through the

Arts

It helped me by people coming together for a anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

cause. Rights through the

Arts

I had fun.  It was a nice break from the usual anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

material. Rights through the

Arts

It helped me realize there were other Spanish- anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

speaking countries. Identity through

the Arts

No activity was uncomfortable. anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

Identity through

the Arts

This was a good workshop. anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

Identity through

the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

Nothing was uncomfortable. K.C. 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

Identity through

the Arts

I liked this workshop, it was a lot of fun. K.C. 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

Identity through

the Arts

No activity bothered me. anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

 Identity through

the Arts

It helped when you talked in the beginning about anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

how different things made us feel and how it Identity through

affected us. the Arts

It helped me communicate certain ideas in a way I anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

would never have done on my own time. through the Arts

It put me in a spiritual and nice place.  I had no anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

worries and it made my problems go away. through the Arts

There was nothing uncomfortable about the anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

workshop. through the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

I really liked this and hope to do it again. anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

through the Arts

There was nothing uncomfortable during the anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

workshop. through the Arts

I loved this activity. anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

through the Arts

It made me remember my childhood and the anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

memories I had with them. through the Arts

There was nothing uncomfortable. anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

through the Arts

I enjoyed this workshop very much. anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

through the Arts

It took me into deep memory. anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

through the Arts

There was nothing uncomfortable. anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

through the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

It was a lovely exercise. anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

through the Arts

It helped me see the information in a different way anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

because now other people see the world through through the Arts

their eyes.

No activity made me uncomfortable.  I enjoyed J.D. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

this hands-on workshop.  It helped me learn a lot. through the Arts

There was nothing uncomfortable about the anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

activity. through the Arts

What was most beneficial was relaxing from all the anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

thinking and letting your brain go at ease. through the Arts

Thank you for the opportunity to do this. anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts

There was nothing uncomfortable about any anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

activity. through the Arts

It was a great experience that was much fun and anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

soothing. through the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

The workshop definitely made me think a lot more anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

about the information that we have read and/or through the Arts

discussed until now.

It did make me relate to the things discussed in my anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

course because I got to express how I feel  through the Arts

hands-on about the war.

There was no activity that made me uncomfortable. J.D. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts

This experience was very relaxing and educational. anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts

I felt dreamy. anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts

It was a lot of fun. anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts

There was nothing that made me feel anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

uncomfortable. through the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

Thank you for your time. anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts

It was all beneficial because it gave me pleasant anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

and unpleasant feelings. through the Arts

By doing the group workshop, it helps bring out a K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

brighter answer and an answer in depth. through the Arts

Using techniques like closing our eyes, imagining K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

ourselves in a certain time and listening to the through the Arts

music that was provided for us gave the whole 

room a special feeling.

Nothing made me uncomfortable. K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts

I would like to experience this at home. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

No activity made me uncomfortable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

Nothing made me uncomfortable because I am anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

comfortable in my own shoes. Unconscious 

through the Arts

Nothing was uncomfortable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

The workshop helped me relate to the information anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

that we have covered in class because we are Unconscious 

currently focusing on Edgar Allan Poe's work through the Arts

which make us reach deep within.

The activity helped reach peace/serenity. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

No activity bothered me. D.N. 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

 through the Arts

This was fun and interesting. D.N. 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

Nothing was uncomfortable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

The workshop was a lot of fun. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

Nothing was uncomfortable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

 Unconscious 

through the Arts

It was a lot of fun. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

No activity was uncomfortable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

 through the Arts

Nothing was uncomfortable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

No activity was uncomfortable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

Nothing made me feel uncomforable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

 Unconscious 

through the Arts

Nothing was uncomfortable. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

 Unconscious 

through the Arts

I think it was a very helpful workshop A.R. 4.11.16 ENG271 Dr. Drucker Tapping into the 

and I imagine it is what most artists do Unconscious 

before creating a work of art.  through the Arts

This experience was pretty interesting to M.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

say the least.  Unconscious 

through the Arts

This experience was fun to have, and I M.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

wouldn't be opposed to doing it again. Unconscious 

through the Arts
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Table A-27

Short Global Positive Responses to Content-Based Workshops (required class)

Response Student Date Course Professor Theme

Attending this workshop was both eye C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

opening and a whole lot of fun. Unconscious 

through the Arts

I thought that the workshop was very M.L. 4.11.16 ENG271 Dr. Drucker Tapping into the 

informative and fun. Unconscious 

through the Arts

I thoroughly enjoyed the art workshop. A.O.B. 4.11.16 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

This was well needed and very different C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

to do during a college course.  Most Unconscious 

definitely, I had never done anything through the Arts

similar to this workshop.  
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Table A-28

Music-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

The soothing music played made me remember C.A. 11.6.13 ENG001 Posillico Revisiting a Memory 

how loud and addictive the techno beats are of Place through the

when I hear them. Arts

Also, when I closed my eyes and listened to the T.H. 11.6.13 ENG001 Posillico Revisiting a Memory 

music in the art workshop, I was picturing myself of Place through the

stuck in a cage like the animals and everyone was Arts

was staring at me.  The feeling of being trapped 

slowly emerged in my imagination.  This feeling 

made me open my eyes and I thought about the

moment when I threw a banana at a monkey and 

regretted it.  Then I thought about it and the 

feeling of being trapped made me realize that it's 

a jail from the animal's perspective.  The whole 

experience at the art workshop made me realize 

that what I did to that monkey was horribly 

wrong. 

All the calm, tranquility, and serenity created by J. R. E. 3.25.14 ENG001 Posillico Revisiting a Memory 

the mellow music and ambience in the room, let of Place through the

my body relax to reach a high level of Arts

concentration. 
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Table A-28

Music-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

The calming music made everything (coloring, anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

showing emotion) easier. through the Arts

The calming music made everything (coloring, anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

showing emotion) easier.  It helped me get in through the Arts

touch with my "inner self".

The previous music and imagery that we used to K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

get into the mood helped me think of what I through the Arts

wanted to create.  

The music was great. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious

through the Arts

The music was wonderful. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious

through the Arts

I also could not bring my mind to stray from the J.V. 2.23.15 ENG271 Dr. Drucker Tapping into the 

music.  The ocean and music are two of the very Unconscious

few things in life that bring serenity and tranquility through the Arts

when I most need them.

195  



Table A-28

Music-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

It was like stepping into a different zone; as a K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the 

matter of fact, I remember music relaying a sort Unconscious

of calming tone. through the Arts

Upon entering the workspace initially there was B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

calming music that started disconnecting you Unconscious

from the outside world and its influences, and through the Arts

bringing you in on your own thoughts.

Not only this, but my body felt energized maybe J.R.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

because of the fact that I felt so stress free with Unconscious

the calming music. through the Arts
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Table A-29

Meditation-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

When Dr. Litvak instructed us in a pre-stretch exercise, C.A. 11.6.13 ENG001 Posillico Revisiting a Memory 

she used words like "Feel the energy throughout your of Place through the

body."  …at the workshop I could feel my insides Arts

getting warm and fuzzy.

Through meditation, I reflected on the elementary school G.R. 11.6.13 ENG001 Posillico Revisiting a Memory 

I attended in my old neighborhood called Shelter Rock.   of Place through the

I always had exciting memories looking back on it and I Arts

became cheerful thinking of the great times I had there  

as a child; however, once I took that memory and 

painted it into a picture, my positive view slowly 

vanished with each paint stroke.

I took a deep breath.  This is the point I was reminded J.A. 11.8.13 ENG001 Posillico Revisiting a Memory 

of during the art workshop because this is when I first of Place through the

started meditating. Arts

Meditation is a really soothing activity that allows us to M.N. 10.23.14 HRS101 Dr. Cushman Exploring Human 

clear our mind so that we may focus more clearly on the Rights through the

topic at hand.  Meditating set the stage for more focused Arts

concentration on Human Rights through the Arts.

The most beneficial part was the beginning when we got anonymous 2.9.15 MDC102 Dr. Drucker Exploring 

into the mindset. Modernism

through the Arts
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Table A-29

Meditation-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

What was most beneficial was the period of reflection anonymous 2.9.15 MDC102 Dr. Drucker Exploring 

that allowed me to find myself and then helped me Modernism

connect to my piece. through the Arts

What was most beneficial was the stress relieving yoga anonymous 2.9.15 MDC102 Dr. Drucker Exploring 

in the beginning because it helped me understand the Modernism

important parts of an artist's feelings. through the Arts

The term Namaste came to mind, as if we were going to K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the 

engage in some form of yoga.  The atmosphere was Unconscious

different from any college atmosphere I'd ever been a through the Arts

part of, and I've been in many.

The breathing exercise we did in the beginning of the A.J. 2.23.15 ENG271 Dr. Drucker Tapping into the 

class was relaxing and I thought it gave a good energy Unconscious

for what we were going to do. through the Arts

After the meditation, I found myself to be very relaxed. J.V. 2.23.15 ENG271 Dr. Drucker Tapping into the 

All I was able to think about was my "happy place" Unconscious

which is the ocean. through the Arts

Sitting on the floor, breathing, and thinking about each D.N. 2.23.15 ENG271 Dr. Drucker Tapping into the 

part of the body was the most beneficial. Unconscious

through the Arts
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Table A-29

Meditation-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

The relaxation was the most beneficial aspect because anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

of the change of pace in the busy part of the day. Unconscious

through the Arts

I'm a bit of a fitness fanatic so I'm no stranger to K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the 

stretching, but the meditation she had us doing was Unconscious

revealing. through the Arts

I am very grateful to have been given the opportunity to A.R. 4.11.16 ENG271 Dr. Drucker Tapping into the 

experience such a mind-opening workshop and get some Unconscious

basic techniques for relaxation before engaging in a through the Arts

creative activity.

I personally don't meditate, so this was new for me. L.D. 4.11.16 ENG271 Dr. Drucker Tapping into the 

Unconscious

through the Arts

The meditation-like exercises the workshop leader had M.L. 4.11.16 ENG271 Dr. Drucker Tapping into the 

us do in the beginning were a great way to get into the Unconscious

artistic mindset. through the Arts

Prior to coming to the class, I was feeling very sluggish J.R.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

and tired, almost like energy was being drained from  Unconscious

school work.  After coming into class and meeting in the through the Arts

circle where we took part in a very good relaxation 

technique, my entire body ended up becoming less tense.
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Table A-29

Meditation-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

The breathing exercises were very focused and essential. C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

Prior to beginning the process of meditation, I was rather Unconscious

tense, but as soon as it was completed, it was as if a through the Arts

heavy weight was taken off my shoulders.  This in itself 

is one of the best feelings in the world.  
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Table A-30

Movement-Related Responses to Content-Based Workshops (Required Class)

Responses Student Date Course Professor Theme

In the workshop, we were "starting as a child."  L.A. 11.6.13 ENG001 Posillico Revisiting a Memory 

Crawling around the room as if we were babies was of Place through

something that took me back in time.  That in itself took through the Arts

me back to when I was a baby.  So my train of thought

branched deep into my past.  I began to remember two

specific places in my past, one which tore my family

apart and the other was domestic violence between my

ex and I.  Both were very traumatizing.

The sense of security it gave me is when we all worked H.H. 11.8.13 ENG001 Posillico Revisiting a Memory 

together as a group moving our bodies, taking deep of Place through

breaths, and walking around.  Everyone felt equal; no through the Arts

one was left out or alone.  This reminded me of the 

Bahamas when we all worked as a group when we 

went snorkeling and jet skiiing.

I liked the part where we were all relaxed and A.W. 10.23.14 HRS101 Dr. Cushman Exploring Human 

stretched. Rights through the

Arts

This segment was beneficial because you take a chance A.W. 10.23.14 HRS101 Dr. Cushman Exploring Human 

to forget about stress and problems and for a minute Rights through the

just stretch and relax. Arts
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Table A-30

Movement-Related Responses to Content-Based Workshops (Required Class)

Responses Student Date Course Professor Theme

The stretching before hand allowed me to be more anonymous 2.23.15 ENG271 Dr. Cushman Tapping into the 

relaxed.  It helped me be more relaxed in order to work Unconscious

on the painting that I did. through the Arts

The stretch was the most beneficial because it was anonymous 2.23.15 ENG271 Dr. Cushman Tapping into the 

refreshing. Unconscious

through the Arts

The stretching that we did most likely helped the blood J.R.S. 4.11.16 ENG271 Dr. Cushman Tapping into the 

flow to those tense body parts. Unconscious

through the Arts
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Table A-31

Art-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

Now I cherish my disc that I made because it C.A. 11.6.13 ENG001 Posillico Revisiting a Memory  

reflects emotions that I felt and discovered and of Place through

it helps me recapture the positive energy I the Arts

experienced that day.

I think by using pictures instead of words still S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

tells the same story, just from a different point of Place through

of view. the Arts

I felt that the story I wanted to tell was very S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

personal and it came from a sad place, but the of Place through

the pictures I came across were happy ones.  Dr. the Arts

Litvak and I discussed my story verbally, and 

she was able to help me tell the story I wanted   

to tell that best represented my life.

The pictures I picked were carefully chosen S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

because they represented true events in my life.  of Place through

I chose a picture of a group of people living in the Arts

poverty, a bottle of pills, a police officer, and a 

pair of handcuffs.  I chose a picture of poverty 

because it represents my life growing up in two 

different states while living in poverty.  
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The bottle of pills represents the people I know S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

that sold drugs and those who used drugs. of Place through

the Arts

A photo of a police officer was chosen for the S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

racial profiling I have experienced throughout of Place through

my life.  The handcuffs represent the shackles the Arts

that I experienced struggling with my day to day 

life as a child. 

After I placed the pictures that I chose in order, S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

they told a clear story of my life.  I discovered of Place through

that living in poverty caused me to do many the Arts

things that I wouldn't normally do if I lived a 

middle-class life.  Some of the things I thought 

about doing to make ends meet were selling 

drugs because getting a job under these 

circumstances was very difficult.  Racial 

profiling played a major role in my life.  Just by 

being seen in a certain neighborhood or certain 

stores that carried high-end merchandise caused

suspicion that led to police contact.  
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The handcuffs represented the "jewelry" that I  S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

was given by being detained by a police officer of Place through

until they figured out the exact nature of a the Arts

suspicious situation. 

I'm not saying all police officers are bad, but S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

from my personal experience, when one comes of Place through

from a rough neighborhood, one is looked at the Arts

differently through others' eyes, especially those 

that came from a privileged community.

Using art with Dr. Litvak instead of writing S.W. 11.6.13 ENG001 Posillico Revisiting a Memory  

stimulated the creative process.  Overall, I still of Place through

have the same emotions I would have if I had the Arts

described my life with words.  I believe I feel 

this way because my real life events were not 

from a happy place, so the value and the 

meaning of the place remains the same. 

The artwork I drew in class was a small H.H. 11.8.13 ENG001 Posillico Revisiting a Memory  

representation of how I really feel about the of Place through

Bahamas. the Arts
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When cutting the pictures out from magazines, W.T. 11.8.13 ENG001 Posillico Revisiting a Memory  

they reminded me of the beautiful scenery that of Place through

surrounded me that day, and all I could do was the Arts

smile and feel that warmth in my heart that I felt  

that day. 

I tried to replicate this moment on a piece of A.S.Y. 11.8.13 ENG001 Posillico Revisiting a Memory  

paper by using art.  I am not an experienced of Place through

artist, but I think it came out beautiful. the Arts

I had to paint a picture of a place that was close S.J. 3.25.14 ENG001 Posillico Revisiting a Memory  

to my heart in the art workshop last week.  The of Place through

first thing that popped into my mind was the the Arts

soccer club.  While painting the picture, it 

brought back buried memories.  I felt overjoyed 

when I recalled the good times I spent at the 

club.  It also brought tears to my eyes when I 

thought how happy I was. 

The last part when we were able to express anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

ourselves by creating an art piece was the most Rights through

beneficial. the Arts
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Making collages from cutout pictures and anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

putting words to images was beneficial because Rights through

we use a lot of words and certain images don't the Arts

always come to mind when we imagine them.

The part where we did the arts and crafts was anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

the most beneficial because I could portray on Rights through

paper how I was feeling.  It allowed me to be the Arts

creative and also send a message to other people.

The creative part was beneficial because it anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

helped me learn the material in a different way, Rights through

getting a better understanding. the Arts

And we were able to use our personal creativity anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

to express emotions through art. Rights through

the Arts

The arts and crafts were very beneficial because N.M. 10.23.14 HRS101 Dr. Cushman Exploring Human 

they gave us a chance to express ourselves. Rights through

the Arts
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I found the arts part the most beneficial.  It R.D. 10.23.14 HRS101 Dr. Cushman Exploring Human 

helped me get my thoughts together and put Rights through

them into a medium, understanding my thoughts the Arts

more clearly. 

The part where we all got to make our own anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

project was the most beneficial because it Rights through the

showed how we can relax after a hard topic. Arts

This segment was beneficial because it forced us anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

us to get relaxed and at peace with ourselves/ Rights through the

others.  And we were able to use our personal Arts

creativity to express emotions through art.

The folders with artifacts had various pictures anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human 

which show how groups of people with different Rights through the

racial, ethnic, and religious backgrounds can Arts

florish if not thwarted by evil, such as terrorism,

torture, and genocide.

I found being able to relax and show how my K.C. 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

creative side worked.  It was beneficial because Identity through

I learned something out of it. the Arts

208  



Table A-31

Art-Related Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

I found the art work the most beneficial.  It was D.R. 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

fun, relaxing, and was something I hadn't done Identity through

in a while. through the Arts

I tried to incorporate images I associate with anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

Latin America into my piece.  The final product Identity through

definitely exhibits influences from Latin through the Arts

America, like the solid colors.

The different types of supplies and abundance anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

of them just felt freeing and whimsical.  It Identity through

seemed really freelance. through the Arts

The part where we were able to create a project anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

freely and as artistically as we wished was the Identity through

most beneficial. through the Arts

Art is always fun. D.R. 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

Identity through

through the Arts

I got to express myself showing who I really am. K.C. 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

Identity through

through the Arts
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I found the cutting and pasting the most anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

beneficial because it gave us a ton of options. Identity through

through the Arts

The variety and freedom of the artistic materials anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

were the most beneficial. through the Arts

Arts and crafts were the most beneficial because anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

they relaxed me. through the Arts

Making the arts and crafts was the most anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

beneficial because I got to clear my mind. through the Arts

The most beneficial part of the workshop was anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

where I had to be creative and come up with through the Arts

something that was unique because it helped me 

realize what I love to do.

Being able to express myself was the most anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

beneficial part of the workshop because it made  through the Arts

me connect with my spiritual side more.
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I enjoyed being able to make whatever I felt like anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

and making what I feel makes me happy.  It made through the Arts

me realize something that made me excited about

the future.

The expression in the art was the most beneficial anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

because of the good meditation. through the Arts

I enjoyed being able to make whatever I felt like anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

and making what I feel makes me happy.  It made through the Arts

me realize something that made me excited 

about the future.

Actually really getting into the art and meaning anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

was meaning was the most beneficial because it through the Arts

helps us connect with ourselves.

The workshop helped me make more of a anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

personal connection between how I felt inside through the Arts

and what was drawn and what was put together.

I loved all the art supplies. anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts
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Making art made me feel like an artist.  This was J.D. 2.9.15 MDC102 Dr. Drucker Exploring Modernism  

beneficial because making art made me feel through the Arts

relaxed like music does.

The workshop offered variety of creativity and anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

self-expression. through the Arts

The best part of the workshop was when we K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

actually got active and started creating our through the Arts

works of art.  Although we had many choices of

what to create, I found that making a collage was 

a good way to show what I was imagining:  a 

time of sadness, yet calmness in the air.

It was beneficial because we got our thoughts  anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

out through art. through the Arts

I hadn't done an art project since 10th grade, so anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

it was good to try it out again. through the Arts

Expressing my feelings in a collage helped me K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

relate to the topic better. through the Arts
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The fact that we were able to use more than just K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

paper and glue made everyone's projects come to through the Arts

life.  The use of rocks, feathers, beads, paint and 

more gave everyone the chance to express 

themselves completely. 

The workshop helped me relate to the  J.D. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

information covered in class because it was through the Arts

about nature and my theme was flowers, so I got 

to see the different kinds of plants.

Doing the collage was the most beneficial anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

because I got to see how the different kinds of through the Arts

flowers can't get together.

It got me to work with my hands and imagination anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

actively and helped me express what I thought through the Arts

during and after the war.

The most beneficial part was expressing my anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

emotions and making them into a form of art through the Arts

because it helped me learn how to express

emotions in a different way that I'm used to.
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Just getting to work with my hands and make anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

something creative was beneficial because it through the Arts

helped put my imagination and creativity to 

work. 

It helped me understand how art can be based on anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

how the artist feels.  Certain things touch us through the Arts

more than others and they can be hard to express.

... In a way, the workshop helped us become J.V. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

artists who created something solid and through the Arts

concrete, whether it helped release positive or 

negative vibes, it came from our unconscious.

It gave me access to a new medium of creativity anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

in which I can express myself.  It also allowed Unconscious

me to see how others were able to express through the Arts

themselves. 

Walking into the room, seeing the displays at K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the 

first glance, I thought it was food, only no smell, Unconscious

so no food.  through the Arts
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At seond glance, I realized the displays were art K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the 

supplies, things I hadn't seen in years; paint with Unconscious

brushes, masks with expressions on them, through the Arts

feathers, crayons, pictures, and a lot of different 

venues for one to express oneself.

The drawing helped me to try and get out anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

negative emotions. Unconscious

through the Arts

The art section was the most beneficial because  anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

it made me realize even if for a short time how Unconscious

all the different aspects of self can come through the Arts

together for a goal. 

Painting was the most beneficial part of the anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

workshop because it was calming and relaxing. Unconscious

through the Arts

For me, the hands-on workshop was exactly the A.J. 2.23.15 ENG271 Dr. Drucker Tapping into the 

little escape I needed.  My aunt who I was very Unconscious

close to passed away around that time and it was  through the Arts

really hard on me.  After her passing, I felt

empty, incomplete.  
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The workshop was on my birthday and I was sad A.J. 2.23.15 ENG271 Dr. Drucker Tapping into the 

because my aunt wasn't able to call me.  Unconscious

However, when the lady explained we would be through the Arts

doing art, it made me feel a little better because I

see any type of art as a way to express myself.

A few weeks ago, as a class, we attended an art J.V. 2.23.15 ENG271 Dr. Drucker Tapping into the 

workshop that helped to explore the unconscious Unconscious

through free association and creativity. through the Arts

The most beneficial part of the workshop was the anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

creativity because it helped release emotions. Unconscious

through the Arts

The workshop helped me to express my feelings.  anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

The interplay of color and stone was enlivening. Unconscious

through the Arts

What was most beneficial was the freedom of anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

expression using art.  Not often do we get to Unconscious

express ourselves in a classroom environment through the Arts

without being judged.
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Decorating our own artwork was the most anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

beneficial part of the workshop because it helped Unconscious

us connect through art. through the Arts

The most beneficial aspects of the workshop anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

were the options and variations of art supplies Unconscious

because I don't usually have the time to sit down through the Arts

and draw. 

What was most beneficial was the fact that there anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

were so many different ways to express oneself Unconscious

through all the different accessories creating a through the Arts

different way to tap into one's psyche.

The different media that I worked with that  anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

enabled me to create was the most beneficial. Unconscious

through the Arts

The multimedia was exhilarating. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious

through the Arts
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My mind scanned all the materials available.  As anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

soon as I found the dancer, I knew that I found Unconscious

my subject.  I embellished her with joyous through the Arts

colors. 

Who would have thought that creating a mask  C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

could have so much meaning?  Both significant Unconscious

and insignificant.  I sure never did! through the Arts

Doing art used to feel like work, now it's an J.R.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

expression of the moment. Unconscious

through the Arts

...having the option of creating our own C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

masterpiece was new and exciting.  Especially Unconscious

being that my mind was overly relaxed, anything  through the Arts

that followed, was enjoyable and done with true 

thought and with ease.  Immediately I walked on 

over to the table with the masks and many other 

pretty decorations.  It caught my eye almost 

instantly.  Once I gathered all of the materials 

and sat down, the first thing I noticed was that I 

was in full control.   
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Sometimes life can make you feel like you are C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

out of touch with yourself and like you are just Unconscious

being pulled along for the ride. through the Arts

Anything was possible at that very moment with C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

the paintbrush in my hands.  As I began painting Unconscious

and placing the beautiful feathers on the mask, I through the Arts

instantly felt like it was some sort of art therapy. 

My mind was not wandering at all and I felt very  

in touch with myself.  

Unfortunately, this is not something that  C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

happens very often when the stress of work and Unconscious

school is constantly a burden.  through the Arts

There was nothing for me to worry about and C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

simply sitting there and creating my own artwork Unconscious

was so relaxing that it made me feel very free.  through the Arts

For once, there were no rules and everything was 

my preference and up to me.
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Overall, I absolutely loved the process of C.G. 4.11.16 ENG271 Dr. Drucker Tapping into the 

creating my work.  Seeing what everyone else Unconscious

came up with was interesting as well.  It amazed through the Arts

me how each and every creation was so personal

and specific to the person who was making it.  

Not one piece of artwork looked even remotely 

the same.  

I thought that the workshop leader, Dr. Litvak, M.L. 4.11.16 ENG271 Dr. Drucker Tapping into the 

was very nice and I liked hearing her talk about Unconscious

creativity.  It really inspired me to create  through the Arts

artwork.  I found it very relaxing and fun.

Overall, the art and consciousness workshop M.L. 4.11.16 ENG271 Dr. Drucker Tapping into the 

was really fun and I enjoyed it a lot.  I would  Unconscious

love to do more creative things like that in class. through the Arts

I enjoyed getting in touch with my creativity.  I M.L. 4.11.16 ENG271 Dr. Drucker Tapping into the 

think that the art activities we did in the Unconscious

workshop were very therapeutic.  Art is a great through the Arts

way to clear your mind and relax.
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The thing I liked the most about the workshop M.L. 4.11.16 ENG271 Dr. Drucker Tapping into the 

was being left on my own to just create art.  I'm Unconscious

a very artistic person (I paint and play the piano)  through the Arts

and art has always been a great way for me to 

express myself.  I enjoyed being able to put life 

on hold for a little while and just make art.  

Creativity is something that's so beautiful and 

unique and I am glad that I get to experience it in 

my daily life. 

I'm also proud of the drawing I was able to M.L. 4.11.16 ENG271 Dr. Drucker Tapping into the 

create, especially since I've never considered Unconscious

myself good at drawing. through the Arts

As I was gathering other supplies, I noticed how A.O.B. 4.11.16 ENG271 Dr. Drucker Tapping into the 

excited my classmates were as well.  Most of Unconscious

them do not speak much in class, yet I heard a lot through the Arts

of them laughing and socializing with new 

people from the class.
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As I was painting my mask, I looked around and A.O.B. 4.11.16 ENG271 Dr. Drucker Tapping into the 

saw how others were doing their own projects,  Unconscious

and admired some of their ideas.  I noticed how  through the Arts

even though some people, such as the guy sitting 

across from me chose the same maks, the final 

product was completely different.  No one's 

project was duplicated, they were all 100% 

unique and represented each individual in some

way. 

I really appreciate the workshop being available A.O.B. 4.11.16 ENG271 Dr. Drucker Tapping into the 

to us.  In Nassau, from my experience, there are Unconscious

not a lot of "out of the box" learning segments through the Arts

or field trips like I remember back in the day.  

And even one hour of meeting somewhere new 

and doing something exciting makes the whole

day special.  I really enjoyed being able to express

 a bit of my creativity in a more hands-on type of

way and I'm sure many students felt the same. 
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Artwork is one way I learned that connects to M.A. 11.6.13 ENG001 Posillico Revisiting a Memory 

our unconscious minds.  I learned that all the of Place through the

events that happened in my life happened for a Arts

reason.  The cotton balls in my artwork show me

that I have learned I must be careful being nice to

everyone, because they can take it for granted.

I definitely felt that I was living that memory I.S. 11.8.13 ENG001 Posillico Revisiting a Memory 

once more through art, and it made me realize of Place through the

that I didn't need to be on that sandy beach to Arts

imagine that I was really there.

The workshop taught me that learning about K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

history can be fun and interactive. through the Arts

I enjoyed the change of setting and the chance to anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

learn about something in an alternative way. through the Arts
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I would like to experience similar workshops in A.W. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

stressful courses. through the Arts

A communications course would benefit from anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

this experience. through the Arts

Similar workshops should be given in math! anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

through the Arts

Similar workshops should be given in N.M. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

philosophy and art. through the Arts

Similar workshops should be given in any anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

any course focused on war/death. through the Arts

Similar workshops should be given in sociology anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

and anthropology. through the Arts

I think workshops like these can be for any anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

course.  It's broad enough to be very through the Arts

transcendent.

Similar workshops can be done for any course R.D. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

that may deal with uncomfortable topics. through the Arts
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Similar workshops can be done for science. J.K. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights

through the Arts

Similar workshops should be done for my music D.R. 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

class, listening to music. Identity through the Arts

Similar workshops should be done with other anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

ethnic studies and humanities courses.  It would Identity through the Arts

be interesting if this happened in a math or 

science course as well.

Similar workshops should be done in any K.C. 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

course that studies heritage. Identity through the Arts

Similar workshops could be done for other anonymous 10.28.14 LAS101 Dr. Fruchter Exploring Latino 

English courses. Identity through the Arts

Similar workshops should be done in art anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

classes. through the Arts

Similar workshops should be done in acting anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

classes. through the Arts
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Similar workshops should be done in art anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

classes. through the Arts

Similar workshops should be done in an art anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

class. through the Arts

Similar workshops should be done in anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

history classes. through the Arts

Similar workshops should be done in anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

any art class. through the Arts

I think all MDC classes should partake in these anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

workshops. through the Arts

Similar workshops should be done in dance J.D. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

classes. through the Arts

Similar workshops should be repeated in art K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

courses. through the Arts

These workshops should be done in Art. anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

through the Arts
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Similar workshops should be given in art anonymous 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

classes. through the Arts

I think many other classes could benefit from K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

this workshop because it brings out a whole through the Arts

new side of learning history.

My math class could use some relaxation anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

technique. Unconscious

through the Arts

Similar workshops could be given for anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

psychology courses. Unconscious

through the Arts

Similar workshops should be given in all the D.N. 2.23.15 ENG271 Dr. Drucker Tapping into the 

courses on campus. Unconscious

through the Arts

Similar workshops should be given in math, anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

public speaking, and history courses. Unconscious

through the Arts
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Similar workshops should be given in math anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

because we are never taught how to express Unconscious

ourselves in this course.  Some functions are through the Arts

really cool, so it would be good to do it.

Similar workshops should be offered in all the anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

courses! Unconscious

through the Arts

Similar workshops should be offered in science. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious

through the Arts

Similar workshops should be given in art anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

courses. Unconscious

through the Arts

I would recommend a longer meditation. anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

Unconscious

through the Arts
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In a society where all of us can use some time B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

off from the real world, I would recommend this Unconscious

to everyone who needs to release stress in a through the Arts

free workshop.

I would recommend this workshop to others B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

because I thought it was a nice change of pace Unconscious

from the traditional ways.  Prof. Litvak has a through the Arts

good program going that I hope she continues 

for other people to benefit from this.

There aren't many other times where you have B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

this chance to create your own art with materials Unconscious

provided for free and I hope Nassau Community through the Arts

College continues this for their students to 

benefit.  This fully self influence workspace is

just what is needed to reduce stress and create

grade-free art at your own will.

This was a much-needed workshop that should A.O.B. 4.11.16 ENG271 Dr. Drucker Tapping into the 

be available to all students, no matter what class Unconscious

or major they are in.  It is a much needed break through the Arts

in the ever-demanding life that a college student

has.
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Response Student Date Course Professor Theme

These places I revisited during our workshop, I hadn't L.A. 11.6.13 ENG001 Posillico Revisiting a Memory of  

visited in quite some time.  I avoid these places Place through the Arts

because they are where I hold such pain.  The two

places I visited are the reasons I am the way I am and

have become who I am.  I realized these are things I

keep having a hard time coping with because of the

thoughts, feelings, and memories.  Being that I hadn't

reflected on these troubles in a long time, with my 

mind at such ease during the workshop, I realized I

I have things to work on.  I let my mind ponder and 

saw that in doing so, I am extremely hurt and disturbed

deep down.  I try not to show it, but slowly but surely

it's destroying me.

Last week at the art workshop, the rush of happy C.A. 11.6.13 ENG001 Posillico Revisiting a Memory of  

emotions I felt at EDC (Electric Daisy Carnival) all  Place through the Arts

came back when I created my artistic disc.  I view 

EDC differently now and value the day much more.

At the workshop my inner feelings and emotions were C.A. 11.6.13 ENG001 Posillico Revisiting a Memory of  

let out when I relived the story of EDC in my head. Place through the Arts
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I wanted to attach these symbols all over it to target M.A. 11.6.13 ENG001 Posillico Revisiting a Memory of  

my unconscious mind, so that learning things about Place through the Arts

myself that I was not consciously aware of would be 

possible.  Finding out what's deep in my heart is  

always interesting. I knew there was something deep  

down inside me that I couldn't reach, so I found out 

that all the various pieces symbolized the dimensions 

of my life.  In addition, all the little pieces connected 

to a bigger picture.  

This art lesson helped me get a better understanding of S.C. 11.6.13 ENG001 Posillico Revisiting a Memory of  

what I really want out of life. Place through the Arts

I realized through this assignment that I miss being in S.C. 11.6.13 ENG001 Posillico Revisiting a Memory of  

love and I miss the person that I was in love with, the Place through the Arts

only person I saw a future with.  I became aware of  

the fact that I'm scared of being alone and not being 

able to have a family.

The place that I visited during this assignment touched S.C. 11.6.13 ENG001 Posillico Revisiting a Memory of  

many memories, not just one.  It also touches my Place through the Arts

heartbreak and how I try my best to create the perfect

type of love with that person.
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I feel so blessed and happy that I have had an A.E. 11.6.13 ENG001 Posillico Revisiting a Memory of  

opportunity where I can look at the meaning of the Place through the Arts

place and events differently.  Looking at the painting

gives meaning and motivation to my current life.

The workshop made me belive that I can overcome A.E. 11.6.13 ENG001 Posillico Revisiting a Memory of  

any obstacle and allow me to see every opportunity Place through the Arts

for what it is, a stepping stone to what I'm becoming

today.  The painting offered me capability and drive.

And to be honest, I can't wait to see more of what I 

can achieve.

Revisiting this memorable place with my fellow K.G. 11.6.13 ENG001 Posillico Revisiting a Memory of  

classmates was a relief during our art workshop, Place through the Arts

transfering my thinking from negative to positive.

This house was so dark and full of sorrow that night. K.G. 11.6.13 ENG001 Posillico Revisiting a Memory of  

During the art workshop, I could see the pain in each Place through the Arts

one of my family members. 

Doing the art workshop helped me reflect on my M.J. 11.6.13 ENG001 Posillico Revisiting a Memory of  

memory of the hospital….While doing this art Place through the Arts

workshop, I was able to reflect on some of the good

times I had with these two very special people.
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Producing this artwork really built strength in me.  I K.G. 11.6.13 ENG001 Posillico Revisiting a Memory of  

could actually think about it and not get emotional Place through the Arts

from tears falling down my face.  During the moment

I could sit there and not panic or even feel the anxiety

coming on.  

Being in this room, putting pieces of artwork on a K.G. 11.6.13 ENG001 Posillico Revisiting a Memory of  

white piece of paper helped me realize that I can be Place through the Arts

strong and think of the good outcome that could come

out of it.  Being in this workshop was like being with

or even talking to a psychiatrist or a therapist, with my

building up good "vibes" and casting off the bad.

Now that I imagine me in my grandparents' house, I K.G. 11.6.13 ENG001 Posillico Revisiting a Memory of  

absolutely see the difference from what I experienced Place through the Arts

before.  It takes a lot of strength to build in order to 

move on from what hurts and the person involved.

My knowledge from revisiting this place brought me

to accept things as they are and know their purpose.

While attending a session of an art workshop, I T.H. 11.6.13 ENG001 Posillico Revisiting a Memory of  

experienced something that I didn't experience when Place through the Arts

I was in fourth grade.
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The art workshop affected my decisions towards T.H. 11.6.13 ENG001 Posillico Revisiting a Memory of  

animals since I know that it's not fun to mock or throw Place through the Arts

things at animals.  Since they get treated as prisoners

at the zoo, I value the zoo much differently due to the

amount of people visiting it and teating them wrongly.

No one looks at them as we see ourselves and I T.H. 11.6.13 ENG001 Posillico Revisiting a Memory of  

realized this through the art workshop and changed my Place through the Arts

view towards the zoo since the first time I attended it

back in fourth grade.

When I revisited that memory through a form of art, I V.I. 11.6.13 ENG001 Posillico Revisiting a Memory of  

began to notice some changes.  As I was drawing the Place through the Arts

lake, I started tearing because I realized that was the

only memory I had of my parents together and happy.

As I was looking back into this memory during the V.I. 11.6.13 ENG001 Posillico Revisiting a Memory of  

workshop, I could smell the pollen circling around me. Place through the Arts

The colors seemed more vivid than they did when I  

was actually experiencing the memory.  My memory

did change after expressing myself through art.  I

visualized more colors an felt as if it has a stronger

meaning now than it did before.  I experience more

emotion now.  
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The art workshop with Dr. Litvak was a very spiritual J.R. 11.6.13 ENG001 Posillico Revisiting a Memory of  

and calming experience.  It relieved me of my stress Place through the Arts

and was quite fun.

The art workshop with Dr. Litvak really helped me J.R. 11.6.13 ENG001 Posillico Revisiting a Memory of  

gain a new perspective on my vacation to North Place through the Arts

Carolina, and it changed my perspective on life in that

it helped me enjoy it more.  I learned to live life to the

fullest.  It got me to miss the  family I met, and more

importantly, it made me miss my family that I took the

trip with.

The stars represent that I have always had opportunity M.A. 11.6.13 ENG001 Posillico Revisiting a Memory of  

and have to go and grab it.  Dots on my artwork show Place through the Arts

me that even when things are going well, I need to

remember to think about the worst case scenario and

that things can go wrong at any moment.  Overall, the

artwork showed me that I am caring, yet firm, that I

take advantage of opportunities when they present

themselves, and that I need more consistency and

structure in my life.

The bigger picture showed who I am as a person. M.A. 11.6.13 ENG001 Posillico Revisiting a Memory 

of Place
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Before I painted that painting, I had always thought of A.E. 11.6.13 ENG001 Posillico Revisiting a Memory of  

that day as a sensitive and painful experience; Place through the Arts

nevertheless, my memory of it changed.  It felt really

strange painting the beach.  I had no idea the painting

was going to represent an experience I had.  I was

always taught to take out my anger out by boxing at 

the gym.  When I was throwing the paint on the paper,

I had so many angry and frustrating emotions come 

out.  It almost felt like I was at the gym again.

I didn't know why I was mad, but right after I finished, A.E. 11.6.13 ENG001 Posillico Revisiting a Memory of  

I felt a sigh of relief.  It felt like I could observe that Place through the Arts

moment in a different way or view it from a different

angle.  I can't look at the painting and be angry as I 

was when I was painting it, for feelings of anger, fury,

and heated emotions vanished.  I became happy 

because now I can look at it and use it as a lesson.

While painting my memory, mixed emotions of G.R. 11.6.13 ENG001 Posillico Revisiting a Memory of  

happiness and sadness clashed, quickly leaving me Place through the Arts

with mournful thoughts.  It became clear to me how

long ago this joyous memory was and how it will 

never happen again.
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By the time I finished my painting and looked at my G.R. 11.6.13 ENG001 Posillico Revisiting a Memory of  

piece of work, my excitement was replaced with Place through the Arts

mournful thoughts.  I knew I could no longer go back 

to those happy times and relive my exciting childhood.  

I no longer even live in the town and find it hard to 

think how different my life was back then. 

Going in enthusiastic about the workshop and leaving G.R. 11.6.13 ENG001 Posillico Revisiting a Memory of  

completely sorrowful over my realization of change Place through the Arts

astonished me.  

I never thought reminiscing and painting my childhood G.R. 11.6.13 ENG001 Posillico Revisiting a Memory of  

at Shelter Rock elementary school would be altered Place through the Arts

so much by deep reflection.

When I drew that memory in my art workshop, I W.B.B. 11.8.13 ENG001 Posillico Revisiting a Memory of  

started to feel sad because I remembered those happy Place through the Arts

moments that I spent with my grandparents… While I

was drawing, I saw my grandfather teaching me how 

to swim.  My grandfather cared so much about me, it

brought tears to my eyes.
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My memory did change after drawing in the workshop. W.B.B. 11.8.13 ENG001 Posillico Revisiting a Memory of  

I realize that we should enjoy every minute with the Place through the Arts

people we love and care for us.

Very often it is complicated to express some A.S.Y. 11.8.13 ENG001 Posillico Revisiting a Memory of  

memories with words alone.  Art is a powerful way to Place through the Arts

do it.  Memories of the places in my childhood seem

to be lost and forgotten as time goes by, but there is 

one place that I can never forget.  The place that I 

visited for the first time with my parents is the Black

Sea.  When I think back to that place, it brings to mind

a new evaluation of what I experienced at that time.

By looking upon this painting, I see the familiar place, A.S.Y. 11.8.13 ENG001 Posillico Revisiting a Memory of  

beautiful scenery, but only a virtual representation.  Place through the Arts

This is not the place from my memory, because no

matter how I try, I cannot replicate it artistically.  That

memory is the most sacred place that I treasure in my

mind, and it will always stay there, in my mind, only

for me to cherish.  Throughout my whole life I will be

able to return to that place by thinking of it.  I will 

never forget my first vacation with my parents at the

Black Sea.
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Although the art workshop didn't turn up positive J.O. 11.8.13 ENG001 Posillico Revisiting a Memory of  

emotions as I expected, I grew stronger.  I learned to Place through the Arts

be okay with what happened to my family.  After

drawing this, I saw the memory a lot clearer.  I now 

see that not everyday feels special, but the thought of

one that can make me smile and cry at the same time is

worth remembering.

When I revisited that memory through art form, I felt I.S. 11.8.13 ENG001 Posillico Revisiting a Memory of  

extremely different.  I didn't know what was wrong; I Place through the Arts

didn't have any illness nor was I sleepy, so I had no

idea why I felt unrelieved.  Inside I felt really 

delighted, but at the same time, I felt depressed.

I hold on to this memory for many reasons, one being W.T. 11.8.13 ENG001 Posillico Revisiting a Memory of  

because it provides me with a sense of peace and Place through the Arts

happiness that I felt when creating this art project.

When I reminisced that memory through Dr. Litvak, I J.O. 11.8.13 ENG001 Posillico Revisiting a Memory of  

I could feel the grass in my hand before the memory Place through the Arts

came to mind.  Emotions ran through me like water

through a valley.  I remembered how cheerful and  

happy we all were.
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Although the art workshop didn't turn up positive J.O. 11.8.13 ENG001 Posillico Revisiting a Memory of  

emotions as I expected, I grew stronger.  I learned to Place through the Arts

be okay with what happened to my family. After

drawing this, I saw the memory a lot clearer.  I now

see that not everyday feels special, but that the thought

of one that can make me smile and cry at the same 

time is worth remembering.

The moment when I revisited that memory through art I.S. 11.8.13 ENG001 Posillico Revisiting a Memory of  

form, I felt extremely different.  I didn't know what Place through the Arts

was wrong; I didn't have any illness nor was I sleepy,

so I had no idea why I felt so unrelieved.  Inside I felt

really delighted, but at the same time, I felt depressed.

I hold on to this memory for many reasons, one being W.T. 11.8.13 ENG001 Posillico Revisiting a Memory of  

because it provides me with a sense of peace and Place through the Arts

happiness that I felt when creating this art project.

When cutting the pictures out from magazines, they

reminded me of the beautiful scenery that surrounded

me that day, and all I could do was smile and feel that

warmth in my heart that I felt that day.
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I lost the feeling of pain and it was replaced with a W.T. 11.8.13 ENG001 Posillico Revisiting a Memory of  

peaceful feeling.  The memory hasn't changed just Place through the Arts

because I drew a picture of it; however, it has become

that much more special to me.

During the art workshop that I attended at Nassau, M.S. 11.8.13 ENG001 Posillico Revisiting a Memory of  

I experienced many feelings.  I had the feeling of Place through the Arts

relaxation and peacefulness.  Those feelings were

brought up because of a memory of my comfort place.

A place that has always been my place of relaxation.

The workshop I took part in made me truly appreciate

that place more so than I had in the past.

When I visit the beach, it almost brings me back to a K.S. 11.8.13 ENG001 Posillico Revisiting a Memory of  

primal state in which nature almost feels like home. Place through the Arts

When I want to write poetry, I feel as if I write better

when my mind is free.  So I would go to the beach to

free my mind and write whatever I feel.  Now that I

was able to draw it, I feel like driving to the beach is

is obsolete.  I can now look at the picture and get to 

that tranquil state of mind.  I can write at home in my

room or even at work when I'm on break.  It no longer

needs to be in a secluded environment.
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I never thought that doing something like drawing J.R.E. 3.25.14 ENG001 Posillico Revisiting a Memory of  

would make the human mind transport to another Place through the Arts

dimension.  It is certain that after that art class, my

ideas and thoughts were not the same as before.  I 

would certainly do another activity just like the one at

the art workshop.  It was very helpful to free my mind

and concentrate better on the writing we were 

assigned to do.

Many palpable memories arose during the art J.A. 3.25.14 ENG001 Posillico Revisiting a Memory of  

workshop with Dr. Litvak:  the smell of sweat, the Place through the Arts

sight competition, the feel of a stress-free environment,

the sounds of powerful punching, people being 

slammed on the mats, the fight for triumph.  Ray 

Longo's Mixed Martial Arts Academy is not only my

sanctuary, but also a place that changed my childhood

forever and gave me a reason to persevere.

Whenever I think of a memory, it's usually a happy L.D. 3.25.14 ENG001 Posillico Revisiting a Memory of  

one.  After taking the art workshop, I realized how Place through the Arts

much it helped me to remember a bad memory that, as

much as I try to repress, it will always be there.
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One experience that made my deepest thoughts about J. R. E. 3.25.14 ENG001 Posillico Revisiting a Memory of  

that time in my life resurface was the art workshop Place through the Arts

with Dr. Litvak.  After one period of class, everything

was clearer and alive.  It was like I was living those

moments once again.  While being there, I was able to

transport my mind to the time it happened.

The photos of the different topics we are studying anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

helped me get a clear view of what goes on in other through the Arts

countries and the struggles they face daily.  Taking that

information and exploring the nature of creating helped

express how we feel about each topic on paper.

The workshop helped me relate to the activity in a M.N. 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

more emotional way.  When we read in a textbook through the Arts

about atrocities committed, the shock goes away 

quickly and the reader becomes desensitized to the

content.  This workshop helped revitalize the feelings

I had in the beginning even though I didn't learn 

anything new.  

This segment was beneficial because at this point I anonymous 10.23.14 HRS101 Dr. Cushman Exploring Human Rights 

was able to see how I felt about inequality. through the Arts
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Like LAS, I was able to get in touch with my Latina K.C. 10.28.14 LAS101 Dr. Fruchter Exploring Latino Identity 

roots. This helped me to better understand myself, who through the Arts

I am, and where I came from.

I usually communicate through words, in reading, anonymous 11.19.14 WST101 Dr. Hosey Exploring Gender 

writing, or feeling.  Being able to think about through the Arts

inequality or unhappiness in my own life, and 

communicate it in an unusual way, in a non-

judgemental envoronment was relieving.

Being in that state of mind took me and the whole K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

class to another era, imagining myself in a time that through the Arts

was after war made it seem somewhat real.  Imagining

the sights, smells and noises made me understand the

workshop better.  It made a simple lesson come to life.

The writing workshop that was held during class was K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

a great experience.  I think that it's a unique way to through the Arts

educate students.  I believe the hands-on-work that the

the workshop provided, helped me and many other

students get a better understanding of what was being

taught.  What made it so great was that it was 

interactive and brought the whole class together to 

learn about the early 1900's and the events that took

place at that time.
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The workshop helped me look at history in a much K.L. 2.9.15 MDC102 Dr. Drucker Exploring Modernism 

more creative way.  Getting to experience hands-on through the Arts

 learning by creating works of art helped me get a 

better understanding of what life was like in the early

1900's.  I think that learning hands-on helped many

students, like myself, find our creative sides.

The reason I chose to do this theme is because it A.J. 2.23.15 ENG271 Dr. Drucker Tapping into the

makes me feel relaxed…. Although I didn't get to go to Unconscious

the beach and look at the water, the image in my head through the Arts

was enough.  With all the pain I have been through, it

was good to do something that made me happy and it

made me look forward to going to the beach in the 

summer as well.

This workshop connected to what we are currently J.V. 2.23.15 ENG271 Dr. Drucker Tapping into the  

studying in class because it allowed us to release Unconscious

whatever we may have been carrying inside us. through the Arts

The colors represented different aspects of me.  At the K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the

time, I did not match the colors to a specific persona Unconscious

or even identified said persona, so for the sake of through the Arts

expression, I'll throw some out there.  
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There's my knowledgeable self, comedic self, unsure K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the

self, existential self, which should and will be taking Unconscious

existential self, which should and will be taking the through the Arts

driver's seat a lot more often moving forward, and last

my receptive self.  I have been aware for some time

that I've been out of balance. 

However, the workshop brought it home for me.  K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the

While painting, I wasn't solely focused on the task at Unconscious

hand, but I was more attuned which for me is clearly a through the Arts

step in the right direction.

It helped me to become more in touch with my anger anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

instead of avoiding negative emotions. Unconscious

 through the Arts

I guess in some sense, we all have different sides to K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the 

us competing to get to the surface. Unconscious

Free of structure and rules, the workshop forced K.M. 2.23.15 ENG271 Dr. Drucker Tapping into the

different sides of me to work together in harmony to Unconscious

get the job done.  In other words, my degree of focus through the Arts

was elevated.  
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It allowed me to be more at peace with losing my anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the

friend and her mother within six months.  While I still Unconscious

feel pain and sorrow, I can still be happy about the through the Arts

lives they did have, and the time that I spent with them.

I appreciated this experience because it allowed me to anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the

relax and enjoy the cathartic experience. Unconscious

through the Arts

It helped me relate to the information of the course by anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

getting in touch with how authors expose inner alter Unconscious

egos to the world. through the Arts

It was a nice tangent to go on since we're in a psycho- anonymous 2.23.15 ENG271 Dr. Drucker Tapping into the 

analytic course, so instead of analyzing someone else Unconscious

and their work, we could reflect upon ourselves. through the Arts

When the workshop started, there wasn't a concrete J.R.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

instruction that we had to follow; it was more like we Unconscious

gravitated towards what brought out our emotions through the Arts

through art.  

247 



Table A-34

Positive Reflective Responses to Content-Based Workshops (Required Class)

Response Student Date Course Professor Theme

For example, I took the sad face mask because that's J.R.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

because that's how I was feeling prior to the class, Unconscious

very negative and clouded thoughts.  After being able through the Arts

to relax, I felt a lot better and that's why my mask

represents both negative and positive colors, because

that's what I believe our world runs on.  

Although I wasn't thinking of it while I was coloring J.R.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

the mask, I tried to show the dark side and the positive Unconscious

side of that day.  This type of thinking rarely happens through the Arts

when I'm in class just copying notes off a board 

because it's a concrete set of things we have to do.  

Yet, this was way more abstract and deeper. J.R.S. 4.11.16 ENG271 Dr. Drucker Tapping into the 

Learning doesn't just have to do with learning a certain Unconscious

subject in school.  It could also be a learning from through the Arts

within that can be manifested not through words, but  

through things such as art.  

The "Art and Consciousness" workshop showed brief B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

insight on just how much we still have to uncover Unconscious 

about ourselves.  Designed to release our inner self, it through the Arts

created a relaxing environment which gave a chance to

create art just from what we were thinking.
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Response Student Date Course Professor Theme

It really gave a nice atmosphere to just do what was on B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

our minds without any distractions from the outside Unconscious 

world, only focused on our artwork. through the Arts

Prof. Litvak stresses the need to be your own B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

influences which is a nice change.  In school, we are Unconscious 

constantly using outside influences to do our work, but through the Arts

for once, nothing else affected our work.

If you are someone who can't last five minutes without B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

your phone, then this is not the workshop for your.  Unconscious 

This is a no phone environment and all electronics through the Arts

should be off.  Following this policy is necessary to

complete the objective of the workshop.

Overall this was a positive experience for me. B.W. 4.11.16 ENG271 Dr. Drucker Tapping into the 

Unconscious 

through the Arts

249 



Table A-35

Participating Faculty's Negative Responses to Content-Based Workshops (Required Class)

Response Professor Date Course Theme

The activity that made me uncomfortable was crawling around on Dr. S.C. 10.23.14 HRS101 Exploring Human 

all fours-- it didn't seem relevant.  It felt uncomfortable because it's Rights through the Arts

so counter-intuitive.

No activity made me feel uncomfortable, but being it "my job", Dr. B.F. 10.28.14 LAS101 Exploring Latino 

correctness makes me self-conscious. Identity through the Arts

Meditation and movement made me uncomfortable.  It's hard not Dr. S.H. 11.19.14 WST101 Exploring Gender 

to feel self-conscious when you're participating in something like through the Arts

this. 
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Table A-36

Participating Faculty's Suggestions for Future Content-Based Workshops

Response Professor Date Course Theme

The most beneficial part of the workshop was the hands-on Dr. S.C. 10.23.14 HRS101 Exploring Human 

gathering of artistic media as I developed my idea--then putting it Rights through the Arts

together.  The free range of choices was a fun exploratory exercise; 

I hadn't "exercised" my imagination" like that in quite a while!

I would like to experience similar workshops in Women's Studies. Dr. S.C. 10.23.14 HRS101 Exploring Human 

Rights through the Arts

I like the concept of "processing" course material in creative/ Dr. S.C. 10.23.14 HRS101 Exploring Human 

alternative ways; however, educators need guidance, I'd think, on Rights through the Arts

how to build from such workshops to help students cross the 

bridge from subjective to objective modes of learning.

For the first time in many years, I actually THOUGHT Dr. B.F. 10.28.14 LAS101 Exploring Latino 

CONSCIOUSLY about the relation of my ancestry to the notions Identity through the Arts

(i.e. ideas) of the "civilized world" ideas of the "wild" (Eastern 

European, the South (both in the USA and in Latinoamerica) and

the police environment. 

The part that I found most beneficial was the painting because it Dr. B.F. 10.28.14 LAS101 Exploring Latino 

allowed me to isolate what I'm focused on--or obsessed with-- Identity through the Arts

POWER, AUTHORITY, SEXUALITY, SURVIVAL, THE 

POLITICAL
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Table A-36

Participating Faculty's Suggestions for Future Content-Based Workshops

Response Professor Date Course Theme

Similar workshops should be offered in all courses.  Todos los Dr. B.F. 10.28.14 LAS101 Exploring Latino 

cursos del colegio-- This is a great idea. You should do a Identity through the Arts

conference of it--like a full afternoon.

It allowed me to think about different ways that we all connect Dr. S.H. 11.19.14 WST101 Exploring Gender 

personally to the material we've been studying.  That is, how have through the Arts

many of us experienced the issues we've discussed.

I liked the opening meditation and movement. Dr. S.H. 11.19.14 WST101 Exploring Gender 

through the Arts

This segment was beneficial because it asked us to let our guards Dr. S.H. 11.19.14 WST101 Exploring Gender 

down and to get in touch with ourselves. through the Arts

I would like to experience similar workshops in English courses. Dr. S.H. 11.19.14 WST101 Exploring Gender 

through the Arts
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Table A-37

Faculty Workshop Requests*

Number of professors Requested Requested Requested Requested Requested Requested Subtotal number

once twice three times five times six times seven times of workshops

4 1 4

5 1 10

          

3 1 9

2 1 10

1 1 6

1 1 7

16 46 Total

*either a therapeutic, content-based, or therapeutic/content based workshop

253



 

254 
 

APPENDIX B 

 

Examples of good assignments given by Professor Posillico 

Questions on a diagnostic essay that was given to ENG100 students whose answers give 

the reader an indication of the types of problems that many students at NCC face.  

Write a 250-word essay in response to one of the following prompts: 

1)  Many students begin their college careers anxious about how a particular weakness, 

handicap, disadvantage, or “difference” will keep them from prospering academically 

and/or socially.  Discuss a personal characteristic you feel will present challenges or 

obstacles to your college success and contentment, and then propose a practical strategy 

that will help you as you works your way through or around these challenges. 

OR 

2) Begin your essay by completing this sentence: 

“I’m proud of being ____________________________, but it is not without its 

problems.” 

 

If you choose this prompt, discuss a characteristic of a personal nature you are proud of, 

but one that comes with drawbacks, conflicts, or complications that you can describe and 

explain.  As you write, focus your energy equally on the positive and negative effects of 

the characteristic. 

 

Assignment given after a therapeutic workshop on Managing Stress through the Arts was 

offered to an ENG100 course. 

In the provided blue book, please answer both of the following questions. 

Each answer should form one paragraph of at least six sentences, so a completed 

assignment will have two full body paragraphs. 

1) Explain how you felt and what you experienced during the breathing, movement, and 

creative portion of Dr. Litvak’s art workshop.  Think about what happened to your mind  

and body and describe any changes you perceived as the workshop progressed.  

 

2) For what occasions or circumstances do you anticipate making use of the techniques and 

exercises that Dr. Litvak taught in the workshop?  When and how will you use them to 

relieve or reduce stress in the future? 
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Assignment given after a content-based workshop on Getting in Touch with a Memory of 

Place was offered to an ENG001 class. 

Memory of Place or Space 

Now that you completed the art workshop with Dr. Litvak and had a chance to do some 

reflective freewriting in your blue book, I ask that you begin examining the effect of this 

workshop on your memory of the place you chose to represent.  Recall our class lesson when we 

discussed how memory is essentially a story of our experience and not the experience itself.  

How has your story of this place changed as a result of producing this art?  What new emotions 

and feelings have emerged?  Which ones have been submerged?  Do you assess the value and/or 

meaning of that place differently now? 

Please open a new Word document and begin discussing how your memory of the depicted place 

changed as a result of your artistic interpretation of it.  Note that this will be a formal, more 

structured essay than the freewriting exercise you performed in the blue book.  Be sure to start 

your essay with proper heading and formatting. 
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APPENDIX C

Artwork created during the content-based workshop on Exploring Identity through the 

Arts given to Prof. Posillico’s students on 10.6.16  



                                                                                                                                                                         
 

257 
 

  



                                                                                                                                                                         
 

258 
 

  

 



                                                                                                                                                                         
 

259 
 

  



                                                                                                                                                                         
 

260 
 

  



                                                                                                                                                                         
 

261 
 

  

  

 



                                                                                                                                                                         
 

262 
 

  

 

 

 Artwork created in the workshop on Exploring Identity through the Arts offered 

 to Prof. Posillico’s students on 10.17.16 
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                                                  APPENDIX D 

 

ENG100 R2                                                                                                                        Fall 2016 

Exploring Identity Narrative:  Facing the Other                                                    Prof. M. Posillico 

 

 Essay is due via Turnitin before 11:59pm on Wednesday, Oct. 19th 

Class ID is 13572654 and the Password is 100R2 (“R” is upper case) 

 

1) Many features of our identity feel so normal and comfortable that we do not notice them until they 

make us feel vulnerable. In settings where a difference surfaces, we suddenly feel unwelcome and 

disconnected, as though others are pointing out a defect or deficiency. We become self-conscious and 

unsure of ourselves, and we may privately seek to return to a familiar, secure mooring where our sense 

of alienation subsides.  

 In Dr. Litvak’s art workshop, you were asked to explore a feature of your identity that, 

depending on time and setting, has made you feel vulnerable, isolated, perhaps ashamed. It might be a 

feature that feels ordinary (perhaps even making you proud!) in some settings (as represented in your 

art piece by one “face”) but that makes you feel different and strange in some others (as represented in 

your art piece by the other “face”).  

 Taking some cues from Zora N. Hurston’s “How It Feels to Be Colored Me?” and Amy Tan’s “Fish 

Cheeks,” discuss a particular identity conflict or crisis by showing how an important feature of your 

identity felt at odds with your cultural or social environment. This identity conflict might involve your 

race, class, gender, nationality, ethnicity, language, religion, culture, sexuality, social status, educational 

background, ability/disability, family history, occupation, etc. As you narrate the incidents prompted 

below in #2 and #3, remember to share what you were experiencing internally.   

You can use the following paragraph prompts to help guide the organization of your essay: 
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P1) Introduce the feature of your identity and discuss its significance to your personal history. How did 

this aspect of your identity shape and influence your experiences to this point in time? 

P2) Narrate an incident or moment in which this feature felt so natural and normal that it was hardly 

noticeable. Include descriptive details about the setting (time/place/circumstances) and any internal 

dialogue that effectively draws the reader into the scene. Show the reader that this part of your identity 

felt so perfectly acceptable in that moment that it barely registered in your conscious awareness. 

P3) Narrate an incident in which this feature was made uncomfortably conspicuous. Describe where, 

when, and how it made you feel self-conscious, odd, and possibly inferior. As above, invite the reader 

into the scene by including internal dialogue (recall how Amy Tan narrated the “Fish Cheeks” essay) as 

you narrate the incident. Share your feelings and perceptions about what was taking place around you. 

P4) Based upon your contrasting narratives above, discuss how this feature of your identity governs the 

day-to-day direction of your life: who you converse with and avoid conversing with, which places you 

visit or avoid visiting, which groups (including online) you seek relationships with and avoid relationships 

with.  Show how this part of your identify affects, consciously and even subconsciously, your daily 

choices and activities. 

P5) Identity is something that is always with us—in fact, is us—but often lies beneath conscious 

awareness, remaining unexplored. Did the art workshop make you more aware of an important feature 

of your identity? Discuss how the art workshop affected or contributed to your thinking and writing 

about your identity.   
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Figures   

 

 

 

Figure 1. Getting in touch with emotions. The student who created this drawing 

initially came to the Writing Center to get help with grammar, but the paper did not 

address what it was supposed to.  As the investigator listened to the description of 

the country in which the tutee’s father was born, the researcher asked the tutee to 

draw whatever her father’s native country represented.  What ensued was the 

frustration that the tutee feels for having to be the perfect daughter of a former 

Guatemalan sergeant.  
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Figure 2.  New questions come to life through the arts.  At the workshop devoted to 

Exploring Identity through the Arts that took place on 3.10.14, one of the attendees, 

a very young amputee, commented how the process raised questions he had never 

thought about before.  The mask that he created indicates the questions that arose. 
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Figure 3.  Feeling diminished.  At the beginning of Exploring Emotions through 

Modeling Clay on 11.3.14, the participant who created this piece felt crumbled and 

put down by her professor who had criticized her.   

 

Figure 4. Movement brings openness, clarity, and relief.   The combination of music, 

meditation, movement, and the use of clay gave the same student who created 

Figure 2 a feeling of openness and strength that gave her new insight, no longer 

wanting to drop two courses; instead, feeling empowered to tackle the courses head 

on.  The longer she worked on figure 4, the more she distanced figure 3, to avoid 

cross contamination, especially since the outcome was so different from the way she 

initially felt when she entered the room.   
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Figure 5.  Painting a mask brings integration.  The workshop on Tapping into the 

Unconscious through the Arts offered to students in ENG271, Psychoanalytic 

Literature, on 2.23.15, helped the student who painted this mask become more 

integrated.  Having the different aspects of his personality displayed in a single place 

made him aware for the first time that all these features were actually his. 
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Figure 6.  Speaking up for the first time.  On 10.8.15, Exploring Latina Identity 

through the Arts was offered exclusively to the female members of SOL, the Student 

Organization of Latinos. The student who created this image showed how she feels 

at home.  Home is a place where dating someone who is not Latino is forbidden, and 

where voicing an opinion is prohibited too.  For these reasons, being able to finally 

express herself during this workshop was so liberating.  
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Figure 7.  Lack of clean water creates anger.  Exploring Emotions through Modeling 

Clay, on 10.9.14, gave the immigrant student who created this piece the opportunity 

to voice her anger against countries that do not have clean drinking water.   

 

 

Figure 8. The warrior emerges through art.  The person who accompanied the 

amputee who created figure 2 felt like a warrior as she created her mask during the 

workshop on Exploring Identity through the Arts given on 3.10.14. 
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Figure 9.  Movement releases frustration.  The movement during the workshop on 

Discover Solutions to Help with Stress, Work Projects, and Personal Dilemmas that 

took place on 11.7.13, reminded V.L. of the benefit that she gets when she goes to 

the beach and throws rocks at the shore to release her frustration. 

 

 

Figure 10.  Grieving made easier through clay. By creating this angel, the student 

who attended Exploring Emotions through Modeling Clay on 10.9.14 was able to 

grieve her friend whom she buried the day before. 
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Figure 11. Feeling like a survivor.  The workshop on Exploring Emotions through 

Modeling Clay on 10.9.14 helped the student who created this bear feel protected 

and strong like a survivor—not a victim.  

 

 

Figure 12.  Memories and desires.  During Exploring Emotions through Modeling 

Clay on 3.12.15, the student who made this piece remembered the strong hands 

that his dear friend who recently died had.  The second motif that is depicted here is 

the Garden of Eden inspired by the fact that a female friend sat next to him during 

the entire workshop. 
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Figure 13.  Working with clay relieves tension.  The student who created this piece 

came into the workshop on Exploring Emotions through Modeling Clay on 4.28.15 

feeling very tense. Yet, by the time she left, she explained that the longer she 

interacted with the clay, the less anxious she became. 

 

 

Figure 14.  Sobbing is made easier while working with clay.  On 2.24.15 the 

student who created this piece briefly sobbed and was later able to share with 

the group that the clay allowed her to release the tears that she had felt 

needed to come out the last few days. 
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Figure 15.  Clay brings freedom.  Exploring Emotions through Modeling Clay on 

2.10.15 permitted the student who created this piece to achieve a sense of freedom.  

 

 

 

Figure 16.  Discovering a new talent through clay.  The student who created this 

face is majoring in Graphic Design.  Yet, the workshop on Exploring Emotions 

through Modeling Clay that he took on 4.27.15 made him discover that he is also 

very good in 3D. 
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Figure 17.  Tension transforms into relaxation.  D.A.’s visual representation 

indicates the transformation that occurred in her body as soft music, 

meditation, visualization, movement, and art led tension dissipate and 

relaxation take over during the workshop on Increasing Concentration through 

the Arts on 10.1.15 

 

 

Figure 18.  Art circumvents a speech impediment.  The student who created this 

image had a speech impediment; yet Discover Solutions to help with Stress and 

Personal Dilemmas on 5.6.14 helped the student to express himself loud and clear. 
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Figure 19.  Sad memories resurface.  The content-based workshop on Getting in 

Touch with a Memory of Place on 3.25.14 took this student back to when her mother 

was in the hospital due to cancer.  

 

 

 

Figure 20. Racial conflicts on display.  The content-based workshop on Discovering 

Cultural Identity through the Arts on 5.5.14 permitted this student to voice his side of 

the racial divide prevalent in the U.S. 
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Figure 21. Enjoying Hispanic pride.  The student who made this mask got in 

touch with her Hispanic pride as she connected to the theme of Discovering 

Cultural Identity through the Arts on 5.5.14. 

 

 

 

Figure 22.  Sorrow on display.  Much thought went into the selection of these 

pictures that depict some of the atrocities committed around the world.  The 

workshop on Exploring Human Rights through the Arts on 10.23.14 gave students 

an additional platform to express themselves. 
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 Figure 23.  Remembering the abandonment.  The workshop on Getting in Touch 

with a Memory of Place on 11.8.13 led the participant who painted this figure to 

recall how as a young child she sat on the stoop of her house waiting many hours for 

her father to come home—something he never did.                                                        

 

 

 

 

 

 

 Figure 24.  Reconnecting to past domestic violence. More trauma resurfaced while 

Getting in Touch with a Memory of Place on 11.8.13 as the person who painted 

Figure 23 also remembered the domestic violence that she endured while married  
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Figure 25.  Discovering one’s major.  Participating in Exploring Human Rights 

through the Arts on 4.5.16 made the student who created this collage realize that 

she could become a music therapist.  

 

 

Figure 26.  Integrating the past and the present.  Focusing Better through the Arts on 

3.3.16 brought balance to this mature student who remembered how she biked as a 

child in her native country and now has her spirituality that gives much comfort.  
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APPENDIX G 

SAMPLES OF ARTWORK CREATED BY MEMBERS OF THE PRIDE CLUB WHO 

PARTICIPATED IN EXPLORING IDENTITY THROUGH THE ARTS 

 

 

Figure 1.  Feeling agender.  On 11.1.16, delighting in self expression.  

 

 

 

Figure 2.  Agender is thrilled again.  On 4.20.17, the creator of Figure 1enjoyed being  

given further permission to self express.  
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Figure 3.  Society’s comments are hurtful. On 11.1.16  the student who drew this   

showed the problem that exists when one’s appearance and one’s identity differ. 

                                                                                                             

 

Figure 4. Expressing one’s true feelings.  The same student who created Figure 3, 

enjoyed the freedom to externalize without reprisal what he really feels.   
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Figure 5.  Words can hurt.  Getting in touch with painful name-calling is then healed by 

openly expressing one’s true identity.  
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